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Abstract

Violence andabuse between partners in teenage
intimate relationships has been increasingly
recognised as a prevalent but hidden issue that
can impact negatively on wellbeing and future life
chances. Whilst most existing research has
focused on the prevalence, impaand risk

factors for teenage partner violence (TPV), or on
the evaluation of prevention education
programmes, the current study sought to gain
Uil 61T ¢ PATPTIABO Tx1 OEAxO 11 xEA
could be helpful with regard to awareness,
prevention, intervention and regaining a sense of
wellbeing following the experience of an
unhealthy relationship. Data were gathered
through questionnaires and semistructured
interviews. Participants included 310

mainstream school pupils aged 1418, including
161 girls and 149boys, and 4 women from a
domestic violence prevention organization. A
thematic analysis of the findings resulted in four
over-arching themes that encompassed several
sub-themes. Participants felt there needed to be
increased awareness and understanding arPV
amongst adults and YP themselves; there should
be greater access to relevant, regular and
interactive education and information; there
should be opportunities to talk to someone; and
there should be opportunities and support to
build self-esteem. Theihdings have implications
for the approach taken towards TPV in schools
and it is suggested that educational psychologists
may be well placed to share relevant information
with teachers, YP and parents.
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Summary

There is growing awareness of the prevalence of teenage partner violence (TPV), that
is violence and abuse between partners in intimate teenage relationships, and of the
effects of TPV, which can include mental health problems;ls@iin and suicide.

Thereis limited awareness and understanding of the issue amongst adults and in
many schools, Sex and Relationship Education (SRE) is inconsistent and does not

i AAGO OEA TAAAO 1T &£ Ul Ol ¢c PATPIA j90q EI
of social mediaand the Internet. Some domestic violence intervention programmes
implemented in schools have been evaluated but conclusions have been limited. One

issue is that boys have been found to disengage from the programmes, which are

usually gendetbased, asthefA A1 OEAU AOA OOABEOOG68 )1 AO

found that, at least in cultures that subscribe to Western values on the emancipation

of women, both males and females can be perpetrators and victims of TPV.

Whilst most research on TPV has loakat prevalence, impact or the evaluation of
prevention education programmes, the current study asked YP, including 310 school
pupils aged 1418 and four women who had sought help from a domestic violence

prevention organization, for their views on awareiss of TPV and what they thought

AT O1 A AA EAI b&EOI ET OAOI O 1T &£ POAOGAT OEI T h

wellbeing following an experience of TPV. Questionnaires (with open questions) and
semistructured interviews were used and thematic analy$isA) applied to the

entire data set. Results indicated that there was confusion amongst YP over
healthy/unhealthy behaviours; there was a desire for more awareness and
understanding amongst adults and YP themselves, more relevant, regular and
interactive education and information, someone to talk to confidentially and help to

build confidence and seklisteem.
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Part One z Major Research Literature Review
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Introduction

Partner violence in teenage intimate relationships has been recognized in recent
years as a significant, but hidden, childvelfare issue that impacts negatively on
wellbeing and future life chances (CutteiWilson & Richmond, 2011) and has been
linked to depression, sekfharm and suicidal ideation (Baker, Helm, Bifulco &
ChungDo, 2014; Nahapetyan, Orpina, Song & Holland, 2014). Whilst it has been
recognized in the USA as a major issue in the lives of young peopt®] for the

past twenty years, it is only very recently that it has begun to be recognized in the
UK.

In 2009, a major study into the incidence and impact of partner violence in teenage
intimate relationships (Barter, McCarry, Berridge & Evans) revealef the first

time the extent of the problem in the UK and in 2012, the Crime Survey for England
and Wales (Office for National Statistics) found that in the year preceding the
survey, young people aged 16 to 19 were more likely to suffer partner abuse than

any other age range.

In 2013, the U.K. government widened the definition of domestic violence and
AAOGOA O1 ETAI OAA OAT AOAEOA AT 160118 AT A

currently defined as:

OlTu ETAEAAT O 1T O bAOOAdefcive] thieatBriing ieWalidu® O 1 A&

violence or abuse between those aged 16 or over who are, or have been, intimate



partners or family members regardless of gender or sexuality. The abuse can
encompass, but is not limited to: psychological, physical, sextidl, AT AEAT h Al T (
(Home Office, 2013, p.4)

A

AEEO AAEET EOEITT AT AO 110 AEOOEI COEOE AAO
presumption that intimate partners live together.

