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Abstract  

 
 
 
Violence and abuse between partners in teenage 
intimate relationships has been increasingly 
recognised as a prevalent but hidden issue that 
can impact negatively on wellbeing and future life 
chances. Whilst most existing research has 
focused on the prevalence, impact and risk 
factors for teenage partner violence (TPV), or on 
the evaluation of prevention education 
programmes, the current study sought to gain 
ÙÏÕÎÇ ÐÅÏÐÌÅȭÓ Ï×Î ÖÉÅ×Ó ÏÎ ×ÈÁÔ ÔÈÅÙ ÔÈÏÕÇÈÔ 
could be helpful with regard to awareness, 
prevention, intervention and regaining a sense of 
wellbeing following the experience of an 
unhealthy relationship. Data were gathered 
through questionnaires and semi-structured 
interviews. Participants included 310 
mainstream school pupils aged 14-18, including 
161 girls and 149 boys, and 4 women from a 
domestic violence prevention organization. A 
thematic analysis of the findings resulted in four 
over-arching themes that encompassed several 
sub-themes. Participants felt there needed to be 
increased awareness and understanding of TPV 
amongst adults and YP themselves; there should 
be greater access to relevant, regular and 
interactive education and information; there 
should be opportunities to talk to someone; and 
there should be opportunities and support to 
build self-esteem. The findings have implications 
for the approach taken towards TPV in schools 
and it is suggested that educational psychologists 
may be well placed to share relevant information 
with teachers, YP and parents. 
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Summary  

 

 

There is growing awareness of the prevalence of teenage partner violence (TPV), that 

is violence and abuse between partners in intimate teenage relationships, and of the 

effects of TPV, which can include mental health problems, self-harm and suicide. 

There is limited awareness and understanding of the issue amongst adults and in 

many schools, Sex and Relationship Education (SRE) is inconsistent and does not 

ÍÅÅÔ ÔÈÅ ÎÅÅÄÓ ÏÆ ÙÏÕÎÇ ÐÅÏÐÌÅ ɉ90Ɋ ÉÎ ÔÏÄÁÙȭÓ ÓÏÃÉÅÔÙȟ ×ÉÔÈ ÔÈÅ ÉÎÃÒÅÁÓÅÄ ÐÒÅÓÓÕÒÅÓ 

of social media and the Internet. Some domestic violence intervention programmes 

implemented in schools have been evaluated but conclusions have been limited. One 

issue is that boys have been found to disengage from the programmes, which are 

usually gender-based, as they ÆÅÅÌ ÔÈÅÙ ÁÒÅ ȬÓÅØÉÓÔȭȢ )ÎÃÒÅÁÓÉÎÇÌÙȟ ÓÔÕÄÉÅÓ ÏÆ 406 ÈÁÖÅ 

found that, at least in cultures that subscribe to Western values on the emancipation 

of women, both males and females can be perpetrators and victims of TPV.  

 

Whilst most research on TPV has looked at prevalence, impact or the evaluation of 

prevention education programmes, the current study asked YP, including 310 school 

pupils aged 14-18 and four women who had sought help from a domestic violence 

prevention organization, for their views on awareness of TPV and what they thought 

ÃÏÕÌÄ ÂÅ ÈÅÌÐÆÕÌ ÉÎ ÔÅÒÍÓ ÏÆ ÐÒÅÖÅÎÔÉÏÎȟ ÉÎÔÅÒÖÅÎÔÉÏÎ ÁÎÄ ÒÅÇÁÉÎÉÎÇ ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ 

wellbeing following an experience of TPV. Questionnaires (with open questions) and 

semi-structured interviews were used and thematic analysis (TA) applied to the 

entire data set. Results indicated that there was confusion amongst YP over 

healthy/unhealthy behaviours; there was a desire for more awareness and 

understanding amongst adults and YP themselves, more relevant, regular and 

interactive education and information, someone to talk to confidentially and help to 

build confidence and self-esteem. 
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Part One ɀ Major Research Literature Review  

 

 

 

4ÅÅÎÁÇÅ 0ÁÒÔÎÅÒ 6ÉÏÌÅÎÃÅȡ 9ÏÕÎÇ 0ÅÏÐÌÅȭÓ 6ÉÅ×Ó ÏÎ !×ÁÒÅÎÅÓÓȟ 0ÒÅÖÅÎÔÉÏÎȟ 

Intervention and Regaining  /ÎÅȭÓ 3ÅÎÓÅ ÏÆ 7ÅÌÌÂÅÉÎÇȢ 

 

 

Introduction  

 

Partner violence in teenage intimate relationships has been recognized in recent 

years as a significant, but hidden, child-welfare issue that impacts negatively on 

wellbeing and future life chances (Cutter-Wilson & Richmond, 2011) and has been 

linked to depression, self-harm and suicidal ideation (Baker, Helm, Bifulco & 

Chung-Do, 2014; Nahapetyan, Orpina, Song & Holland, 2014). Whilst it has been 

recognized in the USA as a major issue in the lives of young people (YP) for the 

past twenty years, it is only very recently that it has begun to be recognized in the 

UK. 

 

In 2009, a major study into the incidence and impact of partner violence in teenage 

intimate relationships (Barter, McCarry, Berridge & Evans) revealed for the first 

time the extent of the problem in the UK and in 2012, the Crime Survey for England 

and Wales (Office for National Statistics) found that in the year preceding the 

survey, young people aged 16 to 19 were more likely to suffer partner abuse than 

any other age range.  

In 2013, the U.K. government widened the definition of domestic violence and 

ÁÂÕÓÅ ÔÏ ÉÎÃÌÕÄÅ ȬÃÏÅÒÃÉÖÅ ÃÏÎÔÒÏÌȭ ÁÎÄ ÔÏ ÉÎÖÏÌÖÅ ρφ ÁÎÄ ρχ ÙÅÁÒ ÏÌÄÓȢ )Ô ÉÓ 

currently defined as: 

 

Ȱ!ÎÙ ÉÎÃÉÄÅÎÔ ÏÒ ÐÁÔÔÅÒÎ ÏÆ ÉÎÃÉÄÅÎÔÓ ÏÆ ÃÏÎÔÒÏÌÌÉÎÇȟ Ãoercive, threatening behaviour, 

violence or abuse between those aged 16 or over who are, or have been, intimate 
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partners or family members regardless of gender or sexuality. The abuse can 

encompass, but is not limited to: psychological, physical, sexual, fÉÎÁÎÃÉÁÌȟ ÅÍÏÔÉÏÎÁÌȱ 

(Home Office, 2013, p.4) 

4ÈÉÓ ÄÅÆÉÎÉÔÉÏÎ ÄÏÅÓ ÎÏÔ ÄÉÓÔÉÎÇÕÉÓÈ ÂÅÔ×ÅÅÎ ȬÖÉÏÌÅÎÃÅȭ ÁÎÄ ȬÁÂÕÓÅȭ ÁÎÄ ÔÈÅÒÅ ÉÓ ÎÏ 

presumption that intimate partners live together. 

Various terms are used in the literature to refer to the phenomenon of violence 

and abuse between partners in an intimate relationship. When referring to 

violence in adult relationships, domestic violence (DV) or intimate partner 

violence (IPV) are terms that are commonly used, both in the UK and the USA, with 

the term IPV perhaps reflecting the fact that these days, many intimate partners do 

not live together. 

 

In the USA and Canada, the term commonly used when referring to violence and 

ÁÂÕÓÅ ×ÉÔÈÉÎ ÔÅÅÎÁÇÅ ÉÎÔÉÍÁÔÅ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ÉÓ ȬÔÅÅÎÁÇÅ ÄÁÔÉÎÇ ÖÉÏÌÅÎÃÅȭ ɉ4$6Ɋȟ 

while terms sucÈ ÁÓ ȬÉÎÔÉÍÁÔÅ ÐÁÒÔÎÅÒ ÖÉÏÌÅÎÃÅ ÉÎ ÁÄÏÌÅÓÃÅÎÔ ÒÅÌÁÔÉÏÎÓÈÉÐÓȭ ÁÎÄ 

ȬÁÄÏÌÅÓÃÅÎÔ ÐÁÒÔÎÅÒ ÁÂÕÓÅȭ ÁÒÅ ÁÌÓÏ ÕÓÅÄȢ !Ó ÓÕÇÇÅÓÔÅÄ ÂÙ "ÁÒÔÅÒ ÅÔ ÁÌȢ ɉςππωɊȟ ÔÈÅ 

ÔÅÒÍ ȬÄÁÔÉÎÇȭ ÉÓ ÎÏÔ ÃÏÍÍÏÎÌÙ ÕÓÅÄ ÉÎ ÔÈÅ 5+ ÁÎÄ ÉÍÐÌÉÅÓ Á ÄÅÇÒÅÅ ÏÆ ÆÏÒÍÁÌÉÔÙ ÔÈÁÔ 

does not necessarily reflect the diverse range of intimate relationships 

ÅØÐÅÒÉÅÎÃÅÄ ÂÙ 90Ȣ 4ÈÅ 5+ ÇÏÖÅÒÎÍÅÎÔ ÒÅÆÅÒÓ ÔÏ ȬÔÅÅÎÁÇÅ ÐÁÒÔÎÅÒ ÖÉÏÌÅÎÃÅȭ ɉ406Ɋ 

(Home Office, 2013) and this term will be used throughout this paper, with 

ȬÖÉÏÌÅÎÃÅȭ ÁÎÄ ȬÁÂÕÓÅȭ ÂÅÉÎÇ ÔÁËÅÎ ÔÏ ÒÅÆÅÒ ÔÏ ÔÈÅ same phenomenon. However, 

×ÈÅÎ ÒÅÐÏÒÔÉÎÇ ÏÔÈÅÒÓȭ ÒÅÓÅÁÒÃÈ ÆÉÎÄÉÎÇÓȟ ÔÈÅ ÖÁÒÉÏÕÓ ÔÅÒÍÓ ÍÁÙ ÂÅ ÕÓÅÄ 

ÉÎÔÅÒÃÈÁÎÇÅÁÂÌÙȢ 9ÏÕÎÇ ÐÅÏÐÌÅ ɉ90Ɋȟ ȬÔÅÅÎÁÇÅÒÓȭ ÁÎÄ ȬÁÄÏÌÅÓÃÅÎÔÓȭ ×ÉÌÌ ÂÅ ÕÓÅÄ ÔÏ 

refer to people under the age of eighteen.  

 

"ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ ɉςππωɊ ÓÔÕÄÙ ÃÏntributed to raising awareness of TPV in the UK and 

to publications on the topic being promoted and supported by the UK government, 

including television campaigns and guidelines for teachers (Home Office, n.d.) 

 

However, it has been claimed that TPV remainÓ Á ȰÈÉÄÄÅÎȱ ÉÓÓÕÅ ÉÎ ÓÏÃÉÅÔÙȟ ÁÎÄ 

that there is still little awareness or understanding of the situation (Home Office, 

2013, p.4) This claim is supported by Reynolds and Shepherd (2011) who suggest 
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ÔÈÁÔ Á×ÁÒÅÎÅÓÓ ÏÆ ÁÄÏÌÅÓÃÅÎÔÓȭ ÖÕÌÎÅÒÁÂÉÌÉÔÙ ÔÏ ÁÂÕÓÉÖÅ Äating relationships is 

limited, both among adults and also among young people themselves.  

 

 

Theoretical significance and rationale of the topic  

According to the Home Office (2013), extending the age range with regard to DV to 

include 16 and 17 year olds has made the need to conduct research and evaluation 

on preventative education even more urgent. 

However, whilst there have, for many years, been calls for the government to 

introduce compulsory sex and relationships education in schools, it remains a non-

statutory subject and the implementation and evaluation of preventative education 

has been problematic and inconclusive (Stanley, Ellis & Bell, 2011).  

This situation may be due in part to the complexity of the issues involved and 

controversies regarding the theoretical underpinnings of the topic. Theoretical 

approaches to DV and IPV have traditionally been based on Social Learning Theory 

(Bandura, 1977) and feminist, gender-based theories. However, these approaches 

have increasingly been challenged. Alternative theories, such as Attachment 

Theory (Bowlby, 1988), have recently been promulgated by researchers (e.g., 

Shorey, Cornelius & Bell, 2008) in an attempt to answer some of the questions that 

Social Learning Theory cannot. 

An increasingly controversial area is regarding gender, namely whether TPV, as 

well as IPV in general, should be viewed as a predominantly male to female 

occurrence, or whether violence is perpetrated, and experienced, by both males 

and females. These ideas are underpinned by feminist/patriarchal theoretical 

approaches on the one hand and approaches that view aggression as a mutual 

occurrence on the other.  

A theoretical understanding of TPV is significant with regard to devising and 

implementing appropriate approaches to prevention and intervention. This 

situation will be explored through the examination of theories of IPV and TPV, 

alongside relevant research findings.  
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Relevance of the topic to psychology, educational psychology and the role of 

the educational psychologist.  

 

There has, to date, been little research on TPV in the educational psychology 

literature but it could be suggested that the home, school and wider society may 

play a part in TPV (Connolly et al., 2010; Foshee et al., 2008) and that the 

educational psychologist (EP) is in an ideal position to make a positive 

contribution. Further, according to the British Psychological Society (2002), the 

ÐÒÉÍÁÒÙ ÆÏÃÕÓ ÏÆ %0Óȭ ×ÏÒË ÓÈÏÕÌÄ ÁÌ×ÁÙÓ ÂÅ ÏÎ ÔÈÅ ×ÅÌÌÂÅÉÎÇ ÁÎÄ ÎÅÅÄÓ ÏÆ ÙÏÕÎÇ 

people. 

 

Whilst it is believed by many that schools and other educational institutions are 

vitally important for teaching about healthy relationships, Gallagher (2014) 

ÓÕÇÇÅÓÔÓ ÔÈÁÔ ÔÈÅÒÅ ÁÒÅ ÓÉÇÎÉÆÉÃÁÎÔ ÂÁÒÒÉÅÒÓ ÔÏ ÁÃÈÉÅÖÉÎÇ ÔÈÉÓ ÁÎÄ ÔÈÁÔȟ Ȱ%ÄÕÃÁÔÉÏÎÁÌ 

psychologists are well placed to address these issues at a systemic level within 

schools through promoting the teaching of healthy relationships to all young 

ÐÅÏÐÌÅȱ ɉÐȢφρɊȢ 

 

 

Introduction to the remainder of the research  

 

The current study seeks to examine awareness, prevalence and impact of TPV, as 

well as protective and risk factors, including relatively new influences related to 

the role of technology in the lives of YP. It has been found that the Internet and 

social media are providing new platforms for abuse and that many adults have 

little awareness and understanding of the issues involved (Baker & Carreno, 2015). 

Underlying theoretical approaches will also be examined.  
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Introduction to the literature review  

 

Key sources 

 

A literature review was conducted through extensive database searches of 

PsychINFO, ERIC, Scopus, Google Scholar and the Web of Science using the terms: 

teenage; adolescent; gender; intimate partner violence/abuse; teenage partner 

violence/abuse; teenage dating violence/abuse; adolescent dating violence/abuse.  

 

Electronic searches using the World Wide Web were also used to search for UK 

government and school policy information and to access the websites of charity 

and helping organisations, as these often contain the most up to date information 

on relevant issues. 

 

The focus of the literature review was an attempt to understand the current 

situation with regard to TPV, including awareness, prevalence, impact and 

previous and existing measures aimed at prevention and intervention. 

 

 

Areas to be included and excluded 

 

The literature review includes research into violence in intimate teenage 

relationships in general; it was not extended to cover particular difficulties 

experienced by YP in lesbian, gay, bisexual and transgender (LGBT) relationships, 

the relationships of people with mental health difficulties, learning difficulties or 

physical disabilities, or those with specific conditions such as autistic spectrum 

disorders (ASD). Evidence suggests that violence and abuse is also prevalent in the 

intimate relationships of individuals in these groups and that there may be 

additional or different issues involved. For example, Halpern et al. (2004) found 

the prevalence of psychological and physical intimate partner violence between 

adolescents in same-sex relationships to be comparable to heterosexuals. 

However, an examination of the specific issues encountered by these groups was 

considered to be beyond the scope of this study. 
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Where possible, research based in the UK has been sought for this literature 

review. However, as a much greater amount of research on the topic has been 

generated in the US and as such findings have been found to be similar to those 

generated in the UK, these findings will also be included. 

 

 

Literature Review  

 

Prevalence of TPV in the UK 

In 2009, research carried out by the University of Bristol and the NSPCC (Barter et 

al.) into the incidence and impact of partner exploitation and violence in teenage 

intimate relationships in schools in England, Scotland and Wales, was the first 

study to reveal the issue as a major child welfare concern in the UK. 

Their study involved 1353 YP, evenly split between girls and boys aged between 

13 and 17, three quarters of whom were aged 15 or older. The research examined 

the prevalence and impact of physical, emotional and sexual violence, using 

questionnaire surveys and semi-structured interviews. The questionnaires 

contained a series of multiple choice questions, to which participants were 

ÒÅÑÕÉÒÅÄ ÔÏ ÃÈÏÏÓÅ Á ÒÅÓÐÏÎÓÅ ÆÒÏÍȟ Ȭ.Ïȭȟ Ȭ/ÎÃÅȭȟ Ȭ! ÆÅ× ÔÉÍÅÓȭȟ Ȭ/ÆÔÅÎȭ ÏÒ Ȭ!ÌÌ ÔÈÅ 

ÔÉÍÅȢȭ  

RÅÇÁÒÄÉÎÇ ÐÈÙÓÉÃÁÌ ÖÉÏÌÅÎÃÅȟ ÐÁÒÔÉÃÉÐÁÎÔÓ ×ÅÒÅ ÁÓËÅÄȟ Ȱ(ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ ÐÁÒÔÎÅÒÓ 

ÅÖÅÒ ÕÓÅÄ ÐÈÙÓÉÃÁÌ ÆÏÒÃÅ ÓÕÃÈ ÁÓ ÐÕÓÈÉÎÇȟ ÓÌÁÐÐÉÎÇȟ ÈÉÔÔÉÎÇ ÏÒ ÈÏÌÄÉÎÇ ÙÏÕ ÄÏ×Îȩȱ 

ɉ0ȢττɊ ÁÎÄ ÒÅÇÁÒÄÉÎÇ ÓÅÖÅÒÅ ÐÈÙÓÉÃÁÌ ÖÉÏÌÅÎÃÅȟ ÔÈÅÙ ×ÅÒÅ ÁÓËÅÄȟ Ȱ(ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ 

partners ever used any more severe physical force such as punching, strangling, 

ÂÅÁÔÉÎÇ ÙÏÕ ÕÐ ÏÒ ÈÉÔÔÉÎÇ ÙÏÕ ×ÉÔÈ ÁÎ ÏÂÊÅÃÔȩȱ ɉÐȢ τυɊȢ )Î ÔÏÔÁÌȟ ςυϷ ÏÆ ÔÈÅ ÇÉÒÌÓ ÁÎÄ 

18 % of the boys reported having experienced physical partner violence and 11% 

of the girls and 4% of the boys reported severe physical violence. 

Regarding the impact of the violence, participants were asked to select how the 

ÖÉÏÌÅÎÃÅ ÍÁÄÅ ÔÈÅÍ ÆÅÅÌ ÆÒÏÍ Á ÌÉÓÔ ÏÆ ÏÐÔÉÏÎÓȢ Ȭ.ÅÇÁÔÉÖÅ ÉÍÐÁÃÔȭ ÉÎÃÌÕÄÅÄ 
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ȬÓÃÁÒÅÄȾÆÒÉÇÈÔÅÎÅÄȭȟ ȬÁÎÇÒÙȾÁÎÎÏÙÅÄȭȟ ȬÈÕÍÉÌÉÁÔÅÄȭ ÁÎÄ ȬÕÐÓÅÔȾÕÎÈÁÐÐÙȭȟ ×ÈÉÌÅ ȬÎÏ 

ÉÍÐÁÃÔȭ ÉÎÃÌÕÄÅÄ ȬÌÏÖÅÄȾÐÒÏÔÅÃÔÅÄȭȟ ȬÎÏ ÅÆÆÅÃÔȭ ÁÎÄ ȬÔÈÏÕÇÈÔ ÉÔ ×ÁÓ ÆÕÎÎÙȢȭ ɉÐȢτφɊȢ  

While the frequency of experiencing physical partner violence was similar 

between girls and boys, it was found that there was a much greater difference in 

the impact experienced, with 76% of girls reporting a negative impact on their 

wellbeing, compared to 14% of boys. However, it could be suggested that caution 

ÓÈÏÕÌÄ ÂÅ ÔÁËÅÎ ×ÈÅÎ ÉÎÔÅÒÐÒÅÔÉÎÇ ÔÈÅÓÅ ÒÅÓÕÌÔÓȟ ÁÓ ÉÓ ÄÉÓÃÕÓÓÅÄ ÉÎ ÔÈÅ ȬÉÍÐÁÃÔ ÏÆ 

406ȭ section of this report. 

)Î ÒÅÌÁÔÉÏÎ ÔÏ ÅÍÏÔÉÏÎÁÌ ÖÉÏÌÅÎÃÅȟ ÐÁÒÔÉÃÉÐÁÎÔÓ ×ÅÒÅ ÁÓËÅÄȟ Ȱ(ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ 

ÐÁÒÔÎÅÒÓ ÅÖÅÒȩȱ ÁÎÄ ×ÅÒÅ ÒÅÑÕÉÒÅÄ ÔÏ ÎÏÔÅ ÔÈÅ ÆÒÅÑÕÅÎÃÙ ÏÆ ÁÎÙ ÔÈÁÔ ×ÅÒÅ ÒÅÌÅÖÁÎÔ 

ÆÒÏÍ ÓÅÖÅÒÁÌ ÓÔÁÔÅÍÅÎÔÓ ÔÈÁÔ ÉÎÃÌÕÄÅÄȡ Ȭ-ÁÄÅ ÆÕÎ ÏÆ ÙÏÕȭȟ ȬÓÈÏÕÔÅÄ ÁÔ 

yÏÕȾÓÃÒÅÁÍÅÄ ÉÎ ÙÏÕÒ ÆÁÃÅȾÃÁÌÌÅÄ ÙÏÕ ÈÕÒÔÆÕÌ ÎÁÍÅÓȭȟ ȬÔÈÒÅÁÔÅÎÅÄ ÔÏ ÈÕÒÔ ÙÏÕ 

ÐÈÙÓÉÃÁÌÌÙ ÕÎÌÅÓÓ ÙÏÕ ÄÉÄ ×ÈÁÔ ÔÈÅÙ ×ÁÎÔÅÄȭ ÁÎÄ ȬÕÓÅÄ ÍÏÂÉÌÅ ÐÈÏÎÅÓ ÏÒ ÔÈÅ 

)ÎÔÅÒÎÅÔ ÔÏ ÈÕÍÉÌÉÁÔÅ ÏÒ ÔÈÒÅÁÔÅÎ ÙÏÕȢȭ χςϷ ÏÆ ÇÉÒÌÓ ÁÎÄ υρϷ ÏÆ ÂÏÙÓ ÒÅÐÏÒÔÅÄ 

experiencing some kind of emotional violence from their partner (p.57).  

2ÅÇÁÒÄÉÎÇ ÓÅØÕÁÌ ÐÁÒÔÎÅÒ ÖÉÏÌÅÎÃÅȟ ÔÈÅ ÑÕÅÓÔÉÏÎÓ ÁÓËÅÄ ×ÅÒÅȡ Ȱ(ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ 

ÐÁÒÔÎÅÒÓ ÅÖÅÒ ÐÒÅÓÓÕÒÅÄ ÙÏÕ ÉÎÔÏ ËÉÓÓÉÎÇȟ ÔÏÕÃÈÉÎÇ ÏÒ ÓÏÍÅÔÈÉÎÇ ÅÌÓÅȩȱȟ Ȱ(ÁÖÅ ÁÎÙ 

of your partners physically forced you into kissiÎÇȟ ÔÏÕÃÈÉÎÇ ÏÒ ÓÏÍÅÔÈÉÎÇ ÅÌÓÅȩȱȟ Ȱ 

(ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ ÐÁÒÔÎÅÒÓ ÅÖÅÒ ÐÒÅÓÓÕÒÅÄ ÙÏÕ ÉÎÔÏ ÈÁÖÉÎÇ ÓÅØÕÁÌ ÉÎÔÅÒÃÏÕÒÓÅȩȱ ÁÎÄ 

Ȱ (ÁÖÅ ÁÎÙ ÏÆ ÙÏÕÒ ÐÁÒÔÎÅÒÓ ÐÈÙÓÉÃÁÌÌÙ ÆÏÒÃÅÄ ÙÏÕ ÉÎÔÏ ÈÁÖÉÎÇ ÓÅØÕÁÌ ÉÎÔÅÒÃÏÕÒÓÅȩȱ 

In total, 31% of girls and 16% of boys reported some kind of sexual partner 

violence, with younger girls and boys as likely as older ones to have been affected. 

It was also found that many of the girls in the study had older partners and that 

they were much more likely to report higher levels of all forms of violence than 

those with same-age partners. 

Interestingly, with regard to perpetrating physical partner violence, 25% of girls 

and 8% of boys reported doing so, with 5% of girls and 2% of boys reporting the 

use of severe violence. Participants were asked to choose why they had used 

ÖÉÏÌÅÎÃÅ ÆÒÏÍ Á ÓÅÌÅÃÔÉÏÎ ÏÆ ÒÅÁÓÏÎÓȢ 4ÈÅÓÅ ÉÎÃÌÕÄÅÄ Ȭ.ÅÇÁÔÉÖÅ ÒÅÁÓÏÎÓȭ ɉÔÏ ÈÕÒÔ 

them, due to their behaviour, jealousy, to impress others, to get what I wanted, 

ÁÎÇÅÒȟ ÔÏ ÈÕÍÉÌÉÁÔÅ ÔÈÅÍȟ ÄÒÉÎËÉÎÇȾÄÒÕÇÓɊȟ Ȭ-ÅÓÓÉÎÇ ÁÒÏÕÎÄȭ ÁÎÄ Ȭ/ÔÈÅÒȭ ɉÐȢχυɊȢ 
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.ÅÇÁÔÉÖÅ ÒÅÁÓÏÎÓ ×ÅÒÅ ÒÅÐÏÒÔÅÄ ÂÙ τυϷ ÏÆ ÇÉÒÌÓ ÁÎÄ σσϷ ÏÆ ÂÏÙÓ ÁÎÄ ȬÍÅÓÓÉÎÇ 

ÁÒÏÕÎÄȭ ×ÁÓ ÃÈÏÓÅÎ ÂÙ τσϷ ÏÆ ÇÉÒÌÓ ÁÎÄ υφϷ ÏÆ ÂÏÙÓȢ 

Participants were asked a further question relating to their perpetration of 

ÐÈÙÓÉÃÁÌ ÖÉÏÌÅÎÃÅȟ ÎÁÍÅÌÙȟ Ȱ$ÉÄ ÙÏÕ ÍÏÓtly act this way due to self-ÄÅÆÅÎÃÅȩȱ ɉÐȢχφɊ 

and 44% of girls and 33% of boys replied that they did. 