Various terms are used in the literature to refer to the phenomenon of viofee

and abuse between partners in an intimate relationship. When referring to

violence in adult relationships, domestic violence (DV) or intimate partner

violence (IPV) are terms that are commonly used, both in the UK and the USA, with

the term IPV perhapsreflecting the fact that these days, many intimate partners do

not live together.

In the USA and Canada, the term commonly used when referring to violence and
AAOOA xEOEET OAAT AcCA ET OEi AOA OA1T ACET 1 OE|
whiletermssuc= AO OET OEi AOA PAOOT AO OEITIT AT AA EI
OAAT 1 AOAAT O PAOOT A0 AAOOAE AOA Al O OOAA;
OAOoi OAAOET C6 EO 110 AliiTTiu OOAA ET OE.
does not necessarily rélect the diverse range of intimate relationships
AobAOEAT AAA AU 908 4EA 5+ CT OAOTI AT O OAAE
(Home Office, 2013) and this term will be used throughout this paper, with

OOET 1 AT AAS6 AT A OAA OO AsémepiferomeonOHokekdr, O1T OA.
xEAT OADPI OOET C 1 OEAOOS6 OAOAAOAE £EET AET cOl
ET OAOAEAT CAAAT U8 91 01 ¢ PAITPI A jooqgqh OOAA]

refer to people under the age of eighteen.

s oA A~ e N

to publications on the topic being promoted and supported by the UK government,

including television campaigns and guidelines for teachers (Home Office, n.d.)

However, it has been claimed that TPVremaih A OEEAAAT &6 EOOOA EI
that there is still little awareness or understanding of the situation (Home Office,

2013, p.4) This claim is supported by Reynolds and Shepherd (2011) who suggest
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limited, both among adults and also among young people themselves.

Theoretical significance and rationale of the topic

According to the Home Office (2013), extending the age range with regard to DV to
include 16 and 17 year olds s made the need to conduct research and evaluation

on preventative education even more urgent.

However, whilst there have, for many years, been calls for the government to
introduce compulsory sex and relationships education in schools, it remains a non
statutory subject and the implementation and evaluation of preventative education

has been problematic and inconclusive (Stanley, Ellis & Bell, 2011).

This situation may be due in part to the complexity of the issues involved and
controversies regarding the theoretical underpinnings of the topic. Theoretical
approaches to DV and IPV have traditionally been based on Social Learning Theory
(Bandura, 1977) and feminist, gendetbased theories. However, these approaches
have increasingly been challenged. Alterrieve theories, such as Attachment

Theory (Bowlby, 1988), have recently been promulgated by researchers (e.g.,
Shorey, Cornelius & Bell, 2008) in an attempt to answer some of the questions that

Social Learning Theory cannot.

An increasingly controversial aea is regarding gender, namely whether TPV, as
well as IPV in general, should be viewed as a predominantly male to female
occurrence, or whether violence is perpetrated, and experienced, by both males
and females. These ideas are underpinned by feminist/paarchal theoretical
approaches on the one hand and approaches that view aggression as a mutual

occurrence on the other.

A theoretical understanding of TPV is significant with regard to devising and
implementing appropriate approaches to prevention andntervention. This
situation will be explored through the examination of theories of IPV and TPV,

alongside relevant research findings.

10



Relevance of the topic to psychology, educational psychology and the role of

the educational psychologist.

There hasto date, been little research on TPV in the educational psychology

literature but it could be suggested that the home, school and wider society may

play a part in TPV (Connolly et al., 2010; Foshee et al., 2008) and that the

educational psychologist (EP)s in an ideal position to make a positive

contribution. Further, according to the British Psychological Society (2002), the

POEI AOU &1 AOCO T £ %006 x1 OE OEI O1 A Al xAUO

people.

Whilst it is believed by many that schoolsnd other educational institutions are

vitally important for teaching about healthy relationships, Gallagher (2014)
OO0CCAOOO OEAO OEAOA AOA OECIi EEZEAAT O AAOO
psychologists are well placed to address these issuasa systemic level within

schools through promoting the teaching of healthy relationships to all young
PDAT P1 A6 | P8op(Qds

Introduction to the remainder of the research

The current study seeks to examine awareness, prevalence and impact of TPV, as
well asprotective and risk factors, including relatively new influences related to
the role of technology in the lives of YP. It has been found that the Internet and
social media are providing new platforms for abuse and that many adults have

little awareness andunderstanding of the issues involved (Baker & Carreno, 2015).

Underlying theoretical approaches will also be examined.

11



Introduction to the literature review

Key sources

A literature review was conducted through extensive database searches of
PsychNFO, ERIC, Scopus, Google Scholar and the Web of Science using the terms:
teenage; adolescent; gender; intimate partner violence/abuse; teenage partner

violence/abuse; teenage dating violence/abuse; adolescent dating violence/abuse.

Electronic searches sing the World Wide Web were also used to search for UK
government and school policy information and to access the websites of charity
and helping organisations, as these often contain the most up to date information

on relevant issues.

The focus of theiterature review was an attempt to understand the current
situation with regard to TPV, including awareness, prevalence, impact and

previous and existing measures aimed at prevention and intervention.

Areas to be included and excluded

The literature review includes research into violence in intimate teenage
relationships in general; it was not extended to cover particular difficulties
experienced by YP in lesbian, gay, bisexual and transgender (LGBT) relationships,
the relationships of people with menal health difficulties, learning difficulties or
physical disabilities, or those with specific conditions such as autistic spectrum
disorders (ASD). Evidence suggests that violence and abuse is also prevalent in the
intimate relationships of individuals in these groups and that there may be
additional or different issues involved. For example, Halpern et 42004) found

the prevalence of psychological and physical intimate partner violence between
adolescents in samesex relationships to be comparable thheterosexuals.

However, an examination of the specific issues encountered by these groups was

considered to be beyond the scope of this study.

12



Where possible, research based in the UK has been sought for this literature
review. However, as a much greatemmount of research on the topic has been
generated in the US and as such findings have been found to be similar to those

generated in the UK, these findings will also be included.

Literature Review

Prevalence of TPV in the UK

In 2009, research carriedout by the University of Bristol and the NSPCC (Barter et
al.) into the incidence and impact of partner exploitation and violence in teenage
intimate relationships in schools in England, Scotland and Wales, was the first

study to reveal the issue as a majachild welfare concern in the UK.

Their study involved 1353 YP, evenly split between girls and boys aged between

13 and 17, three quarters of whom were aged 15 or older. The research examined

the prevalence and impact of physical, emotional and sexual \émce, using

guestionnaire surveys and semstructured interviews. The questionnaires

contained a series of multiple choice questions, to which participants were
OANOEOAA O AETTOA A OAOPITOA mEOIih O.7138]
OEI A86&

RACAOAET ¢ PEUOEAAI OEI 1 AT AAh DPAOOEAEDAT OC
AOGAO OOAA PEUOEAAI &£ OAA OOAE AO DPOOEET CI
jostrtq AT A OACAOAET ¢ OAOAOA PEUOEAAI OET |
partners eve used any more severe physical force such as punching, strangling,
AAAOET ¢ UT O OP 1T O EEOOET C UT O xEOE AT 1T A]
18 % of the boys reported having experienced physical partner violence and 11%

of the girls and 4% ofthe boys reported severe physical violence.

Regarding the impact of the violence, participants were asked to select how the
OET 1 AT AA 1 AAA OEAI EAAl EOI 1T A 1TEOO 1T &£ 1
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OOAAOAAT FOECEOAT AAS6h OATGEHOAION G11EAAEBUNS hO Ex
Ei DPAAOS ET Al OAAA O1I 1 OAATPOT OAAOAAGH OT1T .
While the frequency of experiencing physical partner violence was similar

between girls and boys, it was found that there was a much greater difence in

the impact experienced, with 76% of girls reporting a negative impact on their

wellbeing, compared to 14% of boys. However, it could be suggested that caution

OET Ol A AA OAEAT xEAT ET OAOPOAOEIT ¢ OEAOA

4 0 Gdxtion of this report.

yT OA1T AGEIT OF AiiT OET1T Al OETI AT AAh DPAOOE.
DAOOT AOO AOAOeds AT A xAOA OANOEOAA OF 11 0.
AOT T OAOAOAT OOAOAI A1 OO OEAO EITAI OAAA4d O

yi OT OAOAAT AA ET Ul 60 ZAAAATAAITAA UT O EOOC
DPEUOEAAI T U O1T1AOO Ui &6 AEA xEAO OEAU xAT O,
)T OAOT AO OI EOIEI EAOA T 0O OEOAAOAT UI

i 086
experiencing some kind of enotional violence from their partner (p.57).