Emotional violence perpetration was explored using the same eight questions as 

for emotional victimization. Combining all forms of emotional violence revealed a 

perpetration rate of 59% for girls and 50% for boys. In response to why they had 

used emotional violence, 45% of girls and 38% of boys reported that it had been 

ÆÏÒ Ȭ.ÅÇÁÔÉÖÅ ÒÅÁÓÏÎÓȭȢ  

In a second study by the University of Bristol and the NSPCC (Wood et al., 2011), 

that focused on the experiences of violence in the intimate relationships of 

ȬÄÉÓÁÄÖÁÎÔÁÇÅÄȭȟ ÏÒ ÖÕÌÎÅÒÁÂÌÅ 90ȟ ÁÎ ÅÖÅÎ ÈÉÇÈÅÒ ÌÅÖÅÌ ÏÆ ÐÁÒÔÎÅÒ ÖÉÏÌÅÎÃÅ ÏÆ ÁÌÌ 

kinds was reported in the relationships of participants. For example, over half the 

girls and a quarter of the boys reported experiences of physical violence (Wood et 

al., 2011). It was found that many participants viewed some forms of physical, 

sexual and emotional violence, such as controlling behaviour, as a normal part of 

intim ate relationships and it was suggested that this normalization of violence 

made it difficult for them to recognize the seriousness of their experiences, making 

it less likely that they would seek help (Wood et al., 2011). 

 

 

Impact of TPV 

 

In both the above studies (Barter et al., 2009; Wood et al., 2011), the authors 

concluded that in general, TPV had a much more negative impact on girls than on 

boys. However, it could be suggested that caution be taken with regard to this 

conclusion. The report of the school study (Barter et al., 2009) suggests that the 

questionnaire surveys were held in classrooms and that despite noting that the 

ÑÕÅÓÔÉÏÎÎÁÉÒÅ ÃÏÎÔÁÉÎÅÄ ȰÓÅÎÓÉÔÉÖÅ ÑÕÅÓÔÉÏÎÓȱ ɉÐȢρωɊȟ ÎÏ ÍÅÎÔÉÏÎ ×ÁÓ ÍÁÄÅ ÏÆ ÁÎ 

attempt to provide personal space for pupils to complete them. Indeed, the report 

ÓÔÁÔÅÓ ÔÈÁÔ ÉÎ ÏÎÅ ÓÅÓÓÉÏÎȟ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒ ÈÁÄ ÎÏÔÅÄȟ Ȱ! ÇÒÅÁÔ ÄÅÁÌ ÏÆ ÌÁÕÇÈÉÎÇ ÁÎÄ 
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ÔÁÌËÉÎÇ ÂÅÔ×ÅÅÎ ÍÁÌÅ ÒÅÓÐÏÎÄÅÎÔÓȱ ɉÐȢχρɊȢ &ÕÒÔÈÅÒȟ ×ÈÅÎ ÁÓËÅÄ ÂÙ ÁÎ ÉÎÔÅÒÖÉÅ×ÅÒ 

whether boys and girls want the same thinÇ ÉÎ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ ÏÎÅ ÂÏÙ ÒÅÐÌÉÅÄȟ Ȱ) 

ÔÈÉÎË ÉÔ ÉÓ ÔÈÅ ÓÁÍÅ ÒÅÁÌÌÙȟ ÂÕÔ ) ÔÈÉÎË ÔÈÁÔ Á ÌÏÔ ÏÆ ÂÏÙÓ ×ÏÕÌÄÎȭÔ ÁÄÍÉÔ ÉÔȟ ÅÓÐÅÃÉÁÌÌÙ 

ÔÏ ÔÈÅÉÒ ÆÒÉÅÎÄÓȱ ɉÐȢρυχɊȢ  

 

It could therefore be argued that while girls may have been comfortable talking 

openly with their  friends about the impacts of violence on them, boys may have felt 

less able or unable to do so because of perceived peer pressure to conform to 

ÇÅÎÄÅÒ ÓÔÅÒÅÏÔÙÐÅÓȢ )ÎÄÅÅÄȟ "ÁÒÔÅÒ ÅÔ ÁÌȢ ɉςππωɊ ÓÕÇÇÅÓÔ ÔÈÁÔȟ ȰÍÁÌÅ ÐÅÅÒÓ ÁÒÅ 

characterized as responding in a manner that seeks to constrain deviations from 

ÔÈÅ ÁÃÃÅÐÔÅÄ ȰÈÁÒÄȱ ÍÁÓÃÕÌÉÎÉÔÙȟ ×ÈÅÒÅ ÆÅÅÌÉÎÇÓȟ ÅÓÐÅÃÉÁÌÌÙ ÓÉÇÎÓ ÏÆ ÅÍÏÔÉÏÎÁÌ 

ÖÕÌÎÅÒÁÂÉÌÉÔÙȟ ÁÒÅ ÕÎÁÃÃÅÐÔÅÄȱ ɉÐȢρυχɊȢ  

 

Jessica McCarrick (2015) argues that the impact of partner violence on men should 

not be underestimated but that entrenched views of gender stereotypes, including 

notions of masculinity, may prevent males from talking about the impact of 

ÖÉÏÌÅÎÃÅ ÏÎ ÔÈÅÍȢ )Ô ÈÁÓ ÂÅÅÎ ÆÏÕÎÄ ÔÈÁÔ ×ÏÍÅÎȭÓ ÖÉÏÌÅÎÃÅ ÃÁÎ ÉÎÄÕÃÅ ÆÅÁÒ ÉÎ ÍÅÎ 

and is often experienced as extremely distressing and sometimes life-threatening, 

with male victims suffering both socially and psychologically (e.g. Hines, Brown 

and Dunning, 2007; Hines and Douglas, 2010). 

 

There is increasing awareness of the negative impact of TPV, both physically and 

mentally, short and long term (Brown, Brady & Letherby, 2011; Kulkarni, 2009). It 

has been found that TPV increases the risk of depression, suicidal thoughts, post-

traumatic stress disorder and coerced pregnancy (Arriaga & Foshee, 2004; Holmes 

et al., 2007) and long term impacts have been found to include smoking and drug 

usage, binge-eating, high depressive symptoms and suicidal ideation (Ackard, 

Eisenberg & Neumark-Sztainer, 2007). 

 

Whilst there is a dearth of information on the impact of TPV on academic 

achievement, it could be suggested that as children with higher levels of wellbeing, 

on average, have higher levels of academic achievement and are more engaged in 



 17 

school (Gutman & Vorhaus, 2012), TPV is likely to impact negatively on academic 

success. 

 

It has also been found that over time, some women seem to internalize their 

ÁÂÕÓÅÒȭÓ ×ÏÒÌÄÖÉÅ×ȟ ÉÎÃÌÕÄÉÎÇ ÐÅÒÃÅÉÖÉÎÇ ÔÈÅÍÓÅÌÖÅÓ ÁÓ ÎÏÔ ÂÅÉÎÇ ÅÎÔÉÔÌÅÄ ÔÏ 

respect, which may be one reason why many young women who have experienced 

TPV continue to experience IPV as adults (Enander and Holmberg, 2008). 

3ÉÍÉÌÁÒÌÙȟ ÉÎ 2ÅÙÎÏÌÄȭÓ ÁÎÄ 3ÈÅÐÈÅÒÄȭÓ ɉςπρρɊ ÓÔÕÄÙ ÏÆ ÙÏÕÎÇ ×ÏÍÅÎȭÓ ÅØÐÅÒÉÅÎÃÅÓ 

of TPV, participants talked about a loss of identity and about not feeling like 

themselves anymore.  

 

Reynold and Shepherd (2011) further suggested that TPV had a negative effect on 

ÔÈÅ ÙÏÕÎÇ ×ÏÍÅÎȭÓ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ×ÉÔÈ ÔÈÅÉÒ ÆÁÍÉÌÉÅÓȢ 0ÁÒÔÉÃÉÐÁÎÔÓ ÄÅÓÃÒÉÂÅÄ ÈÏ× 

parents had expressed disappointment, shame or despair and that there had been 

constant arguments about the situation. Consequently, participants described 

feeling rejected and/or marginalized by their families at that time and chose not to 

tell anyone in their family about the abuse they were suffering to avoid further 

friction or to protect their family from further wor ry. 

 

While there is still little research available on the male experience of TPV, it may 

be possible that such experiences may also be relevant to boys and men, especially 

in the light of Hines and Malley--ÏÒÒÉÓÏÎȭÓ ɉςππρɊ ÆÉÎÄÉÎÇÓ ÏÎ ÔÈÅ ÐÓÙÃÈÏÌÏÇÉÃÁÌ 

effects of IPV on men. 

 

 

Teenage Mothers 

 

)Î 7ÏÏÄ ÅÔ ÁÌȢȭÓ ɉςπρρɊ ÓÔÕÄÙ ÏÆ ÄÉÓÁÄÖÁÎÔÁÇÅÄ 90ȟ ÔÅÅÎÁÇÅ ÍÏÔÈÅÒÓ ×ÅÒÅ ÆÏÕÎÄ ÔÏ 

have experienced particularly high levels of violence in their intimate relationships 

and almost all had experienced controlling behaviour. However, Brown, Brady & 

Letherby (2011) have claimed that teenage pregnancy is rarely understood as an 

outcome of non-consensual sex. 
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It has been suggested that little attention is paid, by health and social care 

professionals and by academics, to the evidence that teenage girls who become 

pregnant often have partners much older than themselves (Barter et al., 2009; 

Wood et al., 2011) and that emotional abuse is often felt to be a result of the power 

differential related to age (Brown, Brady & LetherbÙȟ ςπρρɊȢ 4ÈÅ Ȭ.ÅØÔ 3ÔÅÐÓȭ 

ÄÏÃÕÍÅÎÔȟ ÃÏÎÃÅÒÎÉÎÇ ÔÈÅ 5+ ÇÏÖÅÒÎÍÅÎÔȭÓ ÔÅÅÎÁÇÅ ÐÒÅÇÎÁÎÃÙ ÓÔÒÁÔÅÇÙ ɉ$Æ#3&ȟ 

2007), acknowledges that more than a quarter of fathers with teenage partners are 

over 25 years old.  

 

Wood et al. (2011) found that many teenage mothers were concerned about the 

way they were stereotyped negatively in society and felt pressured to stay in a 

violent or unhappy relationship because they did not want the additional negative 

label of being a single teenage mother. Some also felt they had no choice but to stay 

in a violent relationship, especially those with no or little family or friendship 

support, as the alternative was to live in poverty and isolation. Many were afraid to 

seek help from agencies, fearing that their child would be taken away. 

 

 

Theoretical perspectives on TPV 

 

Psychological theory might contribute to a better understanding of some of the 

issues embedded in these findings. In their study on violence and abuse amongst 

rural and small-town youth, Robinson and Ryder (2014) suggest that whereas 

most research into teenage dating violence has in the last decade focused on 

prevalence and programme evaluation, and has relied heavily on generalisations 

taken from research into IPV and DV, for an enhanced understanding of violence 

that occurs in intimate adolescent relationships, more nuanced theory-driven 

research is required. They argue that power and relational abuse should be 

considered from a psychodynamic and sociological, or psychosocial, perspective 

and that an open mind should be kept to the gendered nature of the violence. 
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4ÈÅ ȬÇÅÎÄÅÒ ÐÅÒÓÐÅÃÔÉÖÅȭ ÁÎÄ ȬÇÅÎÄÅÒ ÉÎÃÌÕÓÉÖÅȭ ÁÐÐÒÏÁÃÈÅÓ ÔÏ )06Ȣ  

 

4ÈÅ ȬÇÅÎÄÅÒ ÐÅÒÓÐÅÃÔÉÖÅȭ ɉ&ÅÌÓÏÎȟ ςππςȟ ςπρπɊȟ ÏÒ ÆÅÍÉÎÉÓÔ ÁÐÐÒÏÁÃÈȟ ÔÏ )06 ÈÁÓ 

long been influential in terms of public policy and has dominated the study of IPV 

(e.g. Debbonaire & Todd, 2012; Dobash & Dobash, 2004). The gender perspective 

ÃÌÁÉÍÓ ÔÈÁÔ ÍÅÎȭÓ ÖÉÏÌÅÎÃÅ ÔÏ ×ÏÍÅÎ ÁÒÉÓÅÓ ÆÒÏÍ ÐÁÔÒÉÁÒÃÈÁÌ ÖÁÌÕÅÓ ÔÈÁÔ ÍÏÔÉÖÁÔÅ 

ÍÅÎ ÔÏ ÔÒÙ ÔÏ ÃÏÎÔÒÏÌ ×ÏÍÅÎȭÓ ÂÅÈÁÖÉÏÕÒȟ ÕÓÉÎÇ ÖÉÏÌÅÎÃÅ ÉÆ ÎÅÃÅÓÓÁry.  

 

Similarly, the evolutionary mate-guarding view, which holds that male sexual 

ÊÅÁÌÏÕÓÙ ÁÎÄ Á ÄÅÓÉÒÅ ÔÏ ÃÏÎÔÒÏÌ ÔÈÅÉÒ ÆÅÍÁÌÅ ÐÁÒÔÎÅÒȭÓ ÂÅÈÁÖÉÏÕÒ ÉÓ ÁÓÓÏÃÉÁÔÅÄ ×ÉÔÈ 

a proprietary male mindset, implicates male controlling behaviour as a cause of 

IPV (Bates, Graham-Kevan & Archer, 2014). 

 

In contrast to this view, an increasing number of researchers have advocated a 

ȬÇÅÎÄÅÒ-ÉÎÃÌÕÓÉÖÅȭ ÁÐÐÒÏÁÃÈ ÔÏ )06ȟ ÁÖÏÉÄÉÎÇ ÐÒÅÃÏÎÃÅÐÔÉÏÎÓ ÔÈÁÔ ÉÔ ÍÕÓÔ 

necessarily be male to female. In support of the gender-inclusive approach, 

numerous studies have found that women are as likely as men to be physically 

aggressive towards their partner and that individuals are often both victim and 

perpetrator within the relationship, suggesting a level of mutuality in IPV (Archer, 

2000; Straus, 2011). For example, Swahn, Simon, Arias and Bossarta (2008), in 

their examination of a large youth violence survey, found that whereas 

perpetration of violence toward to peers was more prevalent for young men than 

young women, IPV was more prevalent for young women that young men.  

 

Another finding that supports a gender-inclusive approach to IPV is that in same-

sex female relationships, as in gay, bisexual and transgender relationships, levels 

of IPV are as high, if not higher than in heterosexual relationships (Ard & Makadon, 

2011; Barter et al., 2009; Straus, 2006). 

 

4ÈÅÒÅ ÁÒÅ ÁÌÓÏ ÓÔÕÄÉÅÓ ÔÈÁÔ ÈÁÖÅ ÆÏÕÎÄ ÍÏÒÅ ÓÏÃÉÁÌ ÁÃÃÅÐÔÁÎÃÅ ÏÆ ×ÏÍÅÎȭÓ ÐÈÙÓÉÃÁÌ 

ÁÇÇÒÅÓÓÉÏÎ ÔÏ ÐÁÒÔÎÅÒÓ ÔÈÁÎ ÍÅÎȭÓ ɉÅȢÇȢ 3ÏÒÅÎÓÏÎ Ǫ 4ÁÙÌÏÒȟ ςππυɊ ÁÎÄ "ÁÔÅÓ ÅÔ ÁÌȢ 

(2014) suggest the pÏÓÓÉÂÉÌÉÔÙ ÔÈÁÔ ×ÏÍÅÎȭÓ ÁÇÇÒÅÓÓÉÏÎ ÔÏ ÍÁÌÅ ÐÁÒÔÎÅÒÓ ÍÁÙ ÂÅ 

disinhibited compared to that towards other women. 
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Many studies have found that as well as physical aggression, control and 

controlling aggression is also characteristic of both sexes (Graham-Kevan & 

Archer, 2009; Hines & Douglas, 2010). Bates et al. (2014) surveyed undergraduate 

students at a UK university, all of whom had been in a romantic relationship. They 

found that women were significantly more physically and verbally aggressive to 

their partners than men were and that women reported perpetrating significantly 

more controlling behaviour than men did.   

 

Felson (2010) has criticized feminist analyses that suggest that IPV has a different 

etiology from other types of aggression and should be studied independently of 

general aggression. He and others (e.g. Dutton, 2012) have argued that IPV should 

be studied within the context of violence in general, claiming that IPV has 

similarities with other forms of violence and criminal behaviour. Bates et al. 

(2014) outline several examples of studies that have found an overlap between IPV 

and other forms of aggression. For example, Connolly et al. (2000) found that 

adolescents who had bullied peers whilst at school were more likely to also use 

physical aggression towards their partners. 

 

! ÌÉÍÉÔÁÔÉÏÎ ÏÆ "ÁÔÅÓ ÅÔ ÁÌȢȭÓ ɉςπρτɊ ÓÔÕÄÙȟ ÁÃËÎÏ×ÌÅÄÇÅÄ ÂÙ ÔÈÅ ÁÕÔÈÏÒÓȟ ÒÅÌÁÔÅÓ ÔÏ 

the sample used, which was a Western undergraduate student sample. One 

difficulty is generalizing across cultures; sex differences in IPV-related aggression 

differ in cultures that do not subscribe to Western values on the emancipation of 

women. For example, it has been suggested that cultures in which there is more 

gender equality tend to have the most parity in IPV perpetration (Archer, 2006). 

 

Bates et al. (2014) also point out that their findings relating to sex differences in 

IPV perpetration would undoubtedly be different to studies using samples from 

ÍÏÒÅ ÓÐÅÃÉÆÉÃ ÓÁÍÐÌÅÓ ÓÕÃÈ ÁÓ ÆÒÏÍ Á ÓÈÅÌÔÅÒ ÏÒ ÐÒÉÓÏÎ ×ÈÉÃÈ ÔÈÅÙ ÁÒÇÕÅ ÁÒÅ Ȱ 

biased iÎ ÆÁÖÏÕÒ ÏÆ ÅØÔÒÅÍÅ ÆÅÍÁÌÅ ÖÉÃÔÉÍÉÚÁÔÉÏÎ ÁÎÄ ÅØÔÒÅÍÅ ÍÁÌÅ ÐÅÒÐÅÔÒÁÔÉÏÎȱ 

(p.53). Whilst it could be suggested that many of the arguments that are 

supportive of the gender approach are based on research using such samples, 
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Bates et al. (2014) note that there are few studies of the opposite sample because 

of a lack of availability of male victims. 

 

McCarrick (2015) claims that the view of IPV in society has been strongly 

ÉÎÆÌÕÅÎÃÅÄ ÂÙ ÇÅÎÄÅÒ ÓÔÅÒÅÏÔÙÐÅÓ ÁÎÄ ÆÏÒÔÙ ÙÅÁÒÓ ÏÆ ÃÁÍÐÁÉÇÎÉÎÇ ÆÏÒ ×ÏÍÅÎȭÓ 

rights and support in DV situations. The idea that women could also be 

perpetrators was, and continues by many to be, controversial and research into 

IPV has provoked tension between researchers and campaigners (McCarrick, 

2015). 

 

Whilst they do not deny that males can experience DV, organisations such as 

Womens Aid argue that there are more female victims and that the nature of the 

violence against them is more severe. They are concerned that a gender-neutral 

approach would divert much-needed funds and facilities away from women and 

would deter vulnerable women from seeking help there (Womensaid, n.d.). 

 

Johnson (1995, 2006) developed a theory of IPV that distinguished between 

different types of IPV. His influential typology of IPV drew a distinction between 

dangerous forms of male violence motivated by the impulse to control, termed 

Ȭ)ÎÔÉÍÁÔÅ 4ÅÒÒÏÒÉÓÍȭ ɉ)4Ɋȟ ÔÈÁÔ ÉÓ ÔÈÅ ÕÓÅ ÏÆ ÃÏÎÔÒÏÌÌÉÎÇ ÁÇÇÒÅÓÓÉÏÎ ÁÇÁÉÎÓÔ Á ÐÁÒÔÎÅÒ 

in the absence (or infrequent use) of controlling behaviour from that partner, and 

less dangerous forms of aggression, less motivated by controlling impulses and 

perpetrated similarly by both sexes.  

 

Adherents to this view maintain that male power and control should be central to 

our understanding of IPV and that female perpetrated IPV needs to be evaluated 

within this context (e.g., Loseke and Kurz, 2005). Indeed, it is claimed by many that 

women use violence mainly in self-defence or in retaliation against an abusive 

male partner (Barter et al., 2009; Loseke & Kurz, 2005; Wood et al., 2011). 

However, it has been found in empirical studies that self-defence or retaliation are 

among the least-cited reasons provided by women for their use of IPV (e.g. Hines 

and Malley-Morrison, 2001). 
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Hines and Douglas (2010) assert that Johnson formulated his theory relating to 

patriarchy by drawing on the existing literature on IPV but without considering the 

experiences of men who suffer severe IPV and controlling behaviour from their 

female partners as, at the time, no such research existed. However, Hines and 

$ÏÕÇÌÁÓȭ (2010) large-scale study of men who sought help for IPV victimization 

ÃÈÁÌÌÅÎÇÅÓ *ÏÈÎÓÏÎȭÓ ÉÄÅÁÓ ÁÎÄ ÔÈÅ ÇÅÎÄÅÒ ÐÅÒÓÐÅÃÔÉÖÅ ÏÆ )06Ȣ )Ô ×ÁÓ ÆÏÕÎÄ ÔÈÁÔ 

men sustained very high rates of psychological, sexual and physical IPV, injuries 

and controlling behaviouÒȟ ÔÈÅ ÐÁÔÔÅÒÎ ÏÆ ×ÈÉÃÈ ×ÁÓ ÓÉÍÉÌÁÒ ÔÏ *ÏÈÎÓÏÎȭÓ ɉρωωυɊ 

ÎÏÔÉÏÎ ÏÆ ȬÉÎÔÉÍÁÔÅ ÔÅÒÒÏÒÉÓÍȢȭ 

 

McCarrick (2015) argued that whilst current statistics of DV suggest that the 

majority of perpetrators recorded by the police are male and their victims 

predominantly female, many men may be prevented from reporting IPV because of 

feelings of shame and emasculation. She highlighted the huge pressure on boys and 

men to conform to male stereotypes and suggested that it is seen by many as a 

weakness to admit to being upset or hurt by a girl.  

 

McCarrick (2015) also suggested that the traditional feminist view of IPV is still 

dominant throughout the Criminal Justice System (CJS) and that CJS statistics 

underestimate the rate and severity of female-perpetrated IPV towards men. In 

addition, George (2007) claimed that there is extreme prejudice against men, 

including more men being put into the CJS if counter charges are made against 

them. McCarrick (2015) found this to be a common experience for men and one 

that led to many men being reluctant to report the abuse they suffer for fear of 

being accused of violence themselves.  

 

&ÕÒÔÈÅÒȟ (ÏÇÁÎ ÅÔ ÁÌ ɉςπρςɊȟ ×ÈÏ ÒÅÓÅÁÒÃÈÅÄ ÃÏÕÎÓÅÌÌÏÒÓȭ ÅØÐÅÒÉÅÎÃÅÓ ÏÆ ×ÏÒËÉÎÇ 

with male survivors of female-perpetrated IPV, found that the lack of recognition 

in society that men can also be affected by IPV influenced the willingness of clients 

to identify themselves as victims of IPV. 

 

Bates et al. (2014) argue that the origin of IPV does not lie in patriarchal control 

but that the use of controlling behaviour and aggressive acts are associated with a 
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generally coercive, aggressive interpersonal style that can originate early in 

development. 

 

 

Social learning theory 

 

In addition to gender-based theories, attempts at theorizing DV and IPV have 

traditionall y drawn on Social Learning Theory (SLT) (Bandura, 1977). According 

to SLT, children who have experienced harsh or aggressive discipline from their 

parents learn that aggressive behaviour is a legitimate way to respond to 

interpersonal conflict. Therefore, ÔÈÅÙ ÍÁÙ ÍÏÄÅÌ ÔÈÅÉÒ ÐÁÒÅÎÔÓȭ ÂÅÈÁÖÉÏÕÒÓ ×ÈÅÎ 

they are confronted with conflicts with intimate partners, either by adopting an 

aggressive interpersonal style themselves or by repeating patterns of victimization 

and subordination learned in childhood (Feiring, Rosenthal & Taska, 2000). 

 

It has also been suggested that SLT may contribute to an understanding of how 

adolescents who have experienced violence in their home environment may find it 

harder to recognize violence in their own intimate relationships, as for them such 

behaviour has been normalized (Wekerle & Wolfe, 1999). 

 

Whilst much of the research that has examined the role of the family of origin in 

considering factors related to involvement in intimate partner violence has drawn 

on SLT, which focuses on inter-personal factors, this approach has been 

questioned.  

 

For example, while hostile or harsh parenting has been found to be associated with 

an increased risk of involvement in intimate relationships characterized by 

aggression and violence during adolescence (Tyler, Brownridge & Melander, 

2011), Sutton, Simons, Wickrama and Futris (2014) did not find a direct 

relationship between inter-parental aggression and dating violence perpetration 

or victimization for either men or women, as might be expected according to SLT; 

instead they found that the relationship between inter-parental aggression and 

ÓÏÎÓȭ ÁÎÄ ÄÁÕÇÈÔÅÒÓȭ ÄÁÔÉÎÇ ÖÉÏÌÅÎÃÅ ×ÁÓ ÉÎÄÉÒÅÃÔ ÔÈÒÏÕÇÈ ÈÏÓÔÉÌÅ ÐÁÒÅÎÔÉÎÇȢ  
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In addition, Dutton (2012) suggested that SLT does not account for intra-personal 

processes, cognitions and beliefs, that may work to sustain abusiveness and it has 

been suggested that an alternative theoretical perspective that may be more useful 

in addressing intrapersonal processes related to dating aggression is Attachment 

Theory (Sutton et al., 2014).  

 

 

Attachment theory 

 

Attachment theory holds that through experiences of early parent-child 

ÉÎÔÅÒÁÃÔÉÏÎÓȟ ÁÎ ÉÎÄÉÖÉÄÕÁÌ ÄÅÖÅÌÏÐÓ ÁÎ ÉÎÔÅÒÎÁÌ ȬÍÏÄÅÌȭ ÏÒ ȬÔÅÍÐÌÁÔÅȭ ÔÈÁÔ ÁÆÆÅÃÔÓ 

and guides expectations, beliefs and behaviour in future relationships (Bowlby, 

1988).  

 

Attachment has been categorized ÉÎÔÏ ÄÉÆÆÅÒÅÎÔ ȬÓÔÙÌÅÓȭ ÔÈÁÔ ÄÉÆÆÅÒ ÉÎ ÄÅÇÒÅÅ ÏÆ 

security (Ainsworth, 1978). These patterns have been described as: 

¶ ȬÓÅÃÕÒÅȭȟ ×ÈÅÒÅÂÙ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌ ÉÓ ÃÏÎÆÉÄÅÎÔ ÔÈÁÔ ÔÈÅ ÐÁÒÅÎÔ ×ÉÌÌ ÂÅ 

available, sensitive and responsive to his/her needs and is therefore able to 

form positive relationships with others; 

¶ ȬÁÎØÉÏÕÓ-ÒÅÓÉÓÔÁÎÔȭȟ ×ÈÅÒÅÂÙ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌ ÉÓ ÕÎÃÅÒÔÁÉÎ ×ÈÅÔÈÅÒ ÔÈÅ ÐÁÒÅÎÔ 

will be available and responsive and tends therefore to be clingy and 

anxious, a pattern promoted by a parent being available on some occasions 

but not on others and by threats of abandonment used as a means of 

control; 

¶ ȬÁÎØÉÏÕÓ-ÁÖÏÉÄÁÎÔȭȟ ×ÈÅÒÅÂÙ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌȟ ÁÓ Á ÒÅÓÕÌÔ ÏÆ ÃÏÎÓÔÁÎÔÌÙ ÂÅÉÎÇ 

rejected by the parent when seeking comfort, expects to be rebuffed when 

seeking care and so tries to live life being emotionally self-sufficient, 

without being dependent on the love and support of others; and 

¶ ȬÄÉÓÏÒÇÁÎÉÓÅÄȭȟ ÔÈÅ ÍÏÓÔ ÅØÔÒÅÍÅ ÓÔÙÌÅȟ ×ÈÅÒÅÂÙ ÔÈÅ ÉÎÄÉÖÉÄÕÁÌ 

demonstrates erratic behaviour and seems to lack any coping strategy, a 

style believed to result from abuse or extreme neglect where the child has 

been treated in an erratic and unpredictable way (Bowlby, 1988). 
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The concept of an internal working model provides a possible explanation for the 

influence of attachment experiences on later intimate relationships. Even though 

Bowlby (1988) held a dynamic view of human development, claiming that the 

effects of insecure attachment in infancy could be mediated by subsequent 

experiences, he also claimed that attachment styles are inclined to be self-fulfilling 

and therefore relatively stable throughout life.  

 

Howe (2011) suggested that in intimate relationships, individuals with insecure-

anxious attachment styles tend to start off a relationship by being very romantic 

but self-doubt and old anxieties about the reliability and availability of the other 

person eventually surface. These anxieties trigger attachment behaviours based on 

anger and threat, followed by vulnerability and abject apology. Such individuals 

tend to question their partner over who they have seen and spoken to, what was 

said and why; they are constantly afraid that their partner will leave.  

 

According to Howe (2011), individuals who have suffered childhood relational 

trauma, abuse or neglect often have a disorganized attachment style that develops 

ÉÎÔÏ Á ȬÆÅÁÒÆÕÌ ÁÖÏÉÄÁÎÔȭ ÐÁÔÔÅÒÎ ÁÓ ÔÈÅÙ ÇÅÔ ÏÌÄÅÒȢ !Ó ÃÈÉÌÄÒÅÎȟ ÔÈÅÙ ÄÅÖÅÌÏÐ 

strategies that are often controlling and coercive to help them adapt to and survive 

environments that are erratic, unpredictable and often dangerous. However, when 

they attempt to function in everyday environments, their behaviour becomes 

problematic. Howe (2011) claimed that the behaviour of disorganized-controlling 

adolescents is often intense, impulsive, dysregulated and extreme and the stress of 

relating with intimate partners is likely to provoke unresolved issues from 

childhood.  

 

However, although there is evidence in support of these claims, findings are 

inconsistent (Loh & Gidycz, 2006). For example, it has been found that some 

individuals who are classified as securely attached also perpetrate violence and 

may hold beliefs that support the use of aggression against an intimate partner 

(Schwarz, Hage, Bush & Burns, 2006). In addition, Grych and Kinsfogel (2010) 
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found that some children with early insecure attachments characterized by 

violence do not repeat patterns of abuse in their own romantic relationships. They 

suggest that rather than attachment style being viewed as a mediator of IPV, it 

might be better understood as a risk or protective factor. 

 

 

Theoretical perspectives on adolescence 

 

Other theorists have described particular difficulties faced by adolescents and 

emphasise the nature of adolescence as a time of psychological upheaval, a search 

for identity and susceptibility to peer pressure. 

 

For example, Anna Freud was interested in the processes of the ego, that is the part 

ÏÆ ÔÈÅ ÐÓÙÃÈÅ ÉÎÖÏÌÖÅÄ ÉÎ ÒÁÔÉÏÎÁÌ ÔÈÏÕÇÈÔȟ ÏÒ ȰÃÏÐÉÎÇ ×ÉÔÈ ÔÈÅ ÅØÔÅÒÎÁÌ ×ÏÒÌÄ ÁÎÄ 

ÉÎÔÅÇÒÁÔÉÎÇ ÃÏÍÐÅÔÉÎÇ ÕÒÇÅÓ ×ÉÔÈÉÎ ÔÈÅ ÓÅÌÆȱ ɉ3ÔÅÖÅÎÓȟ ρωψσȟ ÐȢρɊȢ 3ÈÅ ÖÉÅ×ÅÄ 

adolescence, and particularly puberty, as a time of severe psychological upheaval, 

when basic instincts and drives become stronger and the integrity of the ego is 

threatened (Mayes and Cohen, 1996).   

 

Erikson (1968) also portrayed adolescence as time of psychological upheaval and 

ÃÏÎÆÌÉÃÔȢ (Å ÕÓÅÄ ÔÈÅ ÔÅÒÍ ȬÉÄÅÎÔÉÔÙ ÃÒÉÓÉÓȭ ÔÏ ÄÅÓÃÒÉÂÅ ×ÈÁÔ ÈÅ ÂÅÌÉÅÖÅÄ ÔÏ ÂÅ Á 

commonly experienced phenomenon in adolescence, when young people are 

struggling to create a personal identity. He suggested that it is at this time, when 

ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ÓÅÌÆ ÃÏÍÅÓ ÕÎÄÅÒ ÉÎÔÅÎÓÅ ÐÒÅÓÓÕÒÅ ÁÎÄ ÙÏÕÎÇ ÐÅÏÐÌÅ ÁÒÅ ÕÎÃÅÒÔÁÉÎ 

of their own views, that they are more vulnerable to peer pressure and negative 

influences.  

 

Further, Brown (1999) described intimate adolescent relationships from a 

developmental-contextual perspective. He identified distinct phases of romantic 

ÄÅÖÅÌÏÐÍÅÎÔȟ ÎÁÍÅÌÙ ȬÉÎÉÔÉÁÔÉÏÎȭȟ ȬÓÔÁÔÕÓȭȟ ȬÁÆÆÅÃÔÉÏÎȭ ÁÎÄ ȬÂÏÎÄÉÎÇȭ ÁÎÄ ÓÕÇÇÅÓÔÅÄ 

that romance in adolescence first emerges as an identity issue; in the initiation 

phase, young adolescents need to balance awakening sexual drives with larger 

identity needs, such as being accepted by peers. During the status phase, 



 27 

ÁÄÏÌÅÓÃÅÎÔÓ ÂÅÃÏÍÅ Á×ÁÒÅ ÔÈÁÔ ÒÏÍÁÎÔÉÃ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ÐÒÏÖÉÄÅ ÆÅÅÄÂÁÃË ÏÎ ÏÎÅȭÓ 

image and reputation among peers. At this stage, the influence of peers is 

extremely strong and may influence whom a YP dates, as well as how a YP behaves. 

In the affection and bonding stages, adolescents become more focused on the 

partner and are gradually less influenced by peers. 

 

While each of the theoretical approaches offers valuable perspectives on IPV, it has 

been argued that that none captures adequately the complexity of IPV Bell & 

Naugle, 2008).  

 

In an attempt to accommodate this complexity, some researchers have adopted an 

ȰÅÃÏÌÏÇÉÃÁÌ ÓÙÓÔÅÍÓȱ ÁÐÐÒÏÁÃÈ ɉ"ÁÎÙÁÒÄ ÅÔ ÁÌȢȟ ςππφȠ &ÏÓÈÅÅ ÅÔ ÁÌȢȟ ςππψɊȟ ×ÈÅÒÅ 

406 ÉÓ ÖÉÅ×ÅÄ ÁÓ Á ÒÅÓÕÌÔ ÏÆ ÔÈÅ ÉÎÖÏÌÖÅÍÅÎÔ ÁÎÄ ÉÎÔÅÒÁÃÔÉÏÎ ÏÆ ȰÍÕÌÔÉÐÌÅ ÎÅÇÁÔÉÖÅ 

ÓÏÃÉÅÔÁÌ ÁÎÄ ÉÎÄÉÖÉÄÕÁÌ ÃÉÒÃÕÍÓÔÁÎÃÅÓȱ ɉ#ÏÎÎÏÌÌÙ ÅÔ ÁÌȢȟ ςπρπȟ ÐȢ τχπɊȢ )Ô ÈÁÓ ÂÅÅÎ 

suggested that "ÒÏÎÆÅÎÂÒÅÎÎÅÒȭÓ ÅÃÏÌÏÇÉÃÁÌ ÆÒÁÍÅ×ÏÒË ɉ"ÒÏÎÆÅÎÂÒÅÎÎÅÒ Ǫ -ÏÒÒÉÓȟ 

1998) is helpful in conceptualising the multiple influences that may contribute to 

TPV (Connolly et al., 2010). 

 

 

Ecological Systems Theory 

 

Bronfenbrenner (1977) acknowledged the reciprocity between the individual and 

the social context in development, and his ecological model of development (1998) 

illustrates the complex layers of factors that influence individual behaviour. 

 

According to Bronfenbrenner (1979), at the most proximal level to the individual, 

ÔÈÅÒÅ ÁÒÅ ȬÍÉÃÒÏÓÙÓÔÅÍÓȭ ÔÈÁÔ ÒÅÆÅÒ ÔÏ ÉÎÄÉÖÉÄÕÁÌ ÁÔÔÉÔÕÄÅÓȟ ÁÃÔÉÏÎÓ ÁÎÄ 

relationships that exist within a given social setting, such as family, school, peer 

ÇÒÏÕÐ ÁÎÄ ÎÅÉÇÈÂÏÕÒÈÏÏÄȢ -ÉÃÒÏÓÙÓÔÅÍÓ ÉÎÔÅÒÁÃÔ ÔÏ ÆÏÒÍ ÔÈÅ ȬÍÅÓÏÓÙÓÔÅÍȟȭ ×ÈÉÃÈ 

may be conceptualized as being the interrelations between the various 

microsystems within which an individual develops. These systems are nested 

×ÉÔÈÉÎ ÔÈÅ ȬÅØÏÓÙÓÔÅÍȭȟ ×ÈÉÃÈ ÃÏÎÓÉÓÔÓ ÏÆ ÔÈÅ ÃÏÍÍÕÎÉÔÙ ÓÅÔÔÉÎÇ ÉÎ ×ÈÉÃÈ ÔÈÅ 

family is embedded. Elements in the exosystem indirectly affect, or are affected by, 
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ÔÈÅ ÉÎÄÉÖÉÄÕÁÌȭÓ ÁÃÔÉÏÎÓȢ 4ÈÅ ÍÏÓÔ ÄÉÓÔÁÌ ÅÃÏÌÏÇÉÃÁÌ ÓÅÔÔÉÎÇ ÉÓ ÔÈÅ ȬÍÁÃÒÏÓÙÓÔÅÍȟȭ 

which encompasses societal and cultural factors such as norms, expectations and 

values, socioeconomic status and ethnicity (Bronfenbrenner, 1979). 

 

It is important to understand that the influence of factors in the different systems 

is not uni-directional; there is a reciprocal influence between the different systems 

and between the individual and the other systems.  

 

In 1986, BrÏÎÆÅÎÂÒÅÎÎÅÒ ÉÎÔÒÏÄÕÃÅÄ ÔÈÅ ÉÄÅÁ ÏÆ ÔÈÅ ȬÃÈÒÏÎÏÓÙÓÔÅÍȭ ÔÏ ÈÉÓ 

ecological model. The chronosystem refers to continuity and change in the social 

context and individual characteristics across the life course and emphasized the 

relevance of studying the effects of prior life events on subsequent development 

(Bronfenbrenner, 1988). 

 

Connolly et al. (2010) claim that, according to this model, development is viewed 

ÁÓ Á ÄÙÎÁÍÉÃ ÐÒÏÃÅÓÓ ÉÎ ×ÈÉÃÈ ÁÎ ÁÄÏÌÅÓÃÅÎÔȭÓ ÁÃÔÉÏÎÓ ÒÅÆÌÅÃÔ ÔÈÅ ÉÎÔÅÒÁÃÔÉÏÎ 

between individual dispositions and the social environment. As Henrich (2006) 

ÃÌÁÉÍÅÄȟ Ȱ#ÈÉÌÄÒÅÎ ÁÎÄ ÁÄÏÌÅÓÃÅÎÔÓ ÄÅÖÅÌÏÐ ×ÉÔÈÉÎ ÁÎ ÉÎÔÅÒÁÃÔÉÖÅ ×ÅÂ ÏÆ ÓÏÃÉÁÌ 

ÃÏÎÔÅØÔÓȱ ɉÐȢρπψυɊȢ 

 

 

Differences between TPV and adult IPV 

 

)Î +ÕÌËÁÒÎÉȭÓ ɉςππφɊ ÒÅÓÅÁÒÃÈ ÉÎÔÏ ÙÏÕÎÇ ÍÏÔÈÅÒÓȭ experiences of intimate partner 

violence, it was found that whilst many of the experiences of young mothers 

resembled those of adult women, there were also distinct differences. A major 

difference was that many young mothers experienced abuse, including physical 

ÁÂÕÓÅȟ ÎÏÔ ÊÕÓÔ ÆÒÏÍ ÔÈÅÉÒ ÐÁÒÔÎÅÒ ÂÕÔ ÆÒÏÍ ÔÈÅÉÒ ÐÁÒÔÎÅÒȭÓ ÆÁÍÉÌÙȢ 

 

)ÎÖÏÌÖÅÍÅÎÔ ÏÆ ÔÈÅ ÐÁÒÔÎÅÒȭÓ ÆÁÍÉÌÙ ÉÎ ÔÈÅ ÒÅÌÁÔÉÏÎÓÈÉÐ ×ÁÓ ÁÌÓÏ ÆÏÕÎÄ ÉÎ 2ÅÙÎÏÌÄÓ 

ÁÎÄ 3ÈÅÐÈÅÒÄȭÓ ɉςπρρɊ ÓÔÕÄÙ ÉÎÔÏ )06 ÁÍÏÎÇÓÔ ÁÄÏÌÅÓÃÅÎÔÓȢ 0ÁÒÔÉÃÉÐÁÎÔÓ ÔÁÌËÅÄ 

about feeling manipÕÌÁÔÅÄ ÁÎÄ ÐÒÅÓÓÕÒÉÚÅÄ ÂÙ ÔÈÅ ÐÁÒÔÎÅÒȭÓ ÆÁÍÉÌÙ ÔÏ ÓÔÁÙ ÉÎ ÔÈÅ 

relationship, even when the family was aware of the abuse that was taking place. 
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The authors of the study suggest that these pressures are largely absent in studies 

of older women subject to IPV and that adolescents expressed a need for adult 

affirmation that they had often not received in their own families.  

 

It has been claimed that adolescents are likely to experience extreme pressure to 

conform to social norms of intimate heterosexual relationships and to conform to 

gender-role expectations in order to be accepted by their peers (Wolfe et al., 

2003). 

 

 

The Influence of modern technology  

 

! ÓÉÇÎÉÆÉÃÁÎÔ ÐÁÒÔ ÏÆ Á ÔÙÐÉÃÁÌ ÁÄÏÌÅÓÃÅÎÔȭÓ ÄÁÙ ÒÅÖÏÌÖÅÓ ÁÒÏÕÎÄ ÔÈÅ ÕÓÅ ÏÆ 

technology, such as mobile phones and the Internet, to communicate with others 

(Madden et al, 2013b). However, in their study into the role of technology in 

adolescent dating relationships and dating violence, Baker and Careno (2015) 

ÆÏÕÎÄ ÔÈÁÔ ÔÈÒÏÕÇÈÏÕÔ ÙÏÕÎÇ ÐÅÏÐÌÅȭÓ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ technology use, including 

texting and social network sites, was associated with causing jealousy between 

partners and facilitating controlling behaviours. 

 

Similarly, in a study into teen dating violence and self-harm (Baker et al., 2014), 

participants in Á ÂÏÙÓȭ ÆÏÃÕÓ ÇÒÏÕÐ ÄÅÓÃÒÉÂÅÄ ÈÏ× ÓÏÃÉÁÌ ÍÅÄÉÁȟ ÓÕÃÈ ÁÓ &ÁÃÅÂÏÏËȟ 

created distrust in relationships that led to controlling and anxiety-fuelled 

behaviours.   

 

Further, for those young people who are in a violent relationship, technology may 

provide an extra way in which partners can exert control (Barter, 2009), enabling 

partners to abuse each other even when they are not together (Baker & Carreno, 

2015). Zweig et al. (2013) found that one in four adolescents has reported being a 

victim of cyber dating violence and it is becoming evident that adolescents use 

technology, especially mobile phones,  to threaten, harass and stalk intimate 

partners (Korchmaros et al., 2013). 
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A further impact of modern technology is the ease with which YP can access 

pornography. Mobile phones now play a significant role in enabling YP to access 

pornography anywhere, including in school (Rothman, Kaczmarsky, Burke, Jansen 

& Baughman, 2015). Horvath et al. (2013) found that a significant number of YP 

access online pornography, some of which is violent and sadistic, whether 

deliberately, being shown by friends or by accidentally coming across it while 

using the Internet.  

 

)Î ÁÄÄÉÔÉÏÎȟ ×ÈÉÌÅ ȬÓÅØÔÉÎÇȭȟ ÄÅÆÉÎÅÄ ÁÓ ÔÈÅ ȰÅØÃÈÁÎÇÅ ÏÆ ÓÅØÕÁÌ ÍÅÓÓÁÇÅÓ ÏÒ 

ÉÍÁÇÅÓȣÃÒÅÁÔÉÎÇȟ ÓÈÁÒÉÎÇ ÁÎÄ ÆÏÒ×ÁÒding sexually suggestive nude or nearly nude 

ÉÍÁÇÅÓȱ ÔÈÒÏÕÇÈ ÍÏÂÉÌÅ ÐÈÏÎÅÓ ÁÎÄ ÔÈÅ )ÎÔÅÒÎÅÔ ɉ2ÉÎÇÒÏÓÅȟ 'ÉÌÌȟ ,ÉÖÉÎÇÓÔÏÎÅ Ǫ 

Harvey, 2012, p.6) is becoming increasingly common amongst YP, Ringrose et al. 

(2012) found that although young people chose to participate, they often felt that 

they could not choose not to do so; it was found that sexting was often coercive. 

 

 

Risk factors for TPV 

 

Individual risk factors for TPV have been found to include low self-esteem, 

depression, poor body image, low school achievement and drug or alcohol use, 

while contextual risk factors include lower family incomes, social isolation, 

acceptance of violence in the wider social circle, partner using alcohol or drugs, 

experiencing or witnessing violence and/or sexual abuse from parents and 

endorsing traditional gender stereotypes (Arriaga & Foshee, 2004; Johnson et al., 

2005). High risk factors have also been found to include family violence (Barter et 

al., 2009; Wood et al., 2011) and having aggressive peer networks, an older partner 

and a same-sex partner (Barter et al., 2009). 

 

Several such factors may interact to increase vulnerability and to make it more 

difficult to access informal or professional support to leave an abusive partner 

(Reynolds & Shepherd, 2011) 
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It has been found that a common risk factor for experiencing TPV is a lack of 

awareness or knowledge of what a healthy relationship is like and of what 

constitutes abuse. Amongst disadvantaged teenagers, Wood et al. (2011) found 

that many young people had had little experience of how positive, committed 

relationships were built, how to show love and commitment without jealousy or 

mistrust and how to resolve conflict.  

 

In their study into IPV in adolescence, Reynolds and Shepherd (2011) found that 

when women tried, retrospectively, to explain why they felt they had become 

trapped in an abusive relationship, they had great difficulty. However, they 

identified three recurring themes. Firstly, participants suggested that in 

adolescence they felt disconnected from positive relationships and experienced a 

lack of self-esteem. Secondly, they struggled to understand relationship 

experiences during early adolescence. Absent parental figures and/or negative 

relationship experiences with parental figures seemed to be particularly 

problematic. They suggested that it would not have been helpful to talk to friends 

as the friends were also inexperienced and would not have been able to 

understand. Participants described themselves as being confused about their own 

and othersȭ ÓÏÃÉÁÌ ÂÅÈÁÖÉÏÕÒȟ ÁÎÄ ÂÅÉÎÇ ÉÌÌ-ÐÒÅÐÁÒÅÄ ÔÏ ÒÅÃÏÇÎÉÚÅ ÔÈÅÉÒ ÂÏÙÆÒÉÅÎÄÓȭ 

behaviour as abusive when it first happened through having limited previous 

exposure to healthy relationships between men and women. Thirdly, the 

participants referred to feelings of powerlessness and not feeling good enough as 

increasing their vulnerability to IPV.  

 

 

Protective factors for TPV 

 

Sutton et al. (2014) argue that it is important to foster healthy attitudes toward, 

and beliefs about, relationships as a protective factor against dating aggression, 

beliefs regarding emotional regulation, how to disagree with a partner in healthy 

ways and positive conflict resolution strategies. 

 



 32 

It has also been suggested that a protective factor for experiencing TPV might be 

having an alternative source of self-esteem so that the relative importance and 

status of obtaining and keeping a boyfriend is minimized (Barter, 2009).  

 

 

Help seeking 

 

Many studies have shown that YP typically do not seek help for TPV. For example, 

Barter et al. (2009) found that 43% of girls and 64% of boys told no one. If they did 

seek help, it was almost exclusively from friends (53% of girls and 37% of boys). 

Only 8% of girls and 7% of boys told a parent, carer or sibling and only 3% of girls 

and 5% of boys told an adult who was not a parent or carer. 

 

)Î 2ÅÙÎÏÌÄȭÓ ÁÎÄ 3ÈÅÐÈÅÒÄȭÓ ɉςπρρɊ ÓÔÕÄÙȟ ÉÎ ÓÐÉÔÅ ÏÆ ×ÈÁÔ ÔÈÅÙ ×ÅÒÅ ÇÏÉÎÇ 

through, the participants described how they maintained, with considerable effort, 

competent facades at school or college.  

 

While friends may sometimes lend emotional support, it has been suggested that 

their advice may not always be helpful. For example, Barter et al. (2009) found that 

ÆÒÉÅÎÄÓȭ ÉÎÁÐÐÒÏÐÒÉÁÔÅ ÖÉÅ×Ó ÍÁÙ ÎÏÒÍÁÌÉÚÅ ÏÒ ÐÅÒÐÅÔÕÁÔÅ ÖÉÏÌÅÎÃÅ ÂÙȟ ÆÏÒ 

example, suggesting that violence iÓ Á ÇÉÒÌȭÓ ÆÁÕÌÔ ÆÏÒ ÆÌÉÒÔÉÎÇȢ 

 

Several reasons for young people not seeking help for TPV have been highlighted. 

It has been suggested that violence is normalized in the lives of some YP, to the 

extent that they do not recognize their experience as abusive  (Barter et al., 2009; 

Wood et al., 2011). Helm et al (2015) found that although monitoring and 

controlling behaviours by one or both partners led to relationships becoming 

unhealthy, often no attempts were made to end the relationship as adolescents 

often viewed these behaviours as irritating but not abusive. Similarly, Williams 

(2012) found that jealousy and controlling behaviours may not be viewed as 

abusive by adolescents who reportedly often believed that such behaviours show 

that their partners love them. 
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Other reasons that deter YP from seeking help include fears of not being taken 

ÓÅÒÉÏÕÓÌÙȟ ÂÅÉÎÇ ÁÆÒÁÉÄ ÏÆ ÔÈÅÉÒ ÐÁÒÔÎÅÒȭÓ ÒÅÓÐÏÎÓÅ ÉÆ ÔÈÅÙ ÆÏÕÎÄ ÏÕÔȟ ÎÏÔ ×ÁÎÔÉÎÇ 

the perceived stigma of being a victim of TPV, or not thinking there was anyone 

they could talk to. In addition, there was a reluctance to go to the police for fear of 

increasing the problem and nothing being done to help (Barter et al., 2009). 

 

Wood et al. (2011) found that some young people viewed help-seeking as a 

weakness and thus a further blow to their self-esteem, while others mentioned 

cultural difficulties such as not being able to tell anyone of problems in a 

relationship as they were not supposed to have an intimate relationship before 

marriage.  

 

In addition, Gallopin and Leigh (2009) found that many YP would not tell an adult 

in school as they believed that teachers and other school staff gossiped about 

pupils and could not be trusted to keep confidentiality. Further, Rees et al. (2011) 

ÃÏÎÃÌÕÄÅÄ ÔÈÁÔ ÓÏÃÉÁÌ ×ÏÒËÅÒÓȭ ÒÅÓÐÏÎÓÅÓ ÔÏ TPV were inadequate. They found that 

young people felt they could not rely on social workers because of a lack of interest 

in their problems and concerns about confidentiality. 

  

'ÁÌÌÏÐÉÎ ÁÎÄ ,ÅÉÇÈȭÓ ɉςππωɊ ÓÔÕÄÙ ÁÌÓÏ ÈÉÇÈÌÉÇÈÔÅÄ Á ÃÏÎÃÅÒÎ ÂÙ ÐÕÐÉÌÓ ÁÂÏÕÔ ÔÈÅ 

lack of awareness of adults of the seriousness of teenage dating violence, the lack 

of knowledge about the issue on the part of adults and about the lack of any school 

policy addressing the issue.  