4

2ACAOAET ¢ OA@OAI DAOOT AO OETIT AT AAnh OEA N
DAOOT AOO AOGAO POAOGOOOAA Ui O ET Ol EEOOET CI
of your partners physically forced you intokissi Ch OT OAEET ¢ 1T O O1 1 A
(AOA AT U T &£ Uil 60 PAOOT AOO AOAO POAOOOOAA
O (AGA ATU T &£ UI 60O PAOOT AOO PEUOGEAAI T U A&
In total, 31% of girls and 16% of boys reported some kd of sexual partner

violence, with younger girls and boys as likely as older ones to have been affected.

It was also found that many of the girls in the study had older partners and that
they were much more likely to report higher levels of all forms of wlence than

those with sameage partners.

Interestingly, with regard to perpetrating physical partner violence, 25% of girls

and 8% of boys reported doing so, with 5% of girls and 2% of boys reporting the

use of severe violence. Participants were asked thoosewhy they had used
OET 1T AT AA &£O01 1 A OAI AAGETT 1T £ OAAOI T 08 4E.
them, due to their behaviour, jealousy, to impress others, to get what | wanted,

AT cAoh O1 EOIi EIl EAOCA OEAI h AOETAE® ¢HOBOOB

14



. ACAOEOA OAAOIT O xAOA OAPTI OOAA AU tub 1T &
AOT 01T A6 xAO AET OAT AU t1tob 1T &£ CEOI O AT A v
Participants were asked a further question relating to their perpetration of

DPEUOEAAIT OEIT 1 AT A Aty adt thi$ viay dud to SlBARAMEAU AR eiol @ D
and 44% of girls and 33% of boys replied that they did.

Emotional violence perpetration was explored using the same eight questions as

for emotional victimization. Combining all forms of emotional violence revaled a
perpetration rate of 59% for girls and 50% for boys. In response twhy they had

used emotional violence, 45% of girls and 38% of boys reported that it had been

Al O 0. ACAOGEOA OAAOIT 088

In a second study by the University of Bristol and the NSPCCdwd et al., 2011),

that focused on the experiences of violence in the intimate relationships of
OAEOAAOAT OACAAGHh T O OOITAOAAT A 90h AT AO.
kinds was reported in the relationships of participants. For example, over lfahe

girls and a quarter of the boys reported experiences of physical violence (Wood et

al., 2011). It was found that many participants viewed some forms of physical,

sexual and emotional violence, such as controlling behaviour, as a normal part of

intim ate relationships and it was suggested that this normalization of violence

made it difficult for them to recognize the seriousness of their experiences, making
it less likely that they would seek help (Wood et al., 2011).

Impact of TPV

In both the above studies (Barter et al., 2009; Wood et al., 2011), the authors
concluded that in general, TPV had a much more negative impact on girls than on
boys. However, it could be suggested that caution be taken with regard to this
conclusion. The eport of the school study (Barter et al., 2009) suggests that the

guestionnaire surveys were held in classrooms and that despite noting that the

NOAOGOET 11T AEOA AT 1 OAET AA OOAT OEOCEOA NOAOGO
attempt to provide personal spae for pupils to complete them. Indeed, the report
OOAOAO OEAO ET T1TA OAOOETI T h OEA OAOAAOAE.
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OAl EET ¢ AAOxAAT 1T AT A OAOPI T AAT 6006 | P8xpQ
whether boys and girls want the same thi¢ ET OAl AOET 1 OEEPOh 1T 1
OEETE EO EO OEA OAI A OAAT T UR AOO ) OEETE
Oi OEAEO AZAOEAT AO6 j P8pux(s

It could therefore be argued that while girls may have been comfortable talking

openly with their friends about the impacts of violence on them, boys may have felt

less able or unable to do so because of perceived peer pressure to conform to

CAT AAO OOAOAT OUPAOG8 )T AAAAh "AOOAO AO Al
characterized as responding in ananner that seeks to constrain deviations from

OEA AAAADPOAA OEAOAS 1 AOAOI ET EOUR xEAOA &
OO01 T AOAAEI EOUh AOA O1 AAAAPOAAG | P8pux(s

Jessica McCarrick (2015) argues that the impact of partner violence on men should

not be underestimated but that entrenched views of gender stereotypes, including

notions of masculinity, may prevent males from talking about the impact of
OETTATAA 11 OEAiIi8 )O EAO AAAT & O A OEAO
and is often experienceds extremely distressing and sometimes lif¢ghreatening,

with male victims suffering both socially and psychologically (e.g. Hines, Brown

and Dunning, 2007; Hines and Douglas, 2010).