 

 

Leaving an abusive relationship  

 

According to Enander and Holmberg (2008), leaving an abusive relationship is 

better understood as a process rather than a single event. In a qualitative study of 

the processes undergone by adult women who have left abusive male partners, 

ÔÈÅÙ ÉÄÅÎÔÉÆÉÅÄ ÔÈÒÅÅ ÏÖÅÒÌÁÐÐÉÎÇ ÌÅÁÖÉÎÇ ÐÒÏÃÅÓÓÅÓȡ Ȭ"ÒÅÁËÉÎÇ 5Ðȭ ×ÈÉÃÈ ÄÉÓÃÕÓÓÅÓ 

ÔÈÅ ÔÕÒÎÉÎÇ ÐÏÉÎÔ ÁÎÄ ÁÃÔÕÁÌ ÂÒÅÁË ÕÐȟ Ȭ"ÅÃÏÍÉÎÇ &ÒÅÅȭ ×ÈÉÃÈ ÃÏÖÅÒÓ ÅÍÏÔÉÏÎÓȟ 
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including the often strong emotional bond to the partneÒȟ ÁÎÄ Ȭ5ÎÄÅÒÓÔÁÎÄÉÎÇȭ 

which talks about understanding and interpreting the experience.  

 

It is unclear whether adolescents share similar barriers to leaving abusive partners 

as adolescent intimate relationships tend to have a much shorter duration than 

those experienced by adult women (Reynolds and Shepherd, 2011). However, 

Chung (2007) found that some young women seem to experience great 

commitment even to quite short-term relationships. 

 

In their study into IPV in adolescence, Reynolds and Shepherd (2011) found that 

ÁÌÌ ÐÁÒÔÉÃÉÐÁÎÔÓ ÈÁÄ ÅØÐÅÒÉÅÎÃÅÄ ȬÐÉÖÏÔÁÌ ÍÏÍÅÎÔÓȭ ÔÈÁÔ ÈÁÄ ÍÁÒËÅÄ ÔÈÅ ÓÔÁÒÔ ÏÆ 

their recovery process. These were described as sudden moments of realization 

that the abuse and the relationship could not continue. This realization did not lead 

to a sudden and complete end to the relationship for any of the participants, but, as 

with adult women, marked the beginning of the process of leaving. However, it has 

been found that adolescents may be at increased risk for mental health 

consequences during the break-up of a relationship (Baker, 2014; Baker et al., 

2015). 

 

 

Prevention/intervention measures  

 

DV prevention programmes 

 

In the USA, despite TPV having been recognized for at least two decades and high 

levels of TPV being highlighted, it has been claimed that there is still significant 

uncertainty about effective intervention methods (Cutter-Wilson & Richmond, 

2011) and in the UK, Fox, Corr, Gadd & Sim (2014) noted that although a number 

of school-based domestic abuse prevention programmes have been developed and 

some have shown promise, there is limited evidence regarding the effectiveness of 

these programmes.  
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A major difficulty in the development and implementation of prevention 

programmes concerns the issue of gender. In the case of many DV prevention 

programmes that are delivered in mainstream schools, the initiative for such 

programmes has often originated in external oÒÇÁÎÉÓÁÔÉÏÎÓ ÓÕÃÈ ÁÓ 7ÏÍÅÎȭÓ !ÉÄ 

or crime partnerships (Stanley, Ellis & Bell, 2011) and a gendered approach to IPV 

underpins many existing prevention education programmes (Langhinrichsen-

Rohling and Capaldi, 2012). For example, in their study carried out with YP in the 

UK to evaluate a DV prevention education programme, Fox, Hale and Gadd (2014) 

ÒÅÐÏÒÔÅÄ ÔÈÁÔȟ Ȱ&ÁÃÉÌÉÔÁÔÏÒÓ ÈÉÇÈÌÉÇÈÔÅÄ ÔÈÁÔ ÐÅÒÐÅÔÒÁÔÏÒÓ ÏÆ ÄÏÍÅÓÔÉÃ ÁÂÕÓÅ ×ÅÒÅ 

ÍÏÒÅ ÌÉËÅÌÙ ÔÏ ÂÅ ÍÁÌÅ ÔÈÁÎ ÆÅÍÁÌÅȟ ÁÎÄ ÔÈÅ ÐÒÏÇÒÁÍÍÅ ÃÏÎÔÅÎÔ ÒÅÆÌÅÃÔÅÄ ÔÈÉÓȣÉÔ És 

ÉÍÐÏÒÔÁÎÔ ÔÏ ÒÁÉÓÅ ÃÈÉÌÄÒÅÎȭÓ Á×ÁÒÅÎÅÓÓ ÏÆ ÔÈÅ ÇÅÎÄÅÒÅÄ ÎÁÔÕÒÅ ÏÆ ÄÏÍÅÓÔÉÃ ÁÂÕÓÅȱ 

(p.37).  

 

However, given the research previously presented in the current paper that 

questions the gendered approach to TPV, it could be suggested that this approach 

to prevention education requires reappraisal. Indeed, in their study, Fox, Hale and 

'ÁÄÄ ɉςπρτɊ ÆÏÕÎÄ ÔÈÁÔ ÔÈÅ ÐÒÏÇÒÁÍÍÅ ×ÁÓ ÖÉÅ×ÅÄ ÁÓ ȰÓÅØÉÓÔȱ ɉÐȢσχɊ ÂÙ ÓÏÍÅ 

ÐÕÐÉÌÓ ÁÎÄ ÔÈÁÔ ÁÓ Á ÒÅÓÕÌÔȟ ÂÏÙÓ ÁÐÐÅÁÒÅÄ ÔÏ ÒÅÊÅÃÔ ÔÈÅ ÐÒÏÇÒÁÍÍÅȭÓ ÍÅÓÓÁÇÅÓ ÁÎÄ 

become disengaged with the lessons.  

 

Whitaker et al. (2006) found that the majority of programmes aimed at preventing 

dating violence did not discuss the theoretical orientation guiding the development 

and implementation of the programme and suggested that more work was needed 

on the theoretical basis for interventions. 

 

Lundgren and Amin (2015) carried out a review aimed at identifying effective 

approaches to preventing violence among adolescents in heterosexual 

relationships. Whilst the approaches they surveyed were also gender based, and 

whilst they lament a lack of robust evaluation amongst studies, they highlight 

three promising approaches. These included school based dating violence 

interventions targeting younger adolescents and addressing factors such as 

healthy relationships, non-violent conflict resolution, communication skills and 

help-seeking; community based interventions to form gender-equitable attitudes 
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among boys and girls; and parenting interventions aimed at addressing child 

maltreatment which is a risk factor for later perpetration or experience of IPV.  

 

Lundgren and Amin (2015) suggest that overall, programmes with longer term 

investments and repeated exposure to ideas delivered in different settings over 

time appear to have better results than single awareness-raising sessions. 

 

 

UK government/school approaches to the prevention of TPV 

 

A recent Ofsted report (Gov.UK, 2013) found that sex and relationships education 

(SRE) was inadequate in over a third of schools and in half of secondary schools. It 

was reported that in primary schools too much emphasis was placed on 

friendships, leaving pupils ill-prepared for physical and emotional changes during 

puberty, which many begin to experience before they reach secondary school. In 

secondary schools it was founÄ ÔÈÁÔ ÔÏÏ ÍÕÃÈ ÅÍÐÈÁÓÉÓ ×ÁÓ ÐÌÁÃÅÄ ÏÎ ȬÔÈÅ 

ÍÅÃÈÁÎÉÃÓȭ ÏÆ ÒÅÐÒÏÄÕÃÔÉÏÎ ÁÎÄ ÔÏÏ ÌÉÔÔÌÅ ÏÎ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ ÓÅØÕÁÌÉÔÙȟ ÔÈÅ ÉÎÆÌÕÅÎÃÅ 

ÏÆ ÐÏÒÎÏÇÒÁÐÈÙ ÏÎ ÓÔÕÄÅÎÔÓȭ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÏÆ ÈÅÁÌÔÈÙ ÓÅØÕÁÌ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ ÄÅÁÌÉÎÇ 

with emotions and staying safe. 

 

The report (Gov.UK, 2013) claimed that these findings were of great concern  as, 

Ȱ&ÁÉÌÕÒÅ ÔÏ ÐÒÏÖÉÄÅ ÈÉÇÈ ÑÕÁÌÉÔÙȟ ÁÇÅ-appropriate sex and relationships education 

may leave young people vulnerable to inappropriate sexual behaviours and 

ÅØÐÌÏÉÔÁÔÉÏÎȱ ɉÐȢτɊȢ )Ô ÈÉÇÈÌÉÇhted comments made by pupils in response to the 

question of what would have made sex and relationships education more useful. A 

ÙÅÁÒ ρς ÇÉÒÌ ÓÕÇÇÅÓÔÅÄȟ Ȱ2ÁÐÅ ÃÕÌÔÕÒÅȢ 7ÈÁÔ ÔÏ ÌÏÏË ÆÏÒ ÉÎ Á ÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐȱ 

ÁÎÄ Á ÙÅÁÒ ρπ ÂÏÙ ÒÅÓÐÏÎÄÅÄ ×ÉÔÈȟ Ȱ4ÈÅ ÉÎÆÌÕÅnce of the media such as porn on 

ÐÅÏÐÌÅȭÓ ÖÉÅ×Ó ÏÆ ÓÅØ ÁÎÄ ÔÈÅ ÈÕÍÁÎ ÂÏÄÙȱ ɉÐȢρς-13). 

 

Currently, the only aspects of SRE that are compulsory for most schools are those 

that are part of the national curriculum for science and include reproduction, 

sexuality and sexual health (Gov.uk, 2014). Apart from these aspects, schools are 
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encouraged to use PSHE lessons to teach about sex and relationships as they feel is 

appropriate.  

 

However, many barriers to the delivery of SRE have been identified. For example, 

wi th time pressure on teachers to complete academic programmes of work and to 

cover a number of different topics in PSHE sessions, schools can struggle to 

allocate sufficient time to SRE (Maxwell et al., 2010). In addition, as PSHE is a non-

examination subject, it can be perceived by teachers and pupils as being a lower 

status subject and consequently both parties invest less effort and interest 

compared with other academic subjects (Formby et al., 2011). 

 

A major difficulty that was identified (Gov.UK, 2013) was that too many teachers 

lacked expertise in teaching sensitive and controversial issues, which resulted in 

some topics such as sexuality, mental health and domestic violence being omitted 

from the curriculum. 

 

The UK government published a guide for teachers on TPV (Home Office, n.d.) that 

outlines safeguarding policies and procedures that should be followed when a 

young person discloses abuse. However, as research has found that young people 

very rarely disclose abuse to adults (e.g. Barter et al., 2009), it could be suggested 

that such guidelines may be impractical. 

 

 

Summary of the literature review  

 

The picture that emerges from the literature review on TPV is that many YP are 

entering and trying to navigate the complex world of intimate relationships with 

little awareness, understanding, guidance or support. The two studies by the 

University of Bristol and the NSPCC (Barter et al., 2009; Wood et al., 2011) 

provided an indication of the scale and gravity of the issue of TPV in the UK. 

Various strategies to combat TPV have been promulgated, such as SRE being made 

a compulsory part of the National Curriculum and prevention programmes being 

delivered in schools. Most of the existing research has focused on prevalence, 
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causes and impacts of IPV, or on evaluation of intervention programmes. However, 

to date, there has been little conclusive evidence on what might be effective with 

regard to the prevention of TPV. 

 

Gap in the research and the rationale for the present study  

 

According to Robinson and Ryder (2014), DV prevention education programmes 

have relied heavily on generalisations taken from research into adult DV. It might 

therefore be suggested that such programmes may not always address the reality 

ÏÆ 90ȭÓ ÌÉÖÅÓȟ ÅÓÐÅÃÉÁÌÌÙ ÁÓ ÔÈÅ ÐÒÅÓÓÕÒÅÓ ÏÆ ÓÏÃÉÁÌ media and the Internet, which 

play a major role in the lives of YP, may often not be understood by adults.  

 

Barter (2009) found that YP did not feel that their views were taken seriously or 

acted on by professionals. She suggested that reasons for this may include a 

ÇÅÎÅÒÁÌ ÌÁÃË ÏÆ Á×ÁÒÅÎÅÓÓ ÏÆ 406 ÁÎÄ ÌÏ× ÒÅÐÏÒÔÉÎÇ ÒÁÔÅÓȟ ÁÄÕÌÔÓ ÖÉÅ×ÉÎÇ 90ȭÓ 

behaviour as experimental and holding the view that peer abuse amongst YP is less 

harmful than abuse between adults. She claimed that as a consequence, 

professional pÒÁÃÔÉÃÅ ÍÁÙ ÎÏÔ ÂÅ ÒÅÆÌÅÃÔÉÎÇ ÏÒ ÒÅÓÐÏÎÄÉÎÇ ÔÏ 90ȭÓ Ï×Î ÃÏÎÃÅÒÎÓȟ 

fears or wishes with regard to TPV. 

 

As stated in Article 12 of the United Nations Convention on the Rights of the Child, 

children have the right to have their views considered on any matter that affects 

them (Unicef, 2012) and Wood et al. (2011) concluded that any intervention for 

406 ÓÈÏÕÌÄ ÒÅÆÌÅÃÔ ÙÏÕÎÇ ÐÅÏÐÌÅȭÓ Ï×Î ÖÉÅ×Óȟ ÅØÐÅÒÉÅÎÃÅÓ ÁÎÄ ÉÄÅÁÓȢ 

 

As it has been found that young people typically do not tell anyone if they are 

experiencing abuse and if they do seek help, it is almost exclusively from friends 

(Barter et al., 2009; Wood et al., 2011), it could be argued that before any strategy 

for prevention or intervention is decided upon, it is necessary to gain an 

understanding of what would be most helpful to young people, from their 

perspective.  
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4ÈÅ ÐÕÒÐÏÓÅ ÏÆ ÔÈÉÓ ÓÔÕÄÙ ÉÓ ÔÏ ÌÉÓÔÅÎ ÔÏ 90ȭÓ ÖÉÅ×Ó ÉÎ ÏÒÄÅÒ ÔÏ ÇÁÉÎ ÁÎ ÉÎÓÉÇÈÔ ÉÎÔÏ 

their awareness and understanding of healthy and unhealthy relationships and 

their ideas on what could be helpful, with regard to TPV, in terms of prevention, 

intervention and regaining a sense of wellbeing after an experience of TPV. A 

thorough search of the literature did not reveal any research in which YP were 

asked directly what they thought could be helpful with regard to TPV. Therefore, 

the current study aimed to address this gap in the research by asking young people 

directly for their views. Based on recent research findings (Hines, 2007; McCarrick, 

2015), a neutral approach to gender was adopted in the study.  

 

 

Research questions 

 

The research questions included both multiple-choice and open questions.  

 

The multiple-ÃÈÏÉÃÅ ÑÕÅÓÔÉÏÎÓ ÓÏÕÇÈÔ ÔÏ ÆÉÎÄ ÏÕÔ ÐÁÒÔÉÃÉÐÁÎÔÓȭȡ 

¶ levels of confidence in their understanding of what makes a 

healthy/unhealthy relationship; 

¶ levels of confidence in knowing how to help a friend suspected of being in 

an unhealthy relationship; 

¶ perceptions of how often they had received information at school on 

healthy relationships; 

¶ thoughts on why someone might get into an unhealthy relationship; 

¶ thoughts on why someone might be abusive towards his/her partner; 

¶ thoughts on who he/she would be most likely to tell if concerned about 

his/her relationship; and 

¶ thoughts on why someone might not tell anyone/seek help if he/she felt 

his/her relatio nship were unhealthy. 

 

4ÈÅ ÏÐÅÎ ÑÕÅÓÔÉÏÎÓ ÓÏÕÇÈÔ ÔÏ ÇÁÉÎ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÖÉÅ×Ó ÏÎ ×ÈÁÔ ÔÈÅÙ ÔÈÏÕÇÈÔ ÍÉÇÈÔ 

be helpful with regard to TPV, without the restriction of pre-determined ideas and 

limited responses. The questions asked what participants thought might: 
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¶ help someone to understand and recognize the signs of abuse in a 

relationship; 

¶ be helpful in preventing abuse; 

¶ be helpful for someone who was being abusive towards his/her partner and 

wanted to change; 

¶ be helpful for someone who was experiencing abuse; and 

¶ be helpful for someone to feel better about himself/herself following the 

experience of an unhealthy relationship.  

 

 

 

 

9942  words  
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Part Two - Empirical Study  

 
 

 
Abstract  
 
Teenage partner violence (TPV), that is violence and abuse between partners in 
teenage intimate relationships, is prevalent and impacts negatively on wellbeing and 
future life chances. While research to date has largely focused on the prevalence and 
impact of TPV, and the evaluation of prevention education programmes, the current 
study gains the views of 310 school pupils aged 14 -18 and four women who had 
sought help from a domestic violence prevention organization on what they think 
could be helpful with regard to awareness, prevention, intervention and regaining 
ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ×ÅÌÌÂÅÉÎÇ ÆÏÌÌÏ×ÉÎÇ ÁÎ ÅØÐÅÒÉÅÎÃÅ ÏÆ 406Ȣ 
 
 
 

Summary of the  literature  

 

TPV is increasingly recognized as a hidden but major child welfare issue that 

impacts negatively on all ÁÓÐÅÃÔÓ ÏÆ Á ÙÏÕÎÇ ÐÅÒÓÏÎȭÓ life and has been linked to 

depression, self harm and suicide (Baker, Helm, Bifulco & Chung-Do, 2014; 

Nahapetyan, Orpina, Song & Holland, 2014). 

 

While TPV has been recognized for the past two decades in the USA, it was only in 

ςππω ÔÈÁÔ ÔÈÅ ÉÓÓÕÅ ×ÁÓ ÈÉÇÈÌÉÇÈÔÅÄ ÉÎ ÔÈÅ 5+ȟ ×ÈÅÎ "ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ ÓÔÕÄÙ on partner 

exploitation and violence in teenage intimate relationships revealed the 

prevalence of TPV in the UK, suggesting that emotional, physical and sexual 

violence was common in the intimate relationships of teenagers.  

 

In 2013, the U.K. government widened the definition of domestic violence (DV) and 

ÁÂÕÓÅ ÔÏ ÉÎÃÌÕÄÅ ȬÃÏÅÒÃÉÖÅ ÃÏÎÔÒÏÌȭ ÁÎÄ ÔÏ ÉÎÖÏÌÖÅ ρφ ÁÎÄ ρχ ÙÅÁÒ ÏÌÄÓȟ declaring 

that lowering the age made research into preventative education even more 

urgent. The current definition of domestic violence and abuse is: 

 

Ȱ!ÎÙ ÉÎÃÉÄÅÎÔ ÏÒ ÐÁÔÔÅÒÎ ÏÆ ÉÎÃÉÄÅÎÔÓ ÏÆ ÃÏÎÔÒÏÌÌÉÎÇȟ ÃÏÅÒÃÉÖÅȟ ÔÈÒÅÁÔÅÎÉÎÇ 

behaviour, violence or abuse between those aged 16 or over who are, or have 

been, intimate partners or family members regardless of gender or sexuality. 
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The abuse can encompass, but is not limited to: psychological, physical, sexual, 

ÆÉÎÁÎÃÉÁÌȟ ÅÍÏÔÉÏÎÁÌȱ (Home Office, 2013, p.4). 

While several theoretical perspectives have been drawn upon in attempts to 

explain TPV, including gender-based theories (e.g., Johnson, 1995, 2006), Social 

Learning Theory (Bandura, 1977) and Attachment Theory (Bowlby, 1988), none 

has been able to account for the complexity of TPV; rather, it has been claimed that 

TPV may be viewed more accurately as the result of the combination and 

interaction of a number of factors (Connolly et al., 2010). 

! ÍÁÊÏÒ ÃÏÎÔÒÏÖÅÒÓÙ ÉÎ ÔÈÅ ÓÔÕÄÙ ÏÆ 406 ÉÓ ÔÈÅ ȬÇÅÎÄÅÒȭ ÑÕÅÓÔÉÏÎȟ ÎÁmely whether 

males should be viewed predominantly as perpetrators and females as victims. 

While proponents of this approach acknowledge that women can be aggressive 

towards their intimate partners and men can also experience IPV, they argue that 

the impact of violence is greater on women than on men ÁÎÄ ÔÈÁÔ ×ÏÍÅÎȭÓ 

violence is mainly carried out in self-defence (Barter et al., 2009). However, it has 

been found that the impact of IPV on men can be physically and psychologically 

damaging (Hines & Douglas, 2010) and that self-defence is not often offered as an 

ÅØÐÌÁÎÁÔÉÏÎ ÆÏÒ ×ÏÍÅÎȭÓ ÖÉÏÌÅÎÃÅ ÔÏ×ards their intimate partners (Hines & 

Malley-Morrison, 2001). Further, McCarrick (2015) has suggested that the true 

extent of male victimization may be hidden as boys and men may not tell anyone 

about their problems due to gender stereotyping and stigma in society. 

Whilst TPV may not be a new phenomenon, it has been suggested that modern 

technology such as mobile phones, social media and the Internet have introduced 

new issues for YP to negotiate, including pressures and expectations related to the 

easy availability of pornography (Baker & Carreno, 2015). 

Despite such findings, there appears to be a lack of awareness in schools and in 

society in general of the prevalence of TPV and of the seriousness of the issue in 

the lives of many YP. One of the reasons for this may be because it has been found 

that YP typically do not tell anyone about their problems and if they do, they 

confide almost exclusively in friends (Barter et al., 2009). 

An Ofsted report (Gov.UK, 2013) found that sex and relationship education (SRE) 

in schools required improvement in almost half of secondary schools and that, 
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Ȱ&ÁÉÌÕÒÅ ÔÏ ÐÒÏÖÉÄÅ ÈÉÇÈ ÑÕÁÌÉÔÙȟ ÁÇÅ-appropriate sex and relationships education 

may leave young people vulnerable to inappropriate sexual behaviours and 

ÅØÐÌÏÉÔÁÔÉÏÎȱ ɉÐȢτɊȢ (Ï×ÅÖÅÒȟ ÔÈÅÒÅ ÁÐÐÅÁÒÓ ÔÏ ÂÅ Á ÌÁÃË ÏÆ ÃÌÁÒÉÔÙ ÏÖÅÒ ×ÈÁÔ 32% 

should look like.   

DV prevention education programmes have been implemented in schools, both in 

the US and in the UK, but these have either not been evaluated robustly or they 

have encountered serious problems. A major issue has been that while most of the 

programmes have been based on the traditional gender-based view of DV 

(Langhinrichsen-Rohling & Capaldi, 2012), where males are usually perpetrators 

and females are usually victims, this approach has been rejected by boys, who have 

ÃÏÎÓÉÄÅÒÅÄ ÔÈÅ ÐÒÏÇÒÁÍÍÅÓ ÔÏ ÂÅ ȰÓÅØÉÓÔȱ ɉ&ÏØȟ (ÁÌÅ Ǫ 'ÁÄÄȟ ςπρτȟ ÐȢσχɊȢ 

While most DV prevention education programmes are based on ÁÄÕÌÔÓȭ 

conceptualisations of the needs of YP, a thorough literature search did not reveal 

any research on what YP themselves felt would be helpful with regard to TPV. 

However, according to Article 12 of the UN Convention on the Rights of the Child 

(Unicef, 2012), children and YP have the right to give their opinion on matters that 

affect them. 

!ÇÁÉÎÓÔ ÔÈÉÓ ÂÁÃËÄÒÏÐȟ ÔÈÅ ÐÒÅÓÅÎÔ ÓÔÕÄÙ ÁÉÍÅÄ ÔÏ ÏÂÔÁÉÎ 90ȭÓ Ï×Î ÖÉÅ×Ó ÏÎ 

awareness of TPV and on what they thought might be helpful with regard to 

prevention, intervention and regaining a sense of wellbeing after an experience of 

TPV.  

 

Research questions 

The final research questions included both multiple-choice and open questions. 

The full questions can be found on the questionnaire (Appendix 1). 

 

The multiple-ÃÈÏÉÃÅ ÑÕÅÓÔÉÏÎÓ ÓÏÕÇÈÔ ÔÏ ÆÉÎÄ ÏÕÔ ÐÁÒÔÉÃÉÐÁÎÔÓȭȡ 

¶ levels of confidence in their understanding of what makes a 

healthy/unhealthy relationship;  
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¶ levels of confidence in knowing how to help a friend suspected of being in 

an unhealthy relationship; 

¶ perceptions of how often they had received information at school on 

healthy relationships; 

¶ thoughts on why someone might get into an unhealthy relationship; 

¶ thoughts on why someone might be abusive towards his/her partner; 

¶ thoughts on who he/she would be most likely to tell if concerned about 

his/her relationship; and 

¶ thoughts on why someone might not tell anyone/seek help if he/she felt 

his/her relationship were unhealthy. 

 

The open questions sought to gain ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÖÉÅ×Ó ÏÎ ×ÈÁÔ ÔÈÅÙ ÔÈÏÕÇÈÔ ÍÉÇÈÔ 

be helpful with regard to TPV, without the restriction of pre-determined ideas and 

limited responses. The questions asked what participants thought might: 

¶ help someone to understand and recognize the signs of abuse in a 

relationship; 

¶ be helpful in preventing abuse; 

¶ be helpful for someone who was being abusive towards his/her partner and 

wanted to change; 

¶ be helpful for someone who was experiencing abuse; and 

¶ be helpful for someone to feel better about himself/herself following the 

experience of an unhealthy relationship.  

 

 

 

Epistemology and the research paradigm  

Ȭ/ÎÔÏÌÏÇÙȭ ÉÓ Á ÔÈÅÏÒÙ ÏÆ ÔÈÅ ÎÁÔÕÒÅ ÏÆ ÒÅÁÌÉÔÙȟ ÏÆ ×ÈÁÔ ÅØÉÓÔÓȢ &ÏÒ ÅØÁÍÐÌÅȟ ȬÒÅÁÌÉÓÔÓȭ 

ÂÅÌÉÅÖÅ ÔÈÁÔ ÒÅÁÌÉÔÙ ÅØÉÓÔÓ ȬÏÕÔ ÔÈÅÒÅȭ ÁÎÄ ÃÁÎ ÂÅ ÏÂÊÅÃÔÉÖÅÌÙ described and 

ÕÎÄÅÒÓÔÏÏÄȠ ȬÃÒÉÔÉÃÁÌ ÒÅÁÌÉÓÔÓȭ ÁÌÓÏ ÂÅÌÉÅÖÅ ÔÈÁÔ ÔÈÅÒÅ ÉÓ Á ȬÔÒÕÅȭ reality but that each 

person interprets this through his or her own influences and constructions; 

whereas for ȬÒÅÌÁÔÉÖÉÓÔÓȭ there are multiple realities which are a result of 

ÉÎÄÉÖÉÄÕÁÌÓȭ ÏÒ ÇÒÏÕÐÓȭ ÃÏÎÓÔÒÕÃÔÉÏÎÓȢ 4ÈÅ ÒÅÓÅÁÒÃÈÅÒȭÓ ÏÎÔÏÌÏÇÉÃÁÌ ÐÏÓÉÔÉÏÎ ÉÎÆÏÒÍÓ 
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his/her epistemological position regarding the acquisition of knowledge. 