There is increasing awareness of the negative impact of TPV, both ploaly and
mentally, short and long term (Brown, Brady & Letherby, 2011; Kulkarni, 2009). It
has been found that TPV increases the risk of depression, suicidal thoughts, post
traumatic stress disorder and coerced pregnancy (Arriaga & Foshee, 2004; Holmes
etal., 2007) and long term impacts have been found to include smoking and drug
usage, bingeeating, high depressive symptoms and suicidal ideation (Ackard,

Eisenberg & NeumarkSztainer, 2007).
Whilst there is a dearth of information on the impact of TPV oacademic

achievement, it could be suggested that as children with higher levels of wellbeing,

on average, have higher levels of academic achievement and are more engaged in

16



school (Gutman & Vorhaus, 2012), TPV is likely to impact negatively on academic

Success.

It has also been found that over time, some women seem to internalize their
AAOOAOCBO x1 Ol ABEAxh ET Al OAET ¢ PAOAAEOET ¢
respect, which may be one reason why many young women who have experienced

TPV continue to expeence IPV as adults (Enander and Holmberg, 2008).

3EIi El A0l Uh ET 2AUTT1 A0 AT A 3EAPEAOASO j
of TPV, participants talked about a loss of identity and about not feeling like

themselves anymore.

Reynold and ShepherdZ011) further suggested that TPV had a negative effect on

OEA Ui Ol ¢ xT i AT80 OAI AOETT OEEPO xEOE OEA
parents had expressed disappointment, shame or despair and that there had been
constant arguments about the situationConsequently, participants described

feeling rejected and/or marginalized by their families at that time and chose not to

tell anyone in their family about the abuse they were suffering to avoid further

friction or to protect their family from further wor ry.

While there is still little research available on the male experience of TPV, it may
be possible that such experiences may also be relevant to boys and men, especially
in the light of Hines and Malley- T OOEOQOTI 160 j ¢nmmpq Z£ET AET CO

effects of IPV on men.

Teenage Mothers

Yi 71T A AO A1 8680 jcmppq OOOAU T &£ AEOAAOA]
have experienced particularly high levels of violence in their intimate relationships

and almost all had experienced controlling behawur. However, Brown, Brady &

Letherby (2011) have claimed that teenage pregnancy is rarely understood as an

outcome of norconsensual sex.
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It has been suggested that little attention is paid, by health and social care

professionals and by academics, to thevidence that teenage girls who become

pregnant often have partners much older than themselves (Barter et al., 2009;

Wood et al., 2011) and that emotional abuse is often felt to be a result of the power
differential related to age (Brown, Brady & Lethery h ¢ mppd8 4EA O. A @
AT AOI AT 6h AT T AAOTET C OEA 5+ CcI OAOT I AT 660
2007), acknowledges that more than a quarter of fathers with teenage partners are

over 25 years old.

Wood et al. (2011) found that many teenage mothersere concerned about the
way they were stereotyped negatively in society and felt pressured to stay in a
violent or unhappy relationship because they did not want the additional negative
label of being asingleteenage mother. Some also felt they had nbaice but to stay
in a violent relationship, especially those with no or little family or friendship
support, as the alternative was to live in poverty and isolation. Many were afraid to

seek help from agencies, fearing that their child would be taken away

Theoretical perspectives on TPV

Psychological theory might contribute to a better understanding of some of the
issues embedded in these findingdn their study on violence and abuse amongst
rural and small-town youth, Robinson and Ryder (2014suggest that whereas
most research into teenage dating violence has in the last decade focused on
prevalence and programme evaluation, and has relied heavily on generalisations
taken from research into IPV and DV, for an enhanced understanding of violence
that occurs in intimate adolescent relationships, more nuanced theorgriven
research is required.They argue that power and relational abuse should be
considered from a psychodynamic and sociological, or psychosocial, perspective

and that an open mind shald be kept to the gendered nature of the violence.
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long been influential in terms of public policy anchas dominated the study of IPV

(e.g. Debbonaire & Todd, 2012; Dobash & Dobash, 2004). The gender perspective

Al AEI 6 OEAO 1T AT 60 OETTATAA O x11 AT AOEO.
i AT O1 Oou OiF AT1001T1T x1Ti1 AT 6a0. AREAOGET OOh

Similarly, the evolutionary mate-guarding view, which holds that male sexual

EAATT OOU AT A A AAOGEOA OI AiT1 6011 OEAEO A&
a proprietary male mindset, implicates male controlling behaviour as a cause of

IPV (Baks, GraharKevan & Archer, 2014).