Ȭ%ÐÉÓÔÅÍÏÌÏÇÙȭ ÉÓ ÃÏÎÃÅÒÎÅÄ ×ÉÔÈ ÔÈÅ ÔÈÅÏÒÙ ÁÎÄ ÎÁÔÕÒÅ ÏÆ ËÎÏ×ÌÅÄÇÅ ÁÎÄ 

considers the question, Ȱ(Ï×ȟ ÁÎÄ ×ÈÁÔȟ ÃÁÎ ×Å ËÎÏ×ȩȱ ɉ7ÉÌÌÉÇȟ ςπρσ, p.4).  

 

/ÎÅ ÅÐÉÓÔÅÍÏÌÏÇÉÃÁÌ ÐÏÓÉÔÉÏÎ ÉÓ ȬÐÏÓÉÔÉÖÉÓÍȭȟ ×ÈÉÃÈ ÈÏÌÄÓ ÔÈÁÔ ÔÈÅÒÅ ÉÓ Á ÄÉÒÅÃÔ 

relationship between events, objects and phenomena in the world and our 

perception and understanding of them. Positivists believe that it is possible to 

ÄÅÓÃÒÉÂÅ ÁÃÃÕÒÁÔÅÌÙ ×ÈÁÔ ÉÓ ȬÏÕÔ ÔÈÅÒÅȭ ÁÎÄ ÔÈÁÔ ÔÈÅ ÇÏÁÌ ÏÆ ÒÅÓÅÁÒÃÈ ÉÓ ÔÏ ÐÒÏÄÕÃÅ 

objective knowledge that is impartial, unbiased and free from personal 

involvement by the researcher. An opposing epistemological position is extreme 

ȬÒÅÌÁÔÉÖÉÓÍȟȭ ×ÈÉÃÈ ÈÏÌÄÓ ÔÈÁÔ ÏÂÊÅÃÔÉÖÅ ÆÁÃÔÓ ÁÒÅ ÁÎ ÉÌÌÕÓÉÏÎ ÁÎÄ ÔÈÁÔ ËÎÏ×ÌÅÄÇÅ ÉÓ 

constructed by each individual through a unique personal framework (Willig, 

2013). 

 

Between these two positions lies ȬÓÏÃÉÁÌ ÃÏÎÓÔÒÕÃÔÉÏÎÉÓÍȭ ɉ"ÕÒÒȟ ρωωυɊȟ ÁÎ 

epistemological approach that acknowledges the influence of observers, including 

their beliefs and biases, on what they are observing, as well as the influence of 

historical, social, cultural and linguistic factors. Therefore, what we perceive is not 

a direct reflection of our environment but should be understood as one 

interpretation of this environment. 

 

A characteristic of social constructionism as an epistemological approach is that 

ÒÅÓÕÌÔÓ ÍÁÙ ÂÅ ÍÏÒÅ ÅÁÓÉÌÙ ÉÎÆÌÕÅÎÃÅÄ ÂÙ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒȭÓ Ï×Î ÂÉÁÓÅÓ ÁÎÄ 

idiosyncrasies. Whilst it is not possible to completely prevent this, it is helpful for 

the researcher to be aware of it (Willig, 2013). 

 

As social constructionism assumes that each person constructs his/her own 

version of reality and that the ways in which the world is understood are 

historically, culturally and socially relative, it seems an appropriate paradigm in 

×ÈÉÃÈ ÔÏ ÔÒÙ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÉÎÄÉÖÉÄÕÁÌÓȭ ÓÕÂÊÅÃÔÉÖÅ ÖÉÅ×Ó ÏÎ 406Ȣ 
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Identification and selection of the sample  

 

As previous research by Barter et al. (2009) had highlighted TPV as a problem in 

the lives of teenagers aged 13-18, the current study attempted to survey a similar 

age group. 

 

In addition, young women who had sought help from, and were still involved with, 

a DV prevention organization were also identified as being able to contribute 

valuable insights based on personal experience of TPV. 

 

Young men with experience of TPV were not represented due to logistical issues. 

 

Year 10 and 12 pupils were asked to take part in the survey. These groups were 

chosen due to issues of timing related to public examinations and the wish to not 

adversely affect the groups taking examinations.  

 

 

Participants  

 

School 

 

Participants were year 10 pupils in two schools and year 12 pupils in a different 

two schools. Pupils were aged between 14 and 18. A total of 310 pupils took part, 

161 girls and 149 boys. 

  

DV prevention organization 

 

Four women took part in the study. Three of the women were in their twenties but 

their exact ages are not provided in order to protect their anonymity. Pseudonyms 

are used throughout this study. 
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Methodology  

 

Preparation for contact with schools 

 

Before approaching the schools, the principal educational psychologist (PEP) of 

the service in which the research was completed was given a copy of the proposed 

research and asked for his consent. 

 

Contact with schools 

 

A gatekeeper letter (Appendix 2) was sent by email to the head teachers of the four 

schools. This was followed by phone calls, further email exchanges and face to face 

meetings with relevant members of staff in order to make arrangements. As opt-in 

consent was required for year 10 pupils, a parental consent letter (Appendix 3) 

was sent to the relevant schools.  

 

School-based questionnaire surveys and interviews 

 

Surveys 

 

Schools were asked in advance to provide rooms where there would be enough 

space for pupils to sit individually and have some privacy while writing. This 

varied between schools.  

 

In the case of year 10, a parental consent form had been sent home one week 

beforehand. 

  

Class teachers or pastoral workers stayed in the room while pupils completed the 

questionnaires. They were asked to note if anyone left the hall or appeared 

distressed and if so, to offer assistance. Pupils were informed that this would 

happen. 
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A short powerpoint presentation was made by the researcher, based on the 

information contained in the information sheet (Appendix 4). Pupils were 

informed at several points throughout the presentation that they were not obliged 

to take part and that they were free to leave at any time without asking and 

without giving any reason. They were also given the names of staff members they 

could go to speak to if they felt upset/unsettled. At the end of the presentation, the 

year 12 pupils were invited to take part in the second part of the research, namely 

the individual interviews, referred to as  Ȭconversationsȭ. Schools did not consider 

it appropriate for year 10 pupils to be interviewed. 

 

Information sheets were given out and pupils were invited to ask questions. Pupils 

were then given consent forms (Appendix 5) and the questionnaires to complete.  

 

After completing their questionnaire, they put the questionnaire in a sealed box 

and the consent form in a separate box. They were handed a debrief sheet 

(Appendix 6) with names and numbers of helplines and organisations. 

 

Interviews 

 

The same afternoon, the individual interviews were held in a private room. Space 

and time was limited and pupils had been offered time slots of 10-15 minutes. In 

total, three pupils volunteered to take part, two male and one female.  

 

Before each interview, the researcher reminded the participant of the conditions 

and limits of confidentiality. Each conversation was recorded with a digital voice 

recorder. The rationale for its use, as explained in the information sheet and 

presentation, was again explained to the participant and his/her consent for its use 

was obtained. The participant was asked to sign a consent form (Appendix 7) 

before beginning. 
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Interviews with participants from the DV prevention organization 

 

Although all the women had been offered the opportunity to meet somewhere 

ÁÎÏÎÙÍÏÕÓȟ ÔÈÅÙ ÁÌÌ ÃÈÏÓÅ ÔÏ ÍÅÅÔ ÁÔ ÔÈÅ ÏÒÇÁÎÉÓÁÔÉÏÎȭÓ ÏÆÆÉÃÅÓ ÁÓ ÔÈÅÙ ÓÁÉÄ ÔÈÅÙ 

felt safe and/or comfortable there.  

 

Each interview lasted for approximately 45-60 minutes and took place in a private 

counselling room. The research and the interview procedure was explained and 

participants were given an information sheet (Appendix 8). Participants were 

informed of the conditions of anonymity and limits of confidentiality, as well as 

issues relating to the transcription and disposal of data and their right to withdraw 

information they had provided. They were then given a consent form (Appendix 9). 

Interviews were recorded (after agreement by participants) on a small digital 

voice recorder. The semi-structured interviews were based on the questions from 

the school questionnaires.  

 

 

 

Questionnaires  

 

Questionnaires were used in order to reach a large sample.  

 

Questionnaire construction 

 

An initial draft of the questionnaire was constructed to address the questions 

arrived at from the literature review. The questions were cross-referenced with 

points highlighted as being of major concern in the government document created 

ÆÏÒ ÓÃÈÏÏÌÓȟ Ȭ%ØÐÅÃÔ 2ÅÓÐÅÃÔȡ ! Toolkit for addressing Teenage Relationship Abuse 

ÉÎ +ÅÙ 3ÔÁÇÅÓ σȟ τ ÁÎÄ υȭ ɉ'ÏÖȢ5+ȟ ςπρπɊȢ 4ÈÅ ÑÕÅÓÔÉÏÎÓ ×ÅÒÅ ÁÌÓÏ ÄÉÓÃÕÓÓÅÄ ×ÉÔÈ 

ÔÈÅ ÒÅÓÅÁÒÃÈÅÒȭÓ ÓÕÐÅÒÖÉÓÏÒȢ 

 

A brief description of what constitutes a healthy relationship and an unhealthy 

relationship was included on the front of the questionnaire which included 
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ÅØÁÍÐÌÅÓ ÔÏ ÈÅÌÐ ÃÌÁÒÉÆÙ ×ÈÁÔ ×ÁÓ ÍÅÁÎÔ ÂÙ ȬÕÎÈÅÁÌÔÈÙȭȢ 4ÈÅÓÅ ÅØÁÍÐÌÅÓ ×ÅÒÅ ÁÌÓÏ 

ÔÁËÅÎ ÆÒÏÍ Ȭ%ØÐÅÃÔ 2ÅÓÐÅÃÔȭ ɉ'ÏÖȢ5+ȟ ςπρπɊȢ 4ÈÅ ÍÁÉÎ ÑÕÅÓÔÉÏÎÓ ×ÅÒÅ ÏÐÅÎ-ended 

ÉÎ ÏÒÄÅÒ ÔÏ ÇÁÉÎ 90ȭÓ Ï×Î ÖÉÅ×Ó ÉÎ more depth. 

 

 

Ethics approval  

 

Ethics approval was sought and agreed by Cardiff University. 

 

 

Pilot study  

 

A pilot survey was carried out with year 12 pupils, including 3 girls and 3 boys, in 

one of the schools.  

 

The six pupils sat around a table with the researcher, who explained the nature 

and aims of the project. It was explained to the pupils that they were not required 

to complete the questionnaire but to think about how they would complete it and 

identify any possible issues with the questions. A very full and informative 

discussion took place.  

 

After the pilot survey, the pupils were given a debrief sheet and the name of a 

pastoral tutor they could go and talk to if needed. 

 

It was decided not to do another pilot survey with year 10 pupils as it was felt 

necessary to ask the same questions to all pupils in order to make comparisons 

between the different ages. 

 

As a result of the pilot survey, further amendments to the questionnaire were 

made. For example, it was suggested that a rating scale would be more familiar to 

90 ÁÎÄ ×ÏÕÌÄ ÂÅ ÍÏÒÅ ÁÃÃÕÒÁÔÅ ÔÈÁÎ ÕÓÉÎÇ ȬÒÁÒÅÌÙȭȾȭÓÏÍÅÔÉÍÅÓȢȭ )Î ÁÄÄÉÔÉÏÎȟ ÉÔ ×ÁÓ 

ÓÕÇÇÅÓÔÅÄ ÔÈÁÔ ÕÓÉÎÇ ÔÈÅ ×ÏÒÄ ȬÉÎÔÅÒÖÉÅ×Óȭ ×ÏÕÌÄ ÂÅ ÉÎÔÉÍÉÄÁÔÉÎÇ ÆÏÒ ÐÕÐÉÌÓ ÁÎÄ 

ÔÈÁÔ ȬÃÏÎÖÅÒÓÁÔÉÏÎÓȭ ×ÏÕÌÄ ÂÅ Á Íore suitable word.  
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Validity and reliability of instruments  

 

Cross-referencing information from previous research findings with information 

ÆÒÏÍ ÔÈÅ ÇÏÖÅÒÎÍÅÎÔ ÄÏÃÕÍÅÎÔȟ Ȭ%ØÐÅÃÔ 2ÅÓÐÅÃÔȭ ɉ'ÏÖȢ5+ȟ ςπρπɊ ×ÁÓ ÃÁÒÒÉÅÄ ÏÕÔ 

in order to increase the validity of the questionnaire, while piloting it with the year 

12 pupils tested its reliability. 

 

 

Ethical issues and procedures for dealing with confidentiality, anonymity 

and informed consent.  

 

The PEP advised that it was a requirement of the LEA to gain consent for the 

research from the Chief Education Officer. An outline of the proposed research was 

sent to him and consent was received. 

 

As recommended by the PEP, the head of the local school counselling service was 

also contacted and advised of a potential increase in the number of referrals from 

the schools where the surveys would take place.  

 

The Ethics Committee had refused permission for group interviews or focus 

groups; only individual interviews were allowed. However, the contact individuals 

for both year 10 groups did not allow individual interviews because of the 

sensitive nature of the subject matter. Consequently, no interviews were held with 

year 10 pupils and only three year 12 pupils volunteered. 

 

Issues of confidentiality, anonymity and informed consent were given careful 

attention at each stage of the research, as detailed on the information sheets and 

consent forms. 
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Qualitative design  

 

Transfer/transcription of data 

 

The questionnaire responses were systematically transferred onto the computer 

and collated (Appendix 11). Every response to the open questions was copied 

verbatim. Each interview was transcribed manually onto the computer (Appendix 

12).  

 

Thematic Analysis (TA) 

 

Thematic analysis (TA) (Braun and Clarke, 2006) was used across the entire data 

set, that is the open questions on the questionnaires and the interview transcripts. 

Whilst TA is not tied to a particular theoretical approach and has been described as 

ȰÅÓÓÅÎÔÉÁÌÌÙ ÉÎÄÅÐÅÎÄÅÎÔ ÏÆ ÔÈÅÏÒÙ ÁÎÄ ÅÐÉÓÔÅÍÏÌÏÇÙȱ ɉÐȢχψɊȟ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒ Íust 

still choose and make explicit his/her theoretical and epistemological position 

(Willig, 2013). The present study is based on social constructionism, taking a 

critical realist position. 

 

Willig (2013) suggests that TA is particularly well suited to research questions 

ÁÂÏÕÔ ȰÐÅÏÐÌÅȭÓ ÃÏÎÃÅÐÔÕÁÌÉÓÁÔÉÏÎÓ ÏÒ ×ÁÙÓ ÏÆ ÔÈÉÎËÉÎÇ ÁÂÏÕÔ ÐÁÒÔÉÃÕÌÁÒ ÓÏÃÉÁÌ 

ÐÈÅÎÏÍÅÎÁȱ ɉÐȢυωɊȢ )Ô ×ÁÓ ÁÌÓÏ ÃÏÎÓÉÄÅÒÅÄ ÁÐÐÒÏÐÒÉÁÔÅ ÆÏÒ ÔÈÉÓ ÓÔÕÄÙ ÁÓ ÁÎÁÌÙÓÉÓ 

can be carried out across a variety of data, including questionnaire and interview 

data. 

 

4! ÃÁÎ ÆÏÃÕÓ ÏÎ ÄÉÆÆÅÒÅÎÔ ÔÙÐÅÓ ÏÆ ÍÅÁÎÉÎÇȟ ÉÎÃÌÕÄÉÎÇ ȬÍÁÎÉÆÅÓÔȭ ÍÅÁÎÉÎÇ ÔÈÁÔ 

ÒÅÆÌÅÃÔÓ ÔÈÅ ÅØÐÌÉÃÉÔ ÃÏÎÔÅÎÔ ÏÆ ×ÈÁÔ Á ÐÁÒÔÉÃÉÐÁÎÔ ÈÁÓ ÓÁÉÄ ÁÎÄ ȬÌÁÔÅÎÔȭ ÍÅÁÎÉÎÇȟ 

where the researcher attempts to interpret what the participant means by what 

he/she has said (Willig, 2013). 

 

In addition,4! ÍÁÙ ÉÎÖÏÌÖÅ ÁÎ ȬÉÎÄÕÃÔÉÖÅȭȟ ÏÒ ÂÏÔÔÏÍ-up, approach, where the 

researcher approaches the data without a pre-conceived coding frame and the 

ÔÈÅÍÅÓ ÁÒÅ ÆÉÒÍÌÙ ÇÒÏÕÎÄÅÄ ÉÎ ÔÈÅ ÄÁÔÁȠ ÏÒ Á ȬÄÅÄÕÃÔÉÖÅȭ ÁÐÐÒÏÁÃÈ ÔÈÁÔ ÕÓÅÓ Á pre-
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determined template to code the data. It is also possible to use a combination of 

both approaches, whereby a pre-conceived template is used as a starting point in 

coding the data, but identification of new themes may be integrated to generate a 

comprehensive TA of the data (Willig, 2013). A combination of the two approaches 

was used in the present study. 

 

"ÒÁÕÎ ÁÎÄ #ÌÁÒËÅ ɉςππφɊ ÓÕÇÇÅÓÔ ÔÈÁÔ Á ÔÈÅÍÅ ȰÃÁÐÔÕÒÅÓ ÓÏÍÅÔÈÉÎÇ ÉÍÐÏÒÔÁÎÔ 

about the data in relation to the research question, and represents some level of 

ÐÁÔÔÅÒÎÅÄ ÒÅÓÐÏÎÓÅ ÏÒ ÍÅÁÎÉÎÇ ×ÉÔÈÉÎ ÔÈÅ ÄÁÔÁ ÓÅÔȱ ɉÐȢψςɊȢ 4ÈÅÙ ÁÌÓÏ ÐÏÉÎÔ ÏÕÔ ÔÈÁÔ 

ÔÈÅÍÅÓ ÄÏ ÎÏÔ ÓÉÍÐÌÙ ȬÅÍÅÒÇÅ ÆÒÏÍȭ ÔÈÅ ÄÁÔÁȟ ÂÕÔ ÁÒÅ ÁÃÔÉÖÅÌÙ ÃÏÎÓÔÒÕÃÔÅÄ ÂÙ ÔÈÅ 

researcher. 

 

4! ×ÁÓ ÃÏÎÄÕÃÔÅÄ ÕÓÉÎÇ "ÒÁÕÎ ÁÎÄ #ÌÁÒËÅȭÓ ɉςππφɊ ÇÕÉÄÅȢ &ÉÒÓÔÌÙȟ ÔÈÅ Åntire data 

set was read several times and key points and potential themes were noted. Each 

questionnaire and transcript was then worked through systematically, coding each 

segment of the data. The researcher began to identify and label themes, then 

cluster themes and eventually came up with over-arching themes that appeared to 

capture the main ideas from across the data.  
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RESULTS 
 
 
Descriptive statistics  
 
 
Fig.1 
 

 
 
 
 
 
 
Fig. 2 
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Fig. 3 
 

 
 
 
 
 
 
 
Fig. 4 
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Fig. 5 
 

 
 
 
 
 
 
Fig. 6 
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Fig. 7 
 

 
 
 
 
 
 
 
Qualitative Results  

 

As the qualitative results comprised hundreds of individual responses, it was 

considered impractical to include them in this section; they can be found in 

Appendix 10 and 11. 

 

Over-arching and sub themes were identified as a result of a TA of the entire data 

set. To avoid repetition, these are combined with the discussion. 
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Themes and discussion  

 

Introduction  

 

Across the data, it was found that the same over-arching themes appeared 

important in relation to all the research questions. Therefore, to avoid repetition, 

the research questions are not answered individually; rather, where a theme is 

particularly relevant to a specific research question, this is highlighted. In addition, 

themes were not split by boys/girls in the questionnaire answers as there was no 

apparent major difference in the types or frequency of responses.  

 

4ÈÅ ÆÏÌÌÏ×ÉÎÇ ÔÈÅÍÅÓ ÁÐÐÅÁÒÅÄ ÔÏ ÂÅ ÃÅÎÔÒÁÌ ÔÏ 90ȭÓ ÖÉÅ×Ó ÏÎ Á×ÁÒÅÎÅÓÓ ÏÆ 406 

and of what might be helpful with regard to prevention, intervention and regaining 

ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ×ÅÌÌÂÅÉÎÇ ×ÈÅÎ ÁÎ ÕÎÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐ ÅÎÄÓȢ 4ÈÅÒÅ ×ÁÓ Á ÇÒÅÁÔ 

deal of similarity between the responses of the school pupils and the women from 

the DV prevention organization. Four over-arching themes were identified, 

incorporating several sub themes. 

 

Pseudonyms are used when referring to the participants from the DV prevention 

organization. 
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Thematic Map  
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1. Increased awarene ss and understanding of TPV by YP and adults. 

 

A major theme across the data was that there was a lack of awareness and 

understanding amongst adults and YP themselves of many aspects of TPV and that 

awareness and understanding of these issues needs to be increased.  

 

 

1.1 Uncertainty and confusion over what may be considered healthy and unhealthy.  

 

Whilst many YP rated their understanding of what makes a healthy relationship 

highly (fig.1), this finding should be taken cautiously as it appeared from 

subsequent questionnaire responses that participants may have interpreted this 

question as meaning their understanding after reading the introductory 

information to the survey. Indeed, in the responses to the open questions and in 

the interviews, many YP indicated that they felt confused and uncertain as to what 

×ÁÓ ÈÅÁÌÔÈÙȟ ÏÒ ȬÎÏÒÍÁÌȭȟ ÁÎÄ ×ÈÁÔ ×ÁÓ ÎÏÔȢ 4ÈÉÓ ÆÉÎÄÉÎÇ ÃÏÎÃÕÒÓ ×ÉÔÈ "ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ 

(2009) findings. 

 
Ȱ9ÏÕ ËÎÏ× ÈÏ× ÐÅÏÐÌÅ ÇÅÔ ÊÅÁÌÏÕÓȣÁÎÄ ÉÔȭÓ ÏËÁÙȣÓÏÒÔ ÏÆȣÂÕÔ ÌÉËÅȣ×ÈÅÎ ÉÓ ÔÈÅ 
ÐÏÉÎÔ ×ÈÅÎ ÉÔȭÓ ÎÏÔ ÏËÁÙȩȱ ɉÙÒ υφ ÇÉÒÌɊȢ 
 
Ȱ)Æ ÔÈÅÙ ÈÉÔ ÙÏÕȟ ÏÂÖÉÏÕÓÌÙ ÔÈÁÔȭÓ ÎÏÔ ÏËÁÙȟ ÂÕÔȣÙÏÕȭÖÅ ÇÏÔ ÔÈÅ 
ÅÖÉÄÅÎÃÅȣ×ÈÅÒÅÁÓ ÔÈÅ ÍÅÎÔÁÌ ÓÔÕÆÆȣÎÏ ÏÎÅ ÃÁÎ ÓÅÅ ÔÈÁÔȣÉÔȭÓ ÓÏÒÔ ÏÆ ÔÒÁÐÐÅÄ 
ÉÎÓÉÄÅ ÙÏÕȣÙÏÕ ÊÕÓÔ ÔÈÉÎËÓȟ ÁÍ ) ÊÕÓÔ ÔÁËÉÎÇ ÔÈÉÓ ×ÒÏÎÇȟ ÏÒȣÉÓ ÈÅ ÒÅÁÌÌÙ ÄÏÉÎÇ 
ÔÈÉÓȟ ÏÒȣÆÏÒ Á long time I ÆÅÌÔ ÌÉËÅ ) ×ÁÓ ÇÏÉÎÇ ÃÒÁÚÙȱ ɉ,ÁÕÒÅÎ, talking about first 
relationship aged fifteen, 168-178). 
 

This was particularly difficult for YP who had grown up without seeing examples 

of healthy relationships. Amy was in an unhealthy relationship from the age of 

twelve for four and a half years: 

 
Ȱ) ÄÉÄÎȭÔ ÒÅÁÌÌÙ ÈÁÖÅ ÁÎÙ Á×ÁÒÅÎÅÓÓȣ) ÄÉÄÎȭÔ ÌÅÁÒÎ ÁÂÏÕÔ ÉÔ ÉÎ ÓÃÈÏÏÌȣ) ÔÈÏÕÇÈÔ 
ÉÔ ×ÁÓ ÔÈÅ ÎÏÒÍȣÍÙ ÍÕÍ ×ÁÓ ÉÎ ÁÎ ÕÎÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐ ÁÓ ×ÅÌÌȟ ÓÏȣ) ×ÁÓÎȭÔ 
brought up around knowing what was a healthy relatioÎÓÈÉÐȱ ɉ!ÍÙȟ 13-24). 
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Some YP viewed certain behaviours as an expression of love, rather than as 

controlling behaviour. 

 
Ȱ(Å ×ÁÓ ÖÅÒÙ ÓÐÏÎÔÁÎÅÏÕÓ ÁÔ ÆÉÒÓÔȣÁÎÄ ) ÌÉËÅÄ ÔÈÁÔȣÈÅȭÄ ÐÈÏÎÅ ÍÅ ÕÐ ÁÎÄ ÓÁÙ 
ÌÉËÅȟ ȬÇÅÔ ÄÒÅÓÓÅÄȟ )ȭÍ ÔÁËÉÎÇ ÙÏÕ ÏÕÔȦȭȱ ɉ&ÉÒÓt relationship, aged fifteen) (Lauren, 
31-32). 
 

 
1.2 Adults are often ill equipped to help. 

 

It was apparent that although many YP would like the support of parents and 

teachers, they felt that adults were often not equipped to help as they lacked 

awareness and understanding of TPV. 

 
Ȱ)ÔȭÓ Á ÈÕÇÅ ÉÓÓÕÅ ×ÈÉÃÈ ÉÓ ÎÏÔ ÈÉÇÈÌÉÇÈÔÅÄ ÅÎÏÕÇÈ ÉÎ ÓÃÈÏÏÌȟ ÂÙ ÐÁÒÅÎÔÓ ÏÒ ÉÎ ÔÈÅ 
mediaȱ ɉ9Ò ρς ÇÉÒÌɊȢ 
 
Ȱ 3ÈÅȭÄ ÇÏ ÔÈÅÒÅ ɉÔÏ ÓÐÅÁË ÔÏ ÔÅÁÃÈÅÒɊ ÂÕÔ ÓÈÅȭÄ ÆÉÎÄ ÉÔ ÐÏÉÎÔÌÅÓÓȣ3ÈÅ ÄÉÄÎȭÔ ÇÅÔ 
ÁÎÙ ÈÅÌÐȣ)ÔȭÓ ÎÏÔ ÈÉÓ ÆÁÕÌÔ ÂÕÔ ) ÊÕÓÔ ÄÏÎȭÔ ÔÈÉÎË ÈÅ ÕÎÄÅÒÓÔÏÏÄȱ ɉ9Ò υφ ÐÕÐÉÌ 
talking about a friend). 

 
 
1.3 Awareness of the prevalence and impact of TPV  

 

Participants felt that there was a lack of awareness of the prevalence of TPV and 

the debilitating and potentially devastating impaÃÔÓ ÏÎ 90ȭÓ ÌÉÖÅÓȢ  

 
Ȱ3ÃÈÏÏÌÓ ÍÁËÅ ÏÕÔ ÔÈÁÔ ÓÔÕÆÆ ÌÉËÅ ÔÈÉÓ ÄÏÅÓÎȭÔ ÈÁÐÐÅÎ ×ÈÅÎ ÉÔ ÄÏÅÓȢ 3ÃÈÏÏÌÓ 
ÓÈÏÕÌÄ ÓÔÏÐ ÁÓÓÕÍÉÎÇ ÉÔ ÄÏÅÓÎȭÔ ÈÁÐÐÅÎ ÂÅÃÁÕÓÅ ×Å ÁÒÅ ÙÏÕÎÇȱ (Yr 10 girl). 
 
Ȱ(Å ÃÏÎÔÒÏÌÌÅÄ ÅÖÅÒÙÔÈÉÎÇ ) ÄÉÄȟ ÅÖÅÎ ÉÎ ÓÃÈÏÏÌȣÈÅ ×ÁÓ ÉÎ ÔÈÅ ÙÅÁÒ ÁÂÏÖÅ 
ÍÅȣÂÕÔ ÈÅ ×ÁÓÎȭÔ ÉÎ ÃÌÁÓÓÅÓ ×ÉÔÈ ÍÅȣÂÕÔ ÈÅ ×ÁÓ ÁÌ×ÁÙÓ ÌÏÏËÉÎÇ ÉÎ ÔÈÅ 
×ÉÎÄÏ×ÓȣÓÏ ÉÆ ) ÓÁÉÄ ÏÎÅ ×ÏÒÄ ) ×ÁÓ ÆÒÉÇÈÔÅÎÅÄ ÉÔ ×ÏÕÌÄ ÇÏ ÂÁÃË ÔÏ ÈÉÍ ÁÎÄ ÈÅ 
was watching me aÎÄ ÌÉÓÔÅÎÉÎÇ ÔÏ ×ÈÁÔ )ȭÄ ÓÁÙȱ ɉ!ÍÙȟ 254-260). 
 
Ȱ!ÆÔÅÒ ÔÈÁÔ ÈÁÐÐÅÎÅÄ ɉÓÅØÕÁÌ ÁÂÕÓÅ ÆÒÏÍ ÅØ-partner while in yr 11), she had a 
ÒÅÁÌÌÙ ÂÁÄ ÃÁÓÅ ÏÆ ÁÎØÉÅÔÙ ÁÎÄ ÄÅÐÒÅÓÓÉÏÎȣÓÈÅ ×ÏÕÌÄÎȭÔ ÅÁÔ ÁÎÄ ÓÈÅ ÄÉÄÎȭÔ ÇÏ 
ÏÕÔ ÁÔ ÁÌÌȱ ɉÙÅÁÒ υφ ÐÕÐÉÌ ÔÁÌËÉÎÇ ÁÂÏÕÔ Á ÆÒÉÅÎÄɊȢ  
 
Ȱ ) ÄÒÏÐÐÅÄ ÏÕÔ ÏÆ ÃÏÌÌÅÇÅȣȭÃÏÓ ÈÅ ×ÁÓ ÃÏÎÓÔÁÎÔÌÙ ÏÎ ÍÙ ÃÁÓÅ ÁÂÏÕÔ ÂÏÙÓ ÉÎ ÔÈÅ 
classroom and things liËÅ ÔÈÁÔȱ ɉ,ÁÕÒÅÎȟ 383-386). 
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1.4 Awareness of the complexity of TPV  

 

Participants also suggested that there is little understanding amongst adults, or YP, 

of the complexity of TPV, including confusing emotions that may make it difficult 

for individual s to judge whether or not their relationship is healthy and ÔÏ ȬÊÕÓÔ 

leaÖÅȭ ÁÎ ÕÎÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐȢ  

 

In the present study, participants in the questionnaire survey indicated that they 

thought there were many reasons why someone might not seek help if he/she felt 

the relationship was unhealthy, including Ȭloveȭ for the partner (fig.7).  

 
Ȱ "ÅÉÎÇ ÓÏ ÏÂÓÅÓÓÅÄ ×ÉÔÈ ÙÏÕÒ ÐÁÒÔÎÅÒ ÔÈÁÔ ÙÏÕȭÒÅ ×ÉÌÌÉÎÇ ÔÏ ÌÏÏË ÐÁÓÔ ÈÉÓ 
ÆÁÉÌÕÒÅÓȣÉÆ ÙÏÕȭÒÅ ÓÏ ËÉÎÄ ÏÆ ÁÂÓÏÒÂÅÄ ×ÉÔÈ ÈÉÍ ÔÈÁÔ ÙÏÕ ÄÏÎȭt mind him being a 
ÂÕÌÌÙȱ ɉÙÅÁÒ 12 boy).  

 
 
 

 

1.5 Awareness that leaving an unhealthy relationship is a process.  

 

According to Enander and Holmberg (2008), leaving an unhealthy relationship 

should be understood as a process rather than as a single event and this was 

apparent in the present study:  

 
Ȱ7ÈÅÎ ÙÏÕȭÒÅ ÃÏÍÉÎÇ ÏÕÔ ÏÆ ÌÉËÅ Á ÔÕÒÂÕÌÅÎÔ ÒÅÌÁÔÉÏÎÓÈÉÐȣÌÉËÅ ÙÏÕȭÒÅ ÇÏÉÎÇ ÔÏ 
ÈÁÖÅ ÄÉÐÓ ÁÎÄ ÙÏÕ ÍÉÇÈÔ ÔÈÉÎËȟ ÏÈ ÍÁÙÂÅ ÉÔ ×ÁÓÎȭÔ ÔÈÁÔ ÂÁÄȣÏÒ ÍÁÙÂÅ )ȭÖÅ ÂÕÉÌÔ 
ÉÔ ÕÐ ÉÎ ÍÙ ÈÅÁÄ ÔÏ ÂÅ ×ÏÒÓÅ ÔÈÁÎ ÉÔ ÉÓȣÓÏ ) ÔÈÉÎË ÙÏÕ ÎÅÅÄ ÓÏÍÅÏÎÅ ÔÏ ÂÅ ÌÉËÅ 
no, you ÄÏÎȭÔ ÄÅÓÅÒÖÅ ÔÈÁÔȣÔÏ ËÅÅÐ ÏÎ ÒÅÍÉÎÄÉÎÇ ÙÏÕȟ ÌÉËÅ ÉÔ will  ÇÅÔ ÂÅÔÔÅÒȱ 
(Zoe, 336-342). 
 
Ȱ&ÒÏÍ ÓÏÍÅÔÈÉÎÇ ÓÏ ÐÏ×ÅÒÆÕÌȟ ÉÔȭÓ ÖÅÒÙ ÄÉÆÆÉÃÕÌÔ ÔÏ ÍÏÖÅ ÏÎȢ 4ÈÅÒÅ ÉÓ ÎÏÔ ÍÕÃÈ ÔÏ 
ÄÏ ÏÔÈÅÒ ÔÈÁÎ ÃÏÍÆÏÒÔ ÔÈÅÍȢ )Æ ÔÈÅÙ ÁÔÔÅÎÄ ÃÌÁÓÓÅÓȟ ÉÔȭÓ ÁÌ×ÁÙÓ ÉÎ ÔÈÅÉÒ ÈÅÁÄ ÁÎÄ 
will haunt them for a long timeȱ ɉ9Ò ρς ÂÏÙɊȢ 

 
Further, it has been found that adolescents may be at increased risk of mental 

health consequences during the break-up of a relationship (Baker et al., 2015), and 

it could be suggested that it would be beneficial if schools and parents were aware 

of the need for support at this time. 
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1.6 !×ÁÒÅÎÅÓÓ ÔÈÁÔ ÂÏÙÓ ÍÁÙ ÂÅ ȬÖÉÃÔÉÍÓȭ ÁÎÄ ÇÉÒÌÓ ÍÁÙ ÂÅ ȬÐÅÒÐÅÔÒÁÔÏÒÓȢȭ 

 

It was interesting to note that throughout the current study, both in the surveys 

and the interviews, very few participants alluded to a gendered nature to TPV. It 

ÍÁÙ ÈÁÖÅ ÂÅÅÎ ÔÈÁÔ ÔÈÅÙ ×ÅÒÅ ÒÅÓÐÏÎÄÉÎÇ ÉÎ Á ȬÐÏÌÉÔÉÃÁÌÌÙ ÃÏÒÒÅÃÔȭ ÍÁÎÎÅÒȟ ÂÕÔ 

there seemed to be an acknowledgement by most participants that both boys and 

girls were affected by TPV. This was the case even with the four female 

participants from the DV prevention organization. 

 
Ȱ) ÔÈÉÎË ÙÏÕ ÎÅÅÄ ÔÏ ÇÏ ÏÎ both  ÂÅÉÎÇ ÔÈÅ ÐÅÒÐÅÔÒÁÔÏÒ ÁÎÄ ÔÈÅ ÖÉÃÔÉÍȣ) 
ÒÅÍÅÍÂÅÒ ÔÈÉÓ ÒÅÌÁÔÉÏÎÓÈÉÐȣÁÎÄ ÔÈÅ ÇÉÒÌȣÓÈÅȭÄ ÁÌ×ÁÙÓ ÓÌÁÐ ÈÉÍ ÁÃÒÏÓÓ ÔÈÅ 
ÆÁÃÅȣÏÐÅÎÌÙ ÉÎ ÆÒÏÎÔ ÏÆ ÕÓȣÈÅȭÄ ÎÅÖÅÒ ÒÅÔÁÌÉÁÔÅȟ ÈÅȭÄ ÁÌ×ÁÙÓ ÂÁÃË ÄÏ×Îȣshe 
×ÁÓ ÌÉËÅ ÏÈ ) ×ÁÓ ÊÕÓÔ ÁÎÇÒÙ ÁÎÄ ) ÊÕÓÔ ÌÁÓÈ ÏÕÔȣwe were about, um, fifteen 
ÔÈÅÎȱ ɉ:ÏÅ, 380-398).  

 
Ȱ3ÈÅ ɉÅØ-ÐÁÒÔÎÅÒȭÓ ÍÏÔÈÅÒɊ ×ÁÓ ÖÉÏÌÅÎÔ ÔÏ×ÁÒÄÓ ÈÉÓ ɉÅØ-ÐÁÒÔÎÅÒȭÓɊ ÆÁÔÈÅÒȣ  
ÉÆ ÈÅ ×ÅÒÅ ÔÏ ÔÕÒÎ ÒÏÕÎÄ ÔÏ ÈÅÒ ÁÎÄ ÃÁÌÌ ÈÅÒ Á ÎÁÍÅ ÂÁÃËȣÓÈÅȭÄ ÃÁÌÌ ÔÈÅ ÐÏÌÉÃÅ 
ÁÎÄ ÓÁÙȟ ÕÍȟ ÖÅÒÂÁÌ ÁÂÕÓÅ ÁÎÄ ×ÈÁÔÅÖÅÒȱ (Lauren, 299-323). 

 
Taking these findings into account, it could be suggested that educational 

approaches to TPV should avoid approaches that portray males as the main 

perpetrators of TPV and focus instead on mutual respect, positive methods of 

conflict resolution and working on undersÔÁÎÄÉÎÇ ÏÎÅÓÅÌÆ ÁÎÄ ÂÕÉÌÄÉÎÇ ÏÎÅȭÓ Ï×Î 

confidence. 

 

 

1.7 Friends or family members can raise awareness  

 

Many participants said it would be helpful for close friends or family members to 

make them aware of unhealthy behaviour if they were concerned about their 

relationship as it was not always easy to recognize by themselves.  

 

Ȱ) ÆÏÕÎÄ ÏÕÔ ÔÈÁÔ ÉÔ ×ÁÓ ×ÒÏÎÇȣÏÎÌÙ ÔÈÒÏÕÇÈ ÏÔÈÅÒ ÐÅÏÐÌÅ ÔÅÌÌÉÎÇ ÍÅȣÍÙ 
ÆÒÉÅÎÄÓ ÉÎ ÓÃÈÏÏÌȣÏÔÈÅÒ ÆÁÍÉÌÙ ÍÅÍÂÅÒÓȣÍÁÄÅ ÍÅ ÏÐÅÎ ÍÙ ÅÙÅÓ ÔÏ ÓÅÅ ×ÈÁÔ 
was wrong and why I ×ÁÓ ÂÅÉÎÇ ÔÒÅÁÔÅÄ ÌÉËÅ ÔÈÁÔȱ ɉ!ÍÙȟ 31-47). 
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It was also suggested that an individual may not realise that his/her behaviour is 

unhealthy and that friends or family should try to make him/her aware. 

 

Ȱ(ÁÖÅ Á ÑÕÉÅÔ ÁÎÄ ÓÕÂÔÌÅ ×ÏÒÄ ÁÂÏÕÔ ×ÈÁÔ ÔÈÅÙ ÁÒÅ ÄÏÉÎÇ ÔÏ×ÁÒÄÓ ÔÈÅÉÒ 
ÐÁÒÔÎÅÒȱ ɉÙÅÁÒ υφ ÂÏÙɊȢ 
 
Ȱ-ÁËÅ ÔÈÅÍ ÓÅÅ ×ÈÁÔ ÔÈÅÙ ÁÒÅ ÄÏÉÎÇ ÉÓ ÂÁÄ ÁÎÄ ÓÈÏ× ÔÈÅÍ ÄÉÆÆÅÒÅÎÔ ÐÅÏÐÌÅ ÔÈÅÙ 
can see ÁÂÏÕÔ ÁÎÇÅÒ ÍÁÎÁÇÅÍÅÎÔȱ ɉÙÅÁÒ υφ ÂÏÙɊȢ 

 
However, it is cautioned that judgement be applied to the individual situation as 

although suggested by many participants, this may not be appreciated by all. 

 

 

 

2. Earlier, more regular, more relevant and more inter active education and 

information on TPV.  

 

!ÌÔÈÏÕÇÈ Á ȬÔÈÅÍÅȭ ÉÎ Á 4! ÄÏÅÓ ÎÏÔ ÎÅÃÅÓÓÁÒÉÌÙ ÄÅÐÅÎÄ ÏÎ ÔÈÅ ÆÒÅÑÕÅÎÃÙ ÏÆ 

occurrence of an item (Braun & Clarke, 2006), the number of participants who 

expressed the desire for more education and information was striking. Across the 

data, there was a strong impression that YP feel they are inadequately prepared for 

intimate relationships and that the little education they felt they had received 

ɉÆÉÇȢτɊ ÄÉÄ ÎÏÔ ÍÅÅÔ ÔÈÅÉÒ ÎÅÅÄÓ ÉÎ ÔÏÄÁÙȭÓ ÓÏÃÉÅÔÙȟ Á ÆÉÎÄÉÎÇ ÔÈÁÔ ÒÅÓÏÎÁÔÅÓ ×ÉÔÈ Á 

recent Ofsted report (Gov.UK, 2013).  

 

2.1 Education and information on TPV from a much younger age.  

 

It was felt that SRE starting at 16 was too late as many YP are in relationships at a 

much younger age and some of the most vulnerable may have already left school 

by the age of 16. 

 
ȰDiscuss this topic at a younger age as at 16/17 many people have already 
experienced an abusive relationshipȱ ɉ 9Ò ρς ÂÏÙɊȢ 
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2.2 More regular e ducation and information on TPV  

 

Whilst DV prevention education is often delivered in schools as a single 

awareness-raising session, or as a single block of lessons, it was felt by many that 

this approach may not be effective in dealing with TPV as it may raise awareness 

temporarily but may not increase understanding. Participants felt that regular 

exposure to education and information was important.  

 
Ȱ%ÓÐÅÃÉÁÌÌÙ ×ÉÔÈ ÖÕÌÎÅÒÁÂÌÅ ÇÉÒÌÓȣÔÈÅÙ ÃÁÎ ÌÏÓÅ ÅÖÅÒÙÔÈÉÎÇ ÁÔ such an early 
ÁÇÅȣÔÈÅÉÒ ÃÏÎÆÉÄÅÎÃÅȣÂÅÉÎÇ ÅÁÓÉÌÙ ÌÅÄ ÂÙ ÓÏÍÅÏÎÅ ÅÌÓÅȣ ȣÓÏ ÙÅÁÈȣ ÎÏÔ ÊÕÓÔ 
ÏÎÃÅ Á ÙÅÁÒȣÏÒ ×ÈÅÎ ÔÈÅÙȭÒÅ ÓÉØÔÅÅÎ ÁÎÄ ÌÅÁÖÉÎÇ ÓÃÈÏÏÌȣÔÈÉÓ ÎÅÅÄÓ ÔÏ ÂÅȣ 
ÒÅÇÕÌÁÒȱ ɉ3ÁÒÁÈȟ 447-452). 
 
ȰMore school organized talks and PSE lessons on these issues, rather than 
ÃÏÎÃÅÎÔÒÁÔÉÎÇ ÏÎȣÓÍÏËÉÎÇ ÁÎÄ ÄÒÕÇÓ ÁÌÌ ÔÈÅ ÔÉÍÅ ɀ these minor issues may be 
ÊÕÓÔ ÁÓ ÉÍÐÏÒÔÁÎÔȦȱ (Yr 12 boy). 

 
 
2.3 Education on TPV should be interactive  

 

Many participants suggested that it was equally important to have regular 

opportunities to discuss issues surrounding TPV, in addition to receiving 

information. 

 

It was suggested that discussions on the issue might be particularly helpful in 

helping individuals to recognize unhealthy aspects of their own behaviour.  

 
Ȱ! ÌÏÔ ÏÆ ÐÅÏÐÌÅ ÍÉÇÈÔ ÎÏÔ ÅÖÅÎ ÒÅÁÌÉÚÅ ÔÈÁÔ ÔÈÅÙȭÒÅȣÔÈÁÔ ÔÈÅÙ ÍÉÇÈÔ ÈÁÖÅ ÁÎÇÅÒ 
issues but if they could relate to something that someone says to them they 
ÍÉÇÈÔ ÂÅ ÌÉËÅȟ ÏÈ ÈÁÎÇ ÏÎȣÔÈÁÔȭÓ ÈÏ× ) ÆÅÅÌ ÏÒ ÔÈÁÔȭÓ ÈÏ× )ȭÖÅ ÒÅÁÃÔÅÄ ÂÅÆÏÒÅ 
and then they might actually realize that ÔÈÅÙȭÖÅ ÇÏÔ ÔÈÁÔ ÉÎ ÔÈÅÍȱ ɉ:ÏÅ, 275-
279). 

 
 
2.4 %ÄÕÃÁÔÉÏÎ ÏÎ 406 ÓÈÏÕÌÄ ÂÅ ÒÅÌÅÖÁÎÔ ÔÏ 90ȭÓ ÎÅÅÄÓ ÉÎ ÔÏÄÁÙȭÓ ÓÏÃÉÅÔÙȢ 

 

Participants felt that education should cover issues such as early warning signs, 

consent, peer pressure, gender stereotypes portrayed in the media and the 

pressures of social media and the Internet. For example, YP do not always realize 
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that coercion is a form of abuse and it might be helpful if this were made more 

explicit.  

 
Ȱ)Ô ×ÁÓÎȭÔ ÓÏ ÍÕÃÈ ÌÉËÅ ÈÅ ÆÏÒÃÅÄ ÍÅ ÉÎÔÏ ÉÔ ɉÓÅØɊȣÂÕÔ ÉÔ ×ÁÓ ÌÉËÅȟ ÕÍȣÈÅȭÄ ÍÁËÅ 
ÍÅ ÆÅÅÌ ÇÕÉÌÔÙ ÉÆ ) ÄÉÄÎȭÔ ×ÁÎÔ ÔÏ ÄÏ ÉÔȣÈÅ ×ÏÕÌÄÎȭÔ ÓÐÅÁË ÔÏ ÍÅ ÁÎÄ ÔÈÉÎÇÓ ÌÉËÅ 
ÔÈÁÔȣÈÅ ×ÁÓ ÓÔÉÌÌ ÍÁËÉÎÇ ÍÅ ÄÏ ÉÔȱ (Lauren, 152-160). 
 

Peer pressure was felt to play a major part in why some YP get into, or stay in, an 

unhealthy relationship. 

 
Ȱ7ÁÎÔ ÔÏ ÆÅÅÌ Á ÐÁÒÔ ÏÆ ÆÒÉÅÎÄÓÈÉÐ ÇÒÏÕÐÓ ÂÙ ÁÌÓÏ ÈÁÖÉÎÇ Á ÂÏÙÆÒÉÅÎÄȾÇÉÒÌÆÒÉÅÎÄȱ 
(year 12 girl). 
 
Ȱ7ÁÎÔ ÔÏ ÂÅ ÉÎ Á ÒÅÌÁÔÉÏÎÓÈÉÐ ÂÅÃÁÕÓÅ ÁÌÌ ÔÈÅÉÒ ÆÒÉÅÎÄÓ ÁÒÅȟ ÓÏ ÔÁËÅ ÁÎÙÔÈÉÎÇȱ 
(year 12 male).  

 
Increasingly, it appears that there are pressures on YP regarding sexting and 

expectations that arise as a result of easy access to pornography. 

 
Ȱ)Ô ɉÐÏÒÎÏÇÒÁÐÈÙɊ ÐÒÅÓÅÎÔÓ ÔÈÅ ×ÒÏÎÇ ÓÏÒÔ ÏÆ ÒÅÌÁÔÉÏÎÓÈÉÐÓ ÔÈÁÔ ÐÅÏÐÌÅ ÓÈÏÕÌÄ 
ÂÅ ÈÁÖÉÎÇ ×ÉÔÈ ÅÁÃÈ ÏÔÈÅÒȣÌÉËÅ Á ÌÏÔ ÏÆ ÉÔ ÃÁÎ ÂÅ ÖÅÒÙ ÖÉÏÌÅÎÔ ÏÎ ÔÈÅ ×ÅÂȣÉÆ ÔÈÅÙ 
ɉÃÈÉÌÄÒÅÎɊ ÔÈÉÎË ÔÈÁÔ ÔÈÁÔȭÓ Á ÎÏÒÍÁÌ ×ÁÙ ÏÆ ÂÅÉÎÇ ×ÉÔÈ Á ×ÏÍÁÎ ÏÒ Á ÍÁÎȣÌÉËÅ 
Á ÌÏÔ ÏÆ ÉÔȭÓ ÈÁÒÄ ÃÏÒÅȣÁÎÄ ÎÏÔ ÒÅÓÐÅÃÔÆÕÌ ÔÏ ÙÏÕÒ ÐÁÒÔÎÅÒȣÁÎÄ ÉÆ ÙÏÕȭÒÅ ÔÈÉÎËÉÎÇ 
ÔÈÁÔȭÓ ÎÏÒÍÁÌȣÔÈÅÎ ÔÈÁÔȭÓ ÏÂÖÉÏÕÓÌÙ ÇÏÉÎÇ ÔÏ ÁÆÆÅÃÔ ÔÈÅ ×ÁÙ ÙÏÕ ÁÒÅȱ ɉ:ÏÅȟ 207-
213). 
 

It has been argued that due to the normalization of pornography and ease of access 

ÔÏ ÉÔ ÖÉÁ ÍÏÂÉÌÅ ÐÈÏÎÅÓ ÁÎÄ ÔÈÅ )ÎÔÅÒÎÅÔȟ ÁÔÔÅÍÐÔÓ ÔÏ ÒÅÇÕÌÁÔÅ ÁÎÄ ÒÅÓÔÒÉÃÔ #90ȭÓ 

access to it are likely to have limited effectiveness (Bryant, 2009). Instead, Stanley 

et al. (2016) suggest that educational approaches should attempt to promote a 

critical understanding of pornography that acknowledges its lack of congruence 

with real life experience.  

 

 

2.5 Where and how to access help for TPV should be made clear  

 

It was also felt that awareness should be raised on where and how YP could get 

help. In the questionnaire survey, over 40% of all pupils responded that a possible 

reason for why YP might not seek help was that they may not know where to get 

help (Fig 7).  
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ȰTo be given a lot more education and help in school ɀ not just helpful Childline 
ÎÕÍÂÅÒÓ ÉÎ ÐÌÁÎÎÅÒÓȱ (Yr 12 boy). 
 
Ȱ(Å ÁÌ×ÁÙÓ ÓÁÉÄ ÔÏ ÍÅȣÙÏÕ ÃÁÎȭÔ ÌÅÁÖÅ ÍÅȣ×ÈÅÒÅ ÙÏÕ ÇÏÎÎÁ ÇÏȣ×ÈÁÔ ÙÏÕ 
ÇÏÎÎÁ ÄÏȣÙÏÕ ÇÏÔ ÎÏ ÏÎÅȣÁÎÄ ÙÏÕ ÔÈÉÎËȣÔÈÉÓ ÉÓ ÉÔȟ )ȭÍ ÄÏÎÅ ÆÏÒȣ)ȭÍ Én this 
ÒÅÌÁÔÉÏÎÓÈÉÐ ÆÏÒ ÅÖÅÒȱ ɉ,ÁÕÒÅÎȟ 452-455). 

 
Ȱ) ÔÈÉÎË ÉÆ ÐÅÏÐÌÅ ËÎÏ× ÔÈÁÔ ÔÈÅÙ ÃÁÎ ÇÅÔ ÈÅÌÐ ÁÎÄ ÔÈÅÙȭÒÅ ÎÏÔ ÏÎ ÔÈÅÉÒ Ï×ÎȣÁÎÄ 
ÔÈÅÙ ÄÏÎȭÔ ÈÁÖÅ ÔÏ ÄÅÁÌ ×ÉÔÈ ÉÔ ÏÎ ÔÈÅÉÒ Ï×ÎȣÔÈÅÎ ) ÔÈÉÎk that would be a great 
ÈÅÌÐȱ ɉ:ÏÅȟ 315-317). 