In contrast to this view, an increasing number of researchers have advocated a
OCATEANAKD ODOEOAS8 APPOTI AAE O )Yoeh AOI EAET C
necessarily be male to female. In support of the gendanclusive approach,

numerous studies have found that women are as likely as men to be physically
aggressive towards their partner and that individuals are often both victim and
perpetrator within the relationship, suggesting a level of mutuality in IPV (Archer,

2000; Sraus, 2011). For example, Swahn, Simon, Arias and Bossarta (2008), in

their examination of a large youth violence survey, found that whereas

perpetration of violence toward to peers was more prevalent for young men than

young women, IPV was more prevalerfor young women that young men.

Another finding that supports a genderinclusive approach to IPV is that in same
sex female relationships, as in gay, bisexual and transgender relationships, levels
of IPV are as high, if not higher than in heterosexuatlationships (Ard & Makadon,
2011; Barter et al., 2009; Straus, 2006).

4EAOA AOA Al 01 OOOAEAO OEAO EAOA &I OT A I
ACGCOAOOEIT Oi DAOOT AOO OEAT 1 AT860 jA8cs
(2014) suggestthep OOEAEI EOU OEAO xi i AT 80O ACGCOAOOE

disinhibited compared to that towards other women.
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Many studies have found that as well as physical aggression, control and
controlling aggression is also characteristic of both sexes (Grahakevan &

Archer, 2009; Hines & Douglas, 2010). Bates et al. (2014) surveyed undergraduate
students at a UK university, all of whom had been in a romantic relationship. They
found that women were significantly more physically and verbally aggressive to
their partners than men were and that women reported perpetrating significantly

more controlling behaviour than men did.

Felson (2010) has criticized feminist analyses that suggest that IPV has a different
etiology from other types of aggression and should be wtlied independently of
general aggression. He and others (e.g. Dutton, 2012) have argued that IPV should
be studied within the context of violence in general, claiming that IPV has
similarities with other forms of violence and criminal behaviour. Bates eal.

(2014) outline several examples of studies that have found an overlap between IPV
and other forms of aggression. For example, Connolly et al. (2000) found that
adolescents who had bullied peers whilst at school were more likely to also use

physical aggession towards their partners.

' 1T EIi EOAOETT 1T &£ "AOAO AO A1 860 j¢mptq OO
the sample used, which was a Western undergraduate student sample. One

difficulty is generalizing across cultures; sex differences in IRkelated aggression

differ in cultures that do not subscribe to Western values on the emancipation of

women. For example, it has been suggested that cultures in which there is more

gender equality tend to have the most parity in IPV perpetration (Archer, ZTb).

Bates et al. (2014) also point out that their findings relating to sex differences in

IPV perpetration would undoubtedly be different to studies using samples from

iTOA OPAAEZEA OAI BPI A0 OOAE AO AOT I A OEA
biasedi A£AOT 00 T £ AGOOAI A AT AT A OEAOQOEI EUAOD
(p.53). Whilst it could be suggested that many of the arguments that are

supportive of the gender approach are based on research using such samples,
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Bates et al. (2014) note that therare few studies of the opposite sample because

of a lack of availability of male victims.

McCarrick (2015) claims that the view of IPV in society has been strongly

ET £ OAT AAA AU CAT AAO OOAOAT OUPAO AT A A& O

rights and support in DV situations. The idea that women could also be
perpetrators was, and continues by many to be, controversial and research into
IPV has provoked tension between researchers and campaigners (McCarrick,
2015).

Whilst they do not deny that males an experience DV, organisations such as
Womens Aid argue that there are more female victims and that the nature of the
violence against them is more severe. They are concerned that a gendeutral
approach would divert much-needed funds and facilities awg from women and

would deter vulnerable women from seeking help there (Womensaid, n.d.).

Johnson (1995, 2006) developed a theory of IPV that distinguished between

different types of IPV. His influential typology of IPV drew a distinction between
dangerousforms of male violence motivated by the impulse to control, termed

O0)1 OEi AOGA 4A001 OEOI &6 j)4qh OEAO EO OEA
in the absence (or infrequent use) of controlling behaviour from that partner, and

less dangerous foms of aggression, less motivated by controlling impulses and

perpetrated similarly by both sexes.

Adherents to this view maintain that male power and control should be central to
our understanding of IPV and that female perpetrated IPV needs to be evaled
within this context (e.g., Loseke and Kurz, 2005). Indeed, it is claimed by many that
women use violence mainly in sefdlefence or in retaliation against an abusive

male partner (Barter et al., 2009; Loseke & Kurz, 2005; Wood et al., 2011).
However, ithas been found in empirical studies that selflefence or retaliation are
among the leastcited reasons provided by women for their use of IPV (e.g. Hines
and Malley-Morrison, 2001).
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Hines and Douglas (2010) assert that Johnson formulated his theory reiiag) to
patriarchy by drawing on the existing literature on IPV but without considering the
experiences of men who suffer severe IPV and controlling behaviour from their
female partners as, at the time, no such research existed. However, Hines and

$ 1 O C(2040) &rge-scale study of men who sought help for IPV victimization

AEAT 1T AT CAO *T ETOIT1860 EAAAO AT A OEA CAT AA

men sustained very high rates of psychological, sexual and physical IPV, injuries
and controlling behaviolbh OEA DBAOOAOT 1T £ xEEAE xAO
11T O0EIT 1T &£ OET OEi AGA OAOOI OEOI 858

McCarrick (2015) argued that whilst current statistics of DV suggest that the

majority of perpetrators recorded by the police are male and their victims
predominantly female, many men may be prevented from reporting IPV because of
feelings of shame and emasculation. She highlighted the huge pressure on boys and
men to conform to male stereotypes and suggested that it is seen by many as a

weakness to admit to being upsebr hurt by a girl.

McCarrick (2015) also suggested that the traditional feminist view of IPV is still
dominant throughout the Criminal Justice System (CJS) and that CJS statistics
underestimate the rate and severity of femalgerpetrated IPV towards men In
addition, George (2007) claimed that there is extreme prejudice against men,
including more men being put into the CJS if counter charges are made against
them. McCarrick (2015) found this to be a common experience for men and one
that led to many menbeing reluctant to report the abuse they suffer for fear of

being accused of violence themselves.

OE

&OOOEAOh (T GAT AO Al jgmpcqh xEiI OAOAAOA

with male survivors of femaleperpetrated IPV, found that the lack of recagtion
in society that men can also be affected by IPV influenced the willingness of clients

to identify themselves as victims of IPV.

Bates et al. (2014) argue that the origin of IPV does not lie in patriarchal control

but that the use of controlling belaviour and aggressive acts are associated with a
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generally coercive, aggressive interpersonal style that can originate early in

development.

Social learning theory

In addition to gender-based theories, attempts at theorizing DV and IPV have

traditionall y drawn on Social Learning Theory (SLT) (Bandura, 1977). According

to SLT, children who have experienced harsh or aggressive discipline from their

parents learn that aggressive behaviour is a legitimate way to respond to

interpersonal conflict. Therefore OEAU [ AU 11T AAT OEAEO DPAOAT
they are confronted with conflicts with intimate partners, either by adopting an

aggressive interpersonal style themselves or by repeating patterns of victimization

and subordination learned in childhood (Feirhg, Rosenthal & Taska, 2000).

It has also been suggested that SLT may contribute to an understanding of how
adolescents who have experienced violence in their home environment may find it
harder to recognize violence in their own intimate relationshipsas for them such

behaviour has been normalized (Wekerle & Wolfe, 1999).

Whilst much of the research that has examined the role of the family of origin in
considering factors related to involvement in intimate partner violence has drawn
on SLT, which focuss on inter-personal factors, this approach has been

guestioned.

For example, while hostile or harsh parenting has been found to be associated with

an increased risk of involvement in intimate relationships characterized by

aggression and violence during adolescence (Tyler, Brownridge & Melander,

2011), Sutton, SimonsWickrama and Futris (2014) did not find a direct

relationship between inter-parental aggression and dating violence perpetration

or victimization for either men or women, as might be expected according to SLT;

instead they found that the relationship betwen inter-parental aggression and

Oi106 AT A AAOCEOAOOG AAOET ¢ OEI T AT AA xAO
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In addition, Dutton (2012) suggested that SLT does not account for intgersonal
processes, cognitions and beliefs, that may work to sustain akiveness and it has
been suggested that an alternative theoretical perspective that may be more useful
in addressing intrapersonal processes related to dating aggression is Attachment
Theory (Sutton et al., 2014).