 
It could be suggested that it would be helpful for the profile of TPV to be raised in 

ÓÃÈÏÏÌÓ ÁÎÄ ÆÏÒ Á Ȭ×ÈÏÌÅ ÓÃÈÏÏÌ ÁÐÐÒÏÁÃÈȭ ÔÏ ÂÅ ÔÁËÅÎȟ ÁÓ ÈÁÓ ÂÅÅÎ ÁÄÖÏÃÁÔÅÄ ÆÏÒ 

promoting other aspects of social and emotional well-being in schools, so that YP 

are clear about the avenues of help available to them. In addition, information 

could be made more accessible through leaflets available to pick up anonymously 

in schools, with details of helplines and helpful websites. 

 

 

 

3. Opportunities to talk  

 

3.1 A desire for someone to talk to for support/advice  

 

Many participants suggested that they would like to be able to talk to adults who 

are able to provide them with support and advice. Asked what he felt was 

particularly relevant for young people, a year 12 boy said: 

 
 Ȱ(Ï× ÍÕÃÈ ÔÈÅÙ ×ÏÕÌÄ ÄÅÓÉÒÅ ÓÏÍÅÏÎÅ ÔÏ ÔÁÌË ÔÏȟ ) ÔÈÉÎËȣÓÏÍÅÏÎÅ ×ÈÏȭÓȟ ÕÍȟ 
open ÔÏ ÔÁÌË ÔÏȟ ×ÈÅÔÈÅÒ ÉÔȭÓ ÁÎ ÏÌÄÅÒ ÐÕÐÉÌ ÏÒ Á ÔÅÁÃÈÅÒȢȱ 

 
 
 

3.2 Confidentiality   

 

Despite the desire to talk to someone, very few participants in the questionnaire 

survey said they would tell or seek help from a teacher or other member of school 

staff (fig.6). 
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Ȱ) ÄÏÎȭÔ ÔÈÉÎË ÔÈÅÒÅȭÓ ÅÎÏÕÇÈ ÓÕÐÐÏÒÔ ÉÎ ÓÃÈÏÏÌÓȣÔÈÁÔ ÔÈÅÙ are able to talk to 
ÐÅÏÐÌÅȱ ɉ!ÍÙȟ 304-305). 

 
A major barrier to YP seeking help was found to be concerns around 

confidentiality, with survey participants choosing this as one of the main reasons 

for not telling anyone or seeking help for TPV (fig.7). This resonates with Gallopin 

ÁÎÄ ,ÅÉÇÈȭÓ ɉςππωɊ finding that members of school staff were not trusted to 

maintain confidentiality and "ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ ɉςππωɊ ÆÉÎÄÉÎÇÓ ÔÈÁÔ ÏÎÌÙ σϷ ÏÆ girls 

and 5% of boys told an adult who was not a parent or carer about relationship 

difficulties. 

 

 

3.3 Counselling  

 

Many participants suggested counselling as being helpful, especially for someone 

experiencing TPV or trying to regain a sense of wellbeing following a negative 

experience. In response to the survey question of what might be helpful for 

someone who was being abusive to his/her partner, the response was almost 

exclusively supportive, with many participants suggesting counselling to help the 

person understand his/her own issues. However, it was felt that counselling 

sessions should be more easily and regularly accessible in school. 

 
Ȱ) ÔÈÉÎË ÅÖÅÒÙ ÓÃÈÏÏÌ ÓÈÏÕÌÄ ÈÁÖÅ Á ÃÏÕÎÓÅÌÌÏÒȣÏÒ ÓÏÍÅÂÏÄy that someone can 
ÇÏ ÁÎÄ ÔÁÌË ÔÏȱ ɉ!ÍÙ, 208-209). 

 
 
 

3.4 Regular reassurance that the abuse was/is not his/her fault.  

 

In particular, YP felt that regular reassurance that the abuse was not his/her fault 

was important.  

 

Ȱ,ÅÔÔÉÎÇ ÔÈÅÍ ËÎÏ×ȣÔÈÁÔ ÔÈÅÙ ÈÁÖÅÎȭÔ ÄÏÎÅ ÁÎÙÔÈÉÎÇ ×ÒÏÎÇ ÁÎÄ ÔÈÁÔ ÉÔ ÉÓÎȭÔ 
ÔÈÅÉÒ ÆÁÕÌÔȱ (Yr 12 girl). 
 
Ȱ"ÅÉÎÇ ÓÈÏ×Î ÔÈÁÔ ÉÔ ÓÈÏÕÌÄÎȭÔ ÂÅ ÌÉËÅ ÔÈÁÔ ÁÎÄ ÔÈÁÔ ÉÔȭÓ ÎÏÔ ÔÈÅÉÒ ÆÁÕÌÔ ÉÆ ÔÈÅÙ 
want to get out of itȱ ɉ9Ò ρς ÂÏÙɊȢ 
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Ȱ7ÈÁÔȭÓ ÂÅÅÎ ÉÍÐÏÒÔÁÎÔ ÉÓȣÐÅÏÐÌÅ ÔÅÌÌÉÎÇ ÍÅ ÔÈÁÔ ÉÔȭÓ ÎÏÔ ÍÙ ÆÁÕÌÔȱ (Sarah, 
247-248). 

 
 
 

3.5 Friends are not always equipped to help.  

 

!Ó ×ÉÔÈ "ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ ɉςππωɊ ÆÉÎÄÉÎÇÓȟ ÉÔ ×ÁÓ ÆÏÕÎÄ ÔÈÁÔ ÍÁÎÙ ÙÏÕÎÇ ÐÅÏÐÌÅ ÄÏ ÎÏÔ 

tell anyone about relationship problems, or that they tell only friends (fig.6). 

However, it was clear that whilst YP value their friendships, they felt that friends 

were often not equipped to help them. 

 
Ȱ4ÈÅÙ ɉÆÒÉÅÎÄÓɊ ÁÒÅ ÎÏÔ ÅÄÕÃÁÔÅÄȣÎÏÂÏÄÙ ËÎÏ×Ó ×ÈÁÔ ÔÏ ÄÏȢ %ÉÔÈÅÒ ÔÈÅÙ ÌÅÁÒÎ 
ÁÂÏÕÔ ÉÔ ÁÔ ÈÏÍÅȣÂÕÔ ÌÏÔÓ ÏÆ ÐÅÏÐÌÅȭÓ ÐÁÒÅÎÔÓ ÁÒÅ ÉÎ ÕÎÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐÓȱ 
(Amy, 325-326). 

 
 
 

3.6 Parents, with support, may be a valuable source of help  

 

)Ô ×ÁÓ ÉÎÔÅÒÅÓÔÉÎÇ ÔÏ ÎÏÔÅ ÔÈÁÔȟ ÃÏÎÔÒÁÒÙ ÔÏ "ÁÒÔÅÒ ÅÔ ÁÌȢȭÓ ɉςπ09) finding that only 

8% of girls and 7% of boys would tell a parent/carer if they felt they were in an 

unhealthy relationship, in the present study, at least 40% of the girls and an even 

greater number of boys suggested in the questionnaire survey that they would 

seek help from a parent/carer (fig.6). This may suggest that, while YP feel that 

parents lack awareness and understanding of TPV, if information regarding TPV 

were shared between school and home, this might help parents/carers to support 

their children. 

 

  

 

4. Help to build self -esteem 

 

Many participants felt that a lack of self-esteem was a risk factor for both 

ÖÉÃÔÉÍÉÚÁÔÉÏÎ ÁÎÄ ÐÅÒÐÅÔÒÁÔÉÏÎ ×ÉÔÈ ÒÅÇÁÒÄ ÔÏ 406 ÁÎÄ ÔÈÁÔ ÈÅÌÐ ÔÏ ÉÍÐÒÏÖÅ ÏÎÅȭÓ 
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self esteem would be helpful in relation to prevention, intervention and regaining 

ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ×ÅÌÌ-being following a negative experience. 

 

 

4.1 Low self-esteem as a risk factor for victimization  

 
Ȱ7ÈÅÎ ) ÇÏÔ ÏÕÔ ÏÆ ÔÈÅ ÆÉÒÓÔ ÒÅÌÁÔÉÏÎÓÈÉÐ ɉÆÒÏÍ ÁÇÅ υφ ÔÏ υϊɊ ȣÍÙ ÃÏÎÆÉÄÅÎÃÅ 
×ÁÓ ÒÅÁÌÌÙ ÌÏ×ȣÁÎÄ ÍÙ ÓÅÌÆ-esteem and my self-×ÏÒÔÈ ÁÎÄ ÂÅÌÉÅÆ ÉÎ ÍÙÓÅÌÆȣÕÍȟ 
) ÔÈÉÎË ÉÆ )ȭÄ ÈÁÄ ÈÅÌÐ ×ÉÔÈ ÔÈÁÔȣÔÈÅÎ ) ×ÏÕÌÄ ÈÁÖÅ ÂÅÅÎ ÁÂÌÅ Ôo maybe not get 
into another ÒÅÌÁÔÉÏÎÓÈÉÐ ÌÉËÅ ÔÈÁÔ ÁÇÁÉÎȱ ɉ!ÍÙȟ 110-114). 

 
 
4.2 Low self-esteem as a risk factor for perpetration  

 
ȰOften people who are abusive have internal issues (control issues, trust issues, 
deep insecurities)ȱ ɉ9Ò ρπ ÇÉÒÌɊȢ 
 
Ȱ ) ÌÏÏË ÁÔ ÈÉÍ ÎÏ× ÁÎÄ ÈÅȭÓ ÓÔÉÌÌ ÉÎ ÕÎÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐÓȣÈÅȭÓ ÃÌÅÁÒÌÙ ÎÏÔ 
ÈÁÐÐÙ ×ÉÔÈÉÎ ÈÉÍÓÅÌÆȣÈÅȭÓ ÎÏÔ ÈÁÐÐÙ ×ÉÔÈ ÔÈÅ ÐÅÏÐÌÅ ÁÒÏÕÎÄ ÈÉÍ ȬÃÏÓ ÈÅ ÃÁÎȭÔ 
ÔÒÕÓÔ ÔÈÅÍȱ ɉ!ÍÙȟ 332-334). 

 
 
 

4.3 The importance of self -esteem 

 

Self esteem was a major theme and was mentioned frequently in relation to 

avoiding TPV and especially in relation to being able to leave an unhealthy 

ÒÅÌÁÔÉÏÎÓÈÉÐ ÁÎÄ ÒÅÇÁÉÎÉÎÇ ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ×ÅÌÌÂÅÉÎÇȢ 

 
Ȱ3Ï ÉÔ ×ÁÓȣÔÈÒÏÕÇÈȣ ÓÔÁÒÔÉÎÇ ÔÏ ÂÅÌÉÅÖÅ ÉÎ ÍÙÓÅÌÆȣÁÎÄ ÇÅÔÔÉÎÇ ÍÙ ÃÏÎÆÉÄÅÎÃÅ 
ÂÁÃËȣÔÈÁÔ I was ablÅ ÔÏ ÌÅÁÖÅ ÔÈÁÔ ÒÅÌÁÔÉÏÎÓÈÉÐȱ ɉ!ÍÙȟ 36-38). 
 

Barter et al. (2009) suggested that a protective factor against experiencing TPV 

might be having an alternative source of self-esteem so that the relative 

importance and status of having a partner is minimized. Indeed, when asked what 

ÍÉÇÈÔ ÂÅ ÈÅÌÐÆÕÌ ×ÉÔÈ ÒÅÇÁÒÄ ÔÏ ÒÅÇÁÉÎÉÎÇ ÏÎÅȭÓ ÓÅÎÓÅ ÏÆ ×ÅÌÌÂÅÉÎÇȟ ÍÁÎÙ 

questionnaire respondents suggested finding new interests and hobbies. 

 

With regard to education, it could be suggested that a focus on mutual respect, 

conflict resolution and emotional literacy, combined with opportunities to discuss 
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issues openly and to talk to someone confidentially when necessary, could be 

helpful in building self confidence and self-esteem with regard to TPV. 

 

 

Summary of the findi ngs 

 

The views of YP gained in this study indicate a strong desire for raised awareness 

and understanding of TPV; for more regular, more relevant and more interactive 

education and information; for regular opportunities to discuss issues with others 

and to talk about private issues with someone in confidence; and for opportunities 

and support to help build self-esteem. It has been claimed that as PSHE is a non-

examination subject in schools, it may be perceived by teachers and pupils as being 

less important than mainstream subjects and is often afforded less effort and 

interest (Formby et al., 2011). However, based on the findings of the present study 

as well as on previous research, it could be suggested that a focus on relationships 

is a vitally important ÐÁÒÔ ÏÆ 90ȭÓ ÅÄÕÃÁÔÉÏÎ ÁÎÄ ÓÈÏÕÌÄ ÎÏÔ ÂÅ ÓÉÄÅÌÉÎÅÄȢ 

 

It could also be suggested that as educational responses to the rapidly moving 

challenges of the Internet and social media need to be dynamic, it would be helpful 

if YP were involved in the construction and delivery of sex and relationship 

education programmes. 

 

 

Strengths and limitations of the research  

 

Strengths 

 

It is felt that one of the strengths of the research is the combination of participants, 

which added a richness to the data. The school pupils were able to give their views 

on current concerns, especially with regard to technology and current awareness 

of TPV in schools, while the women were able to provide perspectives based on 

experience. Even though they spoke retrospectively of their experiences, there 

×ÅÒÅ ÍÁÎÙ ÓÉÍÉÌÁÒÉÔÉÅÓ ×ÉÔÈ ÔÈÅ ÐÕÐÉÌÓȭ ÖÉÅ×ÓȢ 
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Another strength is the number of participants involved, which may lend a degree 

of ecological validity to the findings. 

 

Limitations 

 

One of the limitations is the lack of male participants with experience of TPV; the 

original aim was to have an equal number of men as women, in order to gain a 

more balanced picture. However, this was not possible as men did not come 

forward to take part. 

 

Another limitation is that the school samples were all from the same area and 

there was little cultural or ethnic diversity; findings may have differed if carried 

out with a more culturally and ethnically diverse group. 

 

 

Unique contribution  

 

A thorough literature search revealed no studies in which the views and 

suggestions of YP had been sought in this way. It is felt that these findings provide 

a valuable addition to the existing literature. 

 

 

Further research  

 

In the light of the results, it is felt that the male experience of and perspective on 

TPV is much needed and would help to inform prevention and intervention 

approaches. In addition, it would be useful, if difficult, to speak to YP who had been 

abusive in a relationship, to try to understand their behaviour and what they feel 

could be helpful for them. 

 

 



 84 

Practical implications for educational psycholo gy, psychology, education and  

the practice of educational psychology.  

 

The findings of this research suggest that TPV may be understood as a result of 

many interacting factors and that the situation with regard to gender is not clear-

cut. As the majority of DV prevention education programmes delivered in schools 

have been based on the gender approach, this may have major implications for the 

way TPV is approached in schools; for example, it could be suggested that 

education on the topic might be more appropriately positioned within an 

emotional literacy/wellbeing framework.   

 

The findings also suggest that although TPV appears to be prevalent and can have 

a serious impact on the lives of YP, it has also been found that there is a lack of 

awareness and understanding of the issue amongst teachers and parents, as well 

as amongst YP themselves. Educational psychologists (EPs) may be in an ideal 

position to share information regarding TPV with schools and with parents, 

through written information, training, talks or discussions. 

 

5965 words  
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Part Three ɀ Critical Appraisal  

 

  

Introduction  

 

This critical appraisal is presented in two sections, the first containing reflections 

ÏÎ ÔÈÅ ÐÒÏÃÅÓÓ ÔÈÁÔ ÌÅÄ ÔÏ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒȭÓ ÃÏÎÔÒÉÂÕÔÉÏÎ ÔÏ ËÎÏ×ÌÅÄÇÅ ÁÎÄ ÔÈÅ 

second being an account of the development of the research practitioner, including 

some of the challenges encountered during the process. 

 

 

Section 1 ɀ Contribution to knowledge  

 

 

Inception of the research topic  

 

The area of domestic violence (DV) was of interest as a result of previous work 

experience at an organization that offered support for female victims of DV. The 

conceptualisation of DV promulgated by the organization was based exclusively on 

the traditional gender stereotype approach (e.g., Dobash & Dobash, 2004), which 

positions females as victims and males as perpetrators.   

 

Many of the female clients who sought help from the organization were young 

women who reported experiences of abuse and violence in their intimate 

relationships dating back to their early teens. A frequently reported experience 

was that if they succeeded in extricating themselves from one violent relationship, 

they often entered another relationship that became violent. The question of why 

some women became involved in, and remained in, such relationships was 

intriguing.  

 

In addition to offering support for female victims of DV, the organization also 

offered courses for male perpetrators, some of whom were teenagers. Most had 

been obliged to attend a course as a result of a court order. Whilst they often did 
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not deny using ÖÉÏÌÅÎÃÅ ÉÎ ÔÈÅÉÒ ÒÅÌÁÔÉÏÎÓÈÉÐÓȟ ×ÈÁÔ ×ÁÓ ÓÔÒÉËÉÎÇ ÁÂÏÕÔ ÔÈÅ ÍÅÎȭÓ 

accounts was their personal histories, which often included neglect, abuse, loss, 

absent parents or parents who had experienced mental health issues or drug and 

alcohol dependency. The stereotypical image of the perpetrator of DV as 

aggressive and controlling appeared incongruent with the accounts of many of the 

men. It was interesting to note that some of the more recent studies of intimate 

partner violence (IPV) drew on attachment theory (Bowlby, 1988) as a possible 

contributory factor in IPV (Sutton et al., 2014), rather than on traditional gender 

based theories. This resonated with the experiences shared by the men at the DV 

organization. These perceptions contributed to my interest in the area. 

 

Initial exploration of the literature relating to DV revealed two recent UK based 

studies (Barter et al., 2009; Wood et al., 2011) that suggested that although it was a 

new area of research in the UK, intimate partner violence in teenage relationships 

was a highly prevalent but hidden phenomenon that could have a damaging impact 

on mental and physical health. Further reading revealed that most of the existing 

literature on teenage partner violence had been conducted in the USA and focused 

on prevalence and impact (Nahapetyan, Orpina, Song & Holland, 2014), or the 

evaluation of existing domestic violence prevention education programmes 

(Langhinrichsen-Rohling & Capaldi, 2012 ). However, there remains significant 

uncertainty about the effectiveness of such programmes. 

 

In the studies by Barter et al. (2009) and Wood et al. (2011), it was found that 

young people typically did not tell anyone about their experiences of abuse in their 

relationships and that if they did tell anyone, it was usually restricted to friends. It 

was also found that there was a general lack of awareness and understanding of 

the issues surrounding TPV amongst adults. 

 

It therefore seemed likely that CYP held knowledge and understanding of TPV that 

adults did not have access to. In spite of this, a further search of the literature 

ÒÅÖÅÁÌÅÄ ÎÏ ÓÔÕÄÉÅÓ ÉÎ ×ÈÉÃÈ #90ȭÓ Ï×Î ÖÉÅ×Ó ÈÁÄ ÂÅÅÎ ÓÏÕÇÈÔ ÏÎ ÐÒÅÖÅÎÔÉÏÎ ÏÒ 

intervention with regard to TPV. This situation, in addition to the information 

contained in Article 12 of the United Nations Convention on the Rights of the Child 
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(Unicef, 2012), that states that children have the right to express their views on 

matters that involve them, contributed to the inception of the research topic for 

the present study. 

 

 

Selection of participants  

 

As Barter et al. (2009) suggested that TPV was most prevalent amongst CYP 

between the ages of 14 and 18, this was the age range targeted for the present 

study. Due to anticipated difficulties in gaining parental consent for pupils under 

the age of 16, the original intention was to limit the study to pupils aged 16 and 

above, in years 12 and 13. However, it was considered that some of the most 

vulnerable pupils might leave school at 16 and that they would therefore not be 

afforded the opportunity of contributing their views. Also, as Barter et al. (2009) 

had found that CYP aged 14 were as likely as those aged 18 to experience TPV, it 

was considered appropriate to include the full age range.  

 

Pupils were not asked to disclose on the questionnaire, or in the interviews, 

whether or not they had experienced an unhealthy relationship.  Whilst this might 

have been interesting, in terms of being able to compare the views of those who 

had, and those who had not, experienced an unhealthy relationship, it was 

considered inappropriate to ask potentially vulnerable CYP to disclose their 

personal experiences of TPV. Rather, the questionnaire focused on perceptions of 

healthy and unhealthy relationships. 

 

In addition to surveying school pupils, it was decided that valuable information 

might be obtained by interviewing some of the young women who had sought help 

from the DV organization. These women had first-hand experience of TPV and it 

was considered that it would be useful to compare their views with those of the 

school pupils. 4ÈÅ ÃÏÍÂÉÎÁÔÉÏÎ ÏÆ ÐÕÐÉÌÓȭ ÖÉÅ×Ó ÁÎÄ ÔÈÏÓÅ ÏÆ ÔÈÅ ×ÏÍÅÎ ÆÒÏÍ ÔÈÅ 

DV organization was very valuable, as there was a great number of similarities in 

their responses. It is felt that this combination added a richness to the thematic 

analysis and an originality to the study as a whole. 
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Literature review ɀ inclusion and exclusion criteria  

 

A literature search was conducted using PsychINFO, ERIC, Scopus, the Web of 

Science and Google Scholar. The terms searched for included: teenage, adolescent, 

gender, intimate partner violence/abuse, teenage partner violence/abuse, teenage 

dating violence/abuse, adolescent dating violence/abuse. Google was also used to 

search for UK government and school policy information and to access the 

websites of charity and helping organisations, as these often contain the most up 

to date information on issues relating to TPV. 

 

The first literature trawl included only the most up to date papers, from the past 

five years and from English speaking countries, mainly the UK and the USA. 

However, the search was widened as a result of following up further papers 

sighted that appeared to be of interest. 

 

There was an emphasis on finding UK based research as this was considered most 

appropriate with respect to the potential for generalization. However, as the 

majority of the existing research appears to have been carried out in the USA, some 

of these papers were included. Whilst it would appear that many aspects of society 

and culture are similar within the UK and the USA, it is important to note that 

generalisations should be adopted with caution due to the possibly diverse and 

different research groups/basis. 

 

Although it is clear from the literature that violence and abuse are prevalent in 

intimate relationships across a wide spectrum of groups, including lesbian, gay, 

bisexual and transgender (LGBT) relationships (Halpern et al, 2004), this research 

sought to look in detail at typically developing teenagers. This was because in the 

case of each of the other groups, there are additional or different issues involved 

and it was decided that it was beyond the scope of the present study to be able to 

describe adequately the various issues faced by these groups. Similarly, the 

relationships of YP with mental health difficulties, learning difficulties, physical 
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disabilities and those with specific conditions such as autism spectrum disorders 

were also considered to be beyond the scope of the current study.   

 

 

Epistemology and methodology  

 

Epistemology - Social constructionism 

 

Social constructionism (SC) assumes that each person constructs his/her own 

version of reality and that the ways in which the world is understood are 

historically, culturally and socially relative (Burr, 1995). An important assumption 

of SC as a research paradigm is that the prior life experiences and pre-conceived 

ideas of the researcher will inevitably influence the research in various ways 

(Willig, 2013). This may include the initial focus of research topic, as the 

researcher will usually choose a topic that is of interest to him/her and in which 

he/she may already have experience (and pre-conceptions); it may include what 

evidence the researcher takes to be relevant to the chosen research question(s); in 

semi-structured interviews, the prior experiences of the researcher may influence 

×ÈÉÃÈ ÁÓÐÅÃÔÓ ÏÆ ÔÈÅ ÉÎÔÅÒÖÉÅ×ÅÅÓȭ ÒÅÓÐÏÎÓÅÓ ÁÒÅ ÐÉÃËÅÄ ÕÐ ÏÎ ÁÎÄ ÑÕÅÓÔÉÏÎÅÄ 

further; while conducting a thematic analysis, these prior experiences may 

influence the choice of responses the researcher selects as constituting meaningful 

chunks of information (Braun & Clarke, 2006); and in drawing conclusions, the 

researcher may still focus, often unconsciously, on results that resonate 

fundamentally with him/her.   

 

Participants will be influenced by their own life experiences and pre-conceptions, 

as well as by social and cultural factors. It was interesting to see, for example, how 

many pupils suggested that counselling might be helpful for someone who was 

experiencing TPV, even though most of them had probably never experienced 

counselling or possibly did not really understand what it involves; counselling has 

become a socially and culturally accepted way to deal with problems, especially 

psychological and mental health problems. Similarly, I have been more convinced 

by the research supporting the gender-neutral approach to TPV than that 
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supporting the gender based approach (in cultures that have more gender 

equality) and I have questioned the extent to which my personal life experiences 

have influenced this conclusion. For example, except for the experience of working 

in a counselling role with victims of DV, I have never been exposed to DV and 

throughout my university and adult life, my personal experience has been of 

gender equality. 

 

)Î ÔÈÅ ÉÎÔÅÒÖÉÅ×Óȟ ÔÈÅ ÒÅÓÅÁÒÃÈÅÒȭÓ ÁÎÄ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÐÒÉÏÒ ÌÉÆÅ ÅØÐÅÒÉÅÎÃÅÓȟ ÐÒÅ-

conceptions and expectations, as well as the dynamics of the interaction between 

interviewer and interviewees, will impact on the information that is exchanged. It 

is important to understand that the resulting transcript of the interview is one 

possible version of events; if the same two people discussed the same questions on 

another day, a different version of events may have been constructed between 

them. 

 

Because of the subjective and inter-subjective nature of the information gathered, 

it is difficult to generalize findings. However, by conducting a TA across the whole 

of the data set, more ecological validity may be given to the resulting themes, in 

that similar issues of concern, such as uncertainty over what may be considered 

healthy, or normal, in a relationship, a desire for more information, opportunities 

to talk and help with self esteem, seemed important to so many participants.   

 

 

Methodology ɀ Thematic Analysis 

 

Thematic analysis (Braun & Clarke, 2006) was chosen as the approach most suited 

to this study as analysis can be carried out across a variety of data, including 

questionnaire and interview data. In addition, Willig (2013) suggested that TA is 

particularly suited to exploring ways in which people conceptualise social 

phenomena. 

 

4! ÁÌÓÏ ÁÌÌÏ×Ó ÔÈÅ ÒÅÓÅÁÒÃÈÅÒ ÔÈÅ ÆÌÅØÉÂÉÌÉÔÙ ÔÏ ÃÏÍÂÉÎÅ ÁÎ ȬÉÎÄÕÃÔÉÖÅȭȟ ÏÒ ÂÏÔÔÏÍ-

up, approach, where the researcher approaches the data without a pre-conceived 
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coding frame and the themes are firmly grounded in the data, aÎÄ Á ȬÄÅÄÕÃÔÉÖÅȭ 

approach that uses a pre-determined template to code the data. A combination of 

the two approaches allows the researcher to generate a comprehensive TA of the 

data (Willig, 2013), and this was attempted in this study.  

 

Consideration was given to various approaches to qualitative research before 

deciding on TA. For example, grounded theory was considered because of the 

flexibility of being able to gather more data in order to answer questions that arise 

about themes and theory during the analysis of the data already collected. This 

approach requires that a model or theory be produced that fits all the data. 

Grounded theory is particularly pertinent in emergent areas of research in which 

there is little theory already developed. However, in the area of TPV, there are 

competing theoretical bases that are already well developed and therefore 

thematic analysis was considered a more appropriate approach.  

 

Interpretative phenomenological analysis (IPA) was also considered. This 

approach attempts to understand and present an account of how an individual 

ÃÏÎÓÔÒÕÃÔÓ ÁÎÄ ÅØÐÅÒÉÅÎÃÅÓ ÅÖÅÎÔÓ ÉÎ ÔÈÅÉÒ ÌÉÖÅÓȟ ÆÒÏÍ ÔÈÅ ÐÁÒÔÉÃÉÐÁÎÔȭÓ Ï×Î 

perspective. Whilst this approach would have been interesting to gain an insight 

into how the women from the DV organization experienced events in their lives, 

this was not the aim of the present research; rather, the study aimed to have 

relevance for CYP in schools and ultimately, to be of practical value. 

 

Discourse Analysis (DA) was also considered to be unsuitable as this is concerned 

more with the ways people use talk in social situations, rather than the content of 

what they talk about. In addition, this approach could not accommodate written 

questionnaire responses, even in the case of open questions.  
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Ethical concerns 

 

Parental consent 

 

Opt-out consent was considered as it was felt that this approach might be 

beneficial in terms of sample size. However, opt-in consent was required for pupils 

in year 10, aged 14 and 15, by the ethics committee, due to the sensitive nature of 

the present study. This may have led to a reduction in the number of year 10 pupils 

who participated in the research, since many of the parental consent forms that 

were sent out were not returned. However, an alternative explanation is that 

either the parents of this age group, or the YP themselves, did not wish to take part 

in the study. 

 

It may be considered important that the voice of CYP is sought, since it has been 

found that girls as young as thirteen have experienced IPV and that many young 

people have had intimate relationships by the age of 14 and 15 (Barter et al., 2009; 

Wood et al., 2011). In addition, as Article 12 of the United Nations Convention on 

the Rights of the Child states that children should have the right to give their 

opinion on matters that affect them (Unicef, 2012), in order to be able to gain the 

voice of this younger age group, it may be important for further research to be able 

to adopt an opt-out approach to participation.  

 

 

Pupil consent  

 

Informed consent was obtained through a whole class approach with year 12 

pupils. However, at the end of the session, an ethical dilemma was raised by one 

pupil in particular, who stated that although the option to leave the room was 

clearly articulated by the researcher, peer pressure would mitigate against 

individuals who did not want to take part in the research actually leaving at that 

point. This highlights a serious ethical issue, which should be addressed in any 

further research. In hindsight, it would have been more appropriate to have 

offered clear information on the research topic at an individual level prior to the 
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group session, which might have better allowed individuals to assert their right to 

non-participation. 

 

 

 

Section 2 ɀ Critical account of the research practi tioner  

 

 

4ÈÅ ÉÍÐÁÃÔ ÏÆ ÏÔÈÅÒ ÐÅÏÐÌÅȭÓ ÓÃÈÅÄÕÌÅÓ ÏÎ ÔÈÅ ÒÅÓÅÁÒÃÈ ÐÒÏÃÅÓÓ 

 

A significant difficulty encountered that was not anticipated was the extent to 

which the research process would be affected by other people. For example, many 

individuals did not reply to emails or return phone calls, while others promised to 

help with certain aspects such as recruitment, but later withdrew their offers. 

Regarding the year 10 surveys, both schools requested that the surveys be carried 

out during the final two weeks of the summer term, claiming that there would be 

ÆÅ×ÅÒ ÄÅÍÁÎÄÓ ÏÎ ÔÈÅ ÐÕÐÉÌÓȭ ÔÉÍÅ ÁÎÄ ÍÏÒÅ ÔÉÍÅ ×ÏÕÌÄ ÂÅ ÁÖÁÉÌÁÂÌÅ ÔÏ ÏÂÔÁÉÎ 

parental consent. However, shortly before the final two weeks, both schools asked 

to postpone until the autumn term. Consequently, it was not possible to analyse 

the results of the surveys during the summer break. 

 

 

The importance of fostering positive working relationships  

 

In addition to being flexible and planning ahead, an important aspect of learning 

gained from conducting this research is the value of building and maintaining 

positive working relationships. For example, although the head teachers of the four 

schools were initially contacted by letter, not one replied. In all four cases, it was 

eventually through introductions made by individuals with whom I had previously 

worked, mainly the SENCos, that it was possible to gain access to someone with the 

authority to grant permission to carry out the research. 
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The value of previous positive working relationships was particularly significant 

when attempting to recruit participants from the DV organization. The director of 

the organization was very enthusiastic about the research and offered assistance 

willingly, encouraging other members of her team to do so also. Of particular value 

was the relationship with a support worker with whom I had worked regularly and 

who worked directly with the women who sought help from the organization. As 

trust had been engendered through previous encounters, she was instrumental in 

enabling the interviews to take place, by explaining the research to the women and 

allaying any concerns they had.  

 

In contrast, I had no contact with anyone who worked with men involved with DV. 

Frequent attempts were made over an extended period of time to recruit male 

participants, but ultimately without success.  

 

 

Difficulties in recruiting male participants  

 

In addition to the lack of a working relationship with someone who may have been 

able to offer assistance in recruiting male participants, a major difficulty was that, 

in contrast to the provision for women, there appear to be very few organisations 

that offer support to men affected by DV. 

 

I eventually managed to secure, via a support worker in an organization that 

offered support to men, the agreement of two young men to be interviewed. 

However, both men cancelled on the morning of the arranged interviews and 

despite email and telephone communication with the support worker since, it 

appears that they have not returned to the service.  

 

 

Potential unforeseen consequences 

 

While this situation was frustrating from the practical perspective of a researcher, 

it also raised an important ethical consideration, namely whether or not the drive 
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towards involving the men in the research in itself affected their involvement with 

the organization. It transpired that the two men had only recently become 

involved with the organization and it could be suggested that arriving at the point 

of being able to approach such an organization may have been extremely difficult 

for them (McCarrick, 2015). To have been asked at such an early stage in their 

involvement with the organization to take part in research may have been 

inappropriate. In any future research, it may be more ethical to ensure that 

potential participants have established relationships within the organization and 

that they feel able to decline a request to take part in research if they so wish, 

certain in the knowledge that their support at the organization would not be 

adversely affected.   

 

 

Re-framing setbacks  

 

The failure to recruit male participants, despite extensive endeavour, has 

reinforced the notion that conducting research is rarely straightforward and that 

obstacles and setbacks are encountered frequently. Whilst not being able to carry 

out the research as originally planned, namely by interviewing an equal number of 

male and female participants who had had experience of DV, has been frustrating, 

it has been helpful to re-frame this setback in terms of using the information to 

ÉÎÆÏÒÍ ÔÈÅ ȬÌÉÍÉÔÁÔÉÏÎÓȭ ÁÎÄ ȬÉÄÅÁÓ ÆÏÒ ÆÕÔÕÒÅ ÒÅÓÅÁÒÃÈȭ ÓÅÃÔÉÏÎÓ ÏÆ ÔÈÅ ÓÔÕÄÙȢ 

 

The personal discovery that there appear to be so few organisations offering 

support to men in relation to DV is interesting, particularly in light of the research 

surrounding male victims of IPV (Hines, 2010; McCarrick, 2015), that suggests that 

many male victims of IPV do not seek help because of the paucity of support 

available for men. 
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Difficulties with questionnaires  

 

On glancing through the responses to the questionnaires at the end of the survey 

with the first group of pupils, it was noticeable that in response to the question, 

Ȭ(Ï× ÃÏÎÆÉÄÅÎÔ ÄÏ ÙÏÕ ÆÅÅÌ ÁÂÏÕÔ ÙÏÕÒ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÏÆ ×ÈÁÔ ÍÁËÅÓ Á 

healthy/unhealthy relatÉÏÎÓÈÉÐȩȭ ÍÁÎÙ 90 ÈÁÄ ÒÁÔÅÄ ÔÈÅÉÒ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÖÅÒÙ 

highly. However, many also wrote that they had not been aware of the issues 

beforehand but had learnt a lot from taking part in the survey. It was impossible to 

determine whether individual participants had rated their understanding of what 

makes a healthy/unhealthy relationship before taking part in the survey, as had 

been intended, or after having read the information provided. This concern also 

appeared to apply, possibly to a more limited extent, to the second part of the 

question, with regard to knowing how to help a friend.  

 

4ÈÉÓ ÓÉÔÕÁÔÉÏÎ ÒÅÖÅÁÌÓ ÔÈÅ ÄÉÆÆÉÃÕÌÔÙ ÉÎ ÁÎÔÉÃÉÐÁÔÉÎÇ ÐÁÒÔÉÃÉÐÁÎÔÓȭ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÏÆ 

and reaction to questions. Despite carrying out a thorough pilot survey, this issue 

was not raised. It also highlights the fact that although pilot surveys are valuable, 

they may not expose all potential difficulties with a questionnaire. With future 

research, it may be beneficial to carry out pilot surveys with more than one group 

of participants in order to increase the number of critical perspectives. 

 

On examination of the questionnaire responses following the year 12 surveys, 

another potential issue became apparent. Question 2 on the questionnaire asked 

respondents how often they had received information on healthy relationships at 

school and many of the answers to subsequent questions suggested that more 

education and information on relationships should be provided by schools. This 

raised the concern that question 2 may have influenced these answers. 

 

Following a discussion of this issue in supervision, the positioning of the question 

regarding the frequency of information received at school was changed for the 

year 10 surveys; the question was moved to the end of the questionnaire. Although 

there may be no certainty due to the smaller sample size, the positioning of the 

question did not appear to have a major impact on the types of responses. For 
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ÅØÁÍÐÌÅȟ ÉÎ ÒÅÓÐÏÎÓÅ ÔÏ ÔÈÅ ÑÕÅÓÔÉÏÎȟ Ȭ7ÈÁÔ ÄÏ ÙÏÕ ÔÈÉÎË ÍÉÇÈÔ ÂÅ ÈÅÌÐÆÕÌ ÉÎ 

preventing abuse in tÅÅÎÁÇÅ ÒÅÌÁÔÉÏÎÓÈÉÐÓȩȭȟ ×ÈÉÌÅ ÔÈÅ ×ÏÒÄ ȬÓÃÈÏÏÌȭ ×ÁÓ ÎÏÔ 

always mentioned, the desire for more information on relationships appeared to 

be of equal importance for the year 10 pupils as for those in year 12. 

 

Ȱ-ÁËÉÎÇ ÓÕÒÅ ÔÈÅÙ ËÎÏ× ÔÈÅ ÓÉÇÎÓ ÏÆ ÁÂÕÓÅ ÉÎ ÔÅÅÎÁÇÅ ÒÅÌÁÔÉÏÎÓÈÉÐÓȱ ɉÙÅÁÒ υτ ÇÉÒÌɊ 

 

Ȱ'ÉÖÅ ÔÈÅÍ ÈÅÌÐ ÁÎÄ ÁÄÖÉÃÅ ÏÎ ÈÁÖÉÎÇ Á ÈÅÁÌÔÈÙ ÒÅÌÁÔÉÏÎÓÈÉÐȱ ɉÙÅÁÒ υτ ÂÏÙɊ 

 

 

Transcribing the data  

 

Transcription of the data from the interviews and the open questions on the 

questionnaires was time-consuming and often frustrating. However, as suggested 

by Braun and Clarke (2006), the process of transcription is a valuable opportunity 

to familiarize oneself with the data and allows the researcher to begin to identify 

patterns of meaning, while developing a thorough understanding of the data.  

 

 

Writing up the research project  

 

One of the difficulties in writing up this study concerns the nature of TPV as a fast 

moving area of research. At the time of the conception of the study, TPV was still a 

ÒÅÌÁÔÉÖÅÌÙ ȰÈÉÄÄÅÎȱ ÉÓÓÕÅ ÉÎ the UK (Home Office, 2013, p.4). However, in the past 

three years, data on TPV has evolved rapidly. On-going reading of the emerging 

literature has led to an increasingly complex picture of TPV and it has been 

necessary to re-write significant parts of the study in an attempt to present the 

relevance of the results more appropriately in light of recent research findings. For 

ÅØÁÍÐÌÅȟ -Ã#ÁÒÒÉÃËȭÓ ɉςπρυɊ ÆÉÎÄÉÎÇÓ ÒÅÇÁÒÄÉÎÇ ÍÁÌÅ ÖÉÃÔÉÍÓ ÏÆ )06 ÐÒÏÖÉÄÅÄ 

increased support for the gender-neutral approach to TPV. 
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Development as a researcher 

 

One aspect of learning gained from undertaking this research project, which would 

be given careful consideration if conducting research in the future, is the amount of 

reading that is necessary prior to submitting the ethics proposal. Despite extensive 

reading and a belief that I had a solid overview and understanding of the issues, 

further reading following submission of the ethics proposal revealed additional 

research that would have been beneficial to explore in more detail before 

submitting the proposal. In particular, I felt I had not grasped the significance of 

the gender debate adequately and this had affected the questions asked on the 

questionnaire. Due to tight timescales, it seemed impractical to re-work the 

questionnaire in order to accommodate questions regarding male victimization, 

but such questions may have enhanced the relevance of the results of the study to 

ÔÈÅ ÃÕÒÒÅÎÔ ËÎÏ×ÌÅÄÇÅ ÂÁÓÅ ÏÎ 406ȟ ÅÓÐÅÃÉÁÌÌÙ ÉÎ ÔÈÅ ÌÉÇÈÔ ÏÆ -Ã#ÁÒÒÉÃËȭÓ ɉςπρυɊ 

findings on male victimization. 

 

Another area of learning has been in relation to the importance of carrying out a 

pilot survey. In previous research projects, pilot surveys I have carried out have 

not had a major impact on the questionnaire being tested. However, in relation to 

the present study, the pilot survey was invaluable and had a major impact, with 

several changes being made to the questionnaire as a result of it. Nevertheless, as 

previously mentioned, pilot surveys are not infallible and cannot guarantee the 

absence of any further issues. 

 

A particular area of personal development as a researcher has been in 

understanding the importance of careful examination of the details of studies, in 

order to understand exactly what has taken place, the circumstances in which the 

research has taken place and the implications this may have for the findings, rather 

than accepting the reported results at face value. An example of this is the NSPCC 

and Bristol University research into TPV (Barter et al., 2009). The authors 

concluded that although boys could also experience TPV, the impact on girls was 

much greater. However, close examination of the research revealed that the 

interviews, in which girls had described the harmful effects of violence on them 
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and boys had reported that ÇÉÒÌÓȭ ÖÉÏÌÅÎÃÅ ÔÏ×ÁÒÄÓ ÔÈÅÍ ÈÁÄ ÎÏ ÏÒ ÌÉÔÔÌÅ ÉÍÐÁÃÔ ÏÎ 

them, had been carried out in single-sex group interviews. Whilst it may indeed be 

the case that for the boys in the sample, the violence had little or no impact on 

them, in the light of research on peer pressure to conform to gender stereotypes 

(Brown, 1999), a possible alternative explanation may be that these boys were too 

embarrassed to admit to being hurt by a girl in front of their peers.  

 

Similarly, whilst studies supporting the gender-based approach to TPV quote 

official statistics on partner violence and typically find that, overwhelmingly, men 

are perpetrators and women are victims, these studies typically do not include 

ÒÅÓÅÁÒÃÈ ÏÎ ÍÅÎȭÓ ÅØÐÅÒÉÅÎÃÅÓ ÏÆ )06ȟ ×ÈÉÃÈ ÈÉÇÈÌÉÇÈÔ ÔÈÅ ÍÁÎÙ ÒÅÁÓÏÎÓ Ôhat 

prevent men from reporting their experiences, such as the attitudes of the officials 

who collect the statistics (McCarrick, 2015). 

 

 

Potential application of findings and relevance for service users.  

 

This study contains the views, gained from open as well as multiple choice 

questions in a questionnaire, of 310 secondary school pupils from four mainstream 

comprehensive schools. It also contains the views of four women who had sought 

help from a DV organisation, three of whom were in their twenties at the time of 

the interviews and all of whom had attended mainstream comprehensive schools. 

While the views of the women from the DV organization were informed by 

personal experience of TPV, their accounts were retrospective and may not reflect 

the current situation in schools. In contrast, while the school pupils had current 

experience of the school system, it was not possible to determine whether or not 

ÉÎÄÉÖÉÄÕÁÌÓȭ ÖÉÅ×Ó ×ÅÒÅ ÂÁÓÅÄ ÏÎ ÐÅÒÓÏÎÁÌ ÅØÐÅÒÉÅÎÃÅ ÏÆ 406Ȣ (Ï×ÅÖÅÒȟ ÔÈÅ ÆÉÎÄÉÎÇ 

that there was a very high level of similarity between the themes that appeared 

important to the two groups lends ecological validity to the results of the study.   

 

'ÉÖÅÎ ÔÈÅ ÐÏÔÅÎÔÉÁÌÌÙ ÄÁÍÁÇÉÎÇ ÉÍÐÁÃÔ ÏÆ 406 ÏÎ 90ȭÓ ÍÅÎÔÁÌ ÁÎÄ ÐÈÙÓÉÃÁÌ ÈÅÁÌÔÈ 

(Nahapetyan et al., 2014), as well as the apparent lack of awareness of the issue in 

schools, it is suggested that the results of this study could usefully be shared with 
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head teachers, teachers and other members of school staff, possibly through INSET 

training sessions. In addition, parents and carers could also be involved, with talks 

and discussions offered in school.  

 

 

Future directions  

 

A logical and very important extension to this study would be an attempt to gain 

the views of young men who have experienced unhealthy relationships, as was the 

original intention of this research. Despite the barriers to achieving this, such as 

the lack of DV organisations offering support to men, such research would be 

valuable in terms of increasing awareness of the issues affecting boys and men, 

and informing prevention and intervention approaches more accurately. 

 

In addition, it would be very informative to be able to interview YP, girls or boys, 

who have been abusive towards a partner in an intimate relationship, in order to 

gain their perspectives on their own behaviour and their views on what they feel 

could/could have been helpful for them. 

 

 

Personal feelings about the research 

 

Carrying out this research has been an intense experience and at times 

overwhelming, but I feel I have learnt a great deal, not only about the subject 

matter but about the whole research process. On the whole, despite the limitations 

already mentioned, I am pleased with the study. Although I was not able to gain the 

views of young men who had experienced TPV, which I feel would have enhanced 

the research, I feel that the findings are of value. In light of the limits of 

generalization, I feel that the findings of the study could be usefully shared with 

schools and parents. In addition, I feel that the insights and understanding of the 

issues surrounding TPV that I have acquired through the process of carrying out 

this research, will inform my practice post-qualification. 
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4980 words  
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Appendix 1 ï Questionnaire 

 
 

HEALTHY  RELATIONSHIPS  

 
Relationship = an intimate relationship with a partner of the same or 
opposite sex (boyfriend/girlfriend) for any length of time.  
 

Many young people find themselves in relationships they donõt feel 

comfortable with. Some donõt feel sure about what is healthy/normal in 

a relationship and often donõt know what to do if they are in an 

unhealthy relationship.  

 

Are you:  Female   δ  Male  δ            How old are you? ______ 

  

Healthy relationships  include: mutual respect, trust, honesty, support, 

compromise, fairness, equality, privacy and good communication.  

 

Unhealthy relationships  often involve issues of power and control and 

can include different kinds of abuse ð emotional, physical and sexual. Some 

common signs of abuse are when a partner:  

 

¶ is very jealous and possessive  

¶ gets angry when you want to spend time with your friends  

¶ checks your phone, email, Facebook and twitter accounts  

¶ is always calling, texting or BBMing you to check where you are and 

who youõre with 

¶ calls you names, laughs at you or puts you down in front of other 

people 

¶ gets aggressive - hits, shoves, slaps you  

¶ thr eatens to harm you ð or self  

¶ pressures you to do things you are not comfortable with sexually  

 

 

Sometimes people feel unsure whether their partnerõs behaviour is 

acceptable/normal or not. For example, if a partner:  

 

¶ tells you they want you to spend all you r time with them because 

they love you  

¶ says itõs your fault they hit you because you wound them up and 

ômadeõ them do it 
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¶ insists itõs normal to go further sexually because youõve been 

together for a long time  

(It is important to note that these behaviours  are not normally found in 

a healthy relationship).  

 

1. a) How confident do you feel about your understanding of what makes a 

healthy/unhealthy relationship?  

 

Very confident  δQuite confident  δ Not very confident  δ Not at all 

confident  δ

 

 

b) If you suspected that your friend was in an abusive relationship, how 

confident do you think you would feel about knowing the best way to help?  

 

Very confident  δQuite confident  δNot very confident  δ Not at all 

confident  δ 

 

c) What do you think could help someone to understand and recognize the 

signs of abuse in a relationship?  

 
 

 

2. How often have you received information at school about healthy      

relationships (including sexuality and consent, the influence of pornography 

and social media, dealing with emotions and staying safe)?  

 

Once a week  δ  Once a month  δ  Once a year  δ  Once every few years 

 δ  Once in secondary school  δ  Never  δ 

   

 

3. a) Why do you think someone might get into an unhealthy relationship?  

(Tick any/all that are r elevant)  

 

Donõt recognize the warning signs  δ  Think partnerõs behaviour is normal  δ  

Think jealousy and possessiveness are ôromanticõ  δ   

 

Other  δ________________________________________________  
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b) What do you think might be helpful in preventing  abuse in teenage 

relationships ?  

 

 

 

4. a) Why do you think someone might be abusive towards their partner?  

(Tick any/all that are relevant)  

 

Jealous  δ  Canõt control own emotions  δThink itõs normal  δLack  self -

confidence  δMakes someone feel in control  δThink they will lose respect 

if they are attentive and supportive  δ

 

b) What do you think might be helpful for someone who is being abusive  

towards their partner and wants to change?  

 

 

 

 

5. a) If you felt you were in an unhealthy relationship, who would you be 

most likely to tell?  (Tick any/all that are relevant)  

 

Parent/carer  δ  Teacher/other member of school staff  δFriend  δOther 

family member  δHelping organisation  δNo one  δ 

 

Other  δ______________________________________  
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b) If someone felt they were in an unhealthy relationship, why do you think 

they might not tell anyone/seek help? (Tick any/all that are relevant)  

 

Feel afraid  δFeel embarrassed  δFeel guilty  δDonõt trust anyone to keep 

information confidential  δDonõt know where to get help δNot sure if 

partnerõs behaviour is normal or not δThink itõs own fault δLove/loyalty to 

partner  δWorry about being judged/thought badly of  δ  

 

Other  δ_______________________________________________  

 

 

c) What do  you think might be helpful for someone who is already  

experiencing  abuse in a relationship  
 
 

 
 

6. When an unhealthy relationship ends, what do you think might be helpful 

for someone to move on from the experience and feel better about 

themselves? 

 
 

 

 

 

 

 

 

Thank you for taking the time to help with this study!  

 

 

If you are concerned about the issues raise d in this questionnaire, you will  
find some useful contacts for support in the debrief  sheet  that you will be 

given when you hand this in . 
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Appendix 2 ï Gatekeeper Letter 

 

School of Psychology 

                                                                          Cardiff University 

                                                                          Tower Building 
                                                                          Park Place 
                                                                     
                                                                          Cardiff 
                                                                          CF10 3YG 
                                  
                                                                          Date 
 
 
Head teacher 
 
School 
                                                           
Dear____________________________ 
I am a trainee educational psychologist studying at Cardiff University, currently 
on placement in __________, and am planning to conduct a research project 
on teenage healthy relationships.  
 
Recent research has shown that many teenagers lack awareness of healthy v 
unhealthy relationships and that abuse (emotional, physical and sexual) is very 
common in teenagersô intimate relationships, often impacting negatively on 
wellbeing and academic achievement.  
 
It has also been shown that if young people do realise that they are in an 
unhealthy relationship, they often do not know what to do about it and typically 
they do not tell anyone or ask for help. In addition, it has been found that 
awareness and understanding of this issue is also very limited amongst 
parents/guardians and schools. 
 
In this study, I am hoping to find out teenagersô own views and ideas on what 
they think could be helpful, in terms of prevention and intervention.  
 
On an agreed day, I would carry out a questionnaire survey and pupils would be 
invited to take part in individual semi-structured interviews to explore the ideas 
in more depth.  
 
Issues of anonymity and confidentiality would be treated with great care and 
parental consent would be required. 
 
It is hoped that the information obtained from this study will contribute to an 
understanding of what might be helpful for young people experiencing abuse in 
their intimate relationships. At the end of the project, I would be very happy to 
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share the findings with you, which would hopefully be helpful in understanding 
the best way to support pupils in your school. 
 
I would be very grateful for your support with this project and would welcome 
the opportunity to come and discuss it in more detail with you. If you are 
interested, please contact me on GriffithsAD4@cardiff.ac.uk  
 
 
Yours sincerely 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:GriffithsAD4@cardiff.ac.uk
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Appendix 3 ï Parental Consent Form 
 
 

 

 

 
 
 
 
 
 
 
 
Dear Parent / Guardian  
 
 
Re: Research project ï óHealthy Relationshipsô 
 
 
I am a mature student at Cardiff University, studying for a doctorate in 
educational psychology, and am doing a research project about teenagers and 
healthy relationships. 
 
Recent research has shown that many young people lack awareness of healthy 
v unhealthy relationships and that abuse (emotional, physical and sexual) is 
very common in teenagersô intimate relationships. Research has also shown 
that if young people do realise that they are in an unhealthy relationship, they 
often do not know what to do about it and typically they do not tell anyone or 
ask for help.   
 
Awareness and understanding of this issue amongst young people, 
parents/guardians and teachers is still very limited. In this study, I would like to 
find out teenagersô own views and ideas on what they think could be helpful, in 
terms of prevention and intervention. It is hoped that the information gathered 
will contribute to a better understanding of what could be done to help 
teenagers and the findings of the project will be shared with the school (all 
information will be anonymous). 
 
 
Questionnaire survey 
 
Pupils will be given an information sheet about the project and if they would like 
to take part in the questionnaire survey, they will be asked to sign a consent 
form. They will not be asked to give any information about their personal 
experiences. They will be told that they donôt have to take part and that if they 
do, they can still change their mind and leave at any time.  
 