Attachment theory

Attachment theory holds that through experiences of early parenthild
ET OAOAAOET T Oh Al ET AEOEAOGAI AAOGATT PO AT
and guides expectations, beliefs and behaviour in future relationships (Bowlby,
1988).
Attachment has been categorize€ 1 01 AEAZEAOAT O OOO6UI AOGE OE
security (Ainsworth, 1978). These patterns have been described as:
T OOAAOOA8h xEAOAAU OEA ET AEOGEAOAI EO Al
available, sensitive and responsive to his/her needs and is therefoeble to
form positive relationships with others;
T OAT sEGAOBOOAT 66h xEAOAAU OEA ET AEOEAOAI
will be available and responsive and tends therefore to be clingy and
anxious, a pattern promoted by a parent being available orome occasions
but not on others and by threats of abandonment used as a means of
control;
T OAT sEDIOBAAT 66h xEAOAAU OEA ET AEOEAOAI I
rejected by the parent when seeking comfort, expects to be rebuffed when
seeking care andso tries to live life being emotionally seHsufficient,
without being dependent on the love and support of others; and
T OAEOI OCAT EOAA6h OEA 1100 AgOOAI A OOUI.
demonstrates erratic behaviour and seems to lack any coping strategy, a
style believed to result from abuse or extreme neglect where the child has

been treated in an erratic and unpredictable way (Bowlby, 1988).
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The concept of an internal working model provides a possible explanation for the
influence of attachment experience on later intimate relationships. Even though
Bowlby (1988) held a dynamic view of human development, claiming that the
effects of insecure attachment in infancy could be mediated by subsequent
experiences, he also claimed that attachment styles are inwdid to be seHfulfilling

and therefore relatively stable throughout life.

Howe (2011) suggested that in intimate relationships, individuals with insecure
anxious attachment styles tend to start off a relationship by being very romantic

but self-doubt and old anxieties about the reliability and availability of the other
person eventually surface. These anxieties trigger attachment behaviours based on
anger and threat, followed by vulnerability and abject apology. Such individuals
tend to question their patner over who they have seen and spoken to, what was

said and why; they are constantly afraid that their partner will leave.

According to Howe (2011), individuals who have suffered childhood relational

trauma, abuse or neglect often have a disorganizexdtachment style that develops

ET O A OEAAOEDOI AOI EAAT 66 PAOOAOT AO OEA
strategies that are often controlling and coercive to help them adapt to and survive
environments that are erratic, unpredictable and often dangeyus. However, when

they attempt to function in everyday environments, their behaviour becomes

problematic. Howe (2011) claimed that the behaviour of disorganizedontrolling
adolescents is often intense, impulsive, dysregulated and extreme and the stre$s o

relating with intimate partners is likely to provoke unresolved issues from

childhood.

However, although there is evidence in support of these claims, findings are
inconsistent (Loh & Gidycz, 2006). For example, it has been found that some
individuals who are classified as securely attached also perpetrate violence and
may hold beliefs that support the use of aggression against an intimate partner
(Schwarz, Hage, Bush & Burns, 2006). In addition, Grych and Kinsfogel (2010)
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found that some children withearly insecure attachments characterized by
violence do not repeat patterns of abuse in their own romantic relationships. They
suggest that rather than attachment style being viewed as a mediator of IPV, it

might be better understood as a risk or protectie factor.

Theoretical perspectives on adolescence

Other theorists have described particular difficulties faced by adolescents and
emphasise the nature of adolescence as a time of psychological upheaval, a search

for identity and susceptibility to peer pressure.

For example, Anna Freud was interested in the processes of the ego, that is the part

I £#/ OEA POUAEA ET O 1 OAA ET OAOEI T Al OEI OCI
ET OACOAOETI ¢ Al i PpAOEI ¢ OOCAO xEOEET OEA O,
adolescence, and particularly puberty, as a time of severe psychological upheaval,

when basic instincts and drives become stronger and the integrity of the ego is

threatened (Mayes and Cohen, 1996).

Erikson (1968) also portrayed adolescence as time gisychological upheaval and
AT £ EAO8 (A OOAA OEA OAOI OEAAT OEOU AOQE«
commonly experienced phenomenon in adolescence, when young people are

struggling to create a personal identity. He suggested that it is at this tenwhen

ITA8O0 OATOA 1T &£ OGAIl £ ATT AO O1 AAO ET OAT OA |
of their own views, that they are more vulnerable to peer pressure and negative

influences.

Further, Brown (1999) described intimate adolescent relationships from a
developmentalcontextual perspective. He identified distinct phases of romantic
AAOGAT T i AT Oh TAT AT U OETEOEAQGEIT18h OOOAOO
that romance in adolescence first emerges as an identity issue; in the initiation

phase, youry adolescents need to balance awakening sexual drives with larger

identity needs, such as being accepted by peers. During the status phase,
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image and reputation among peers. Ahis stage, the influence of peers is

extremely strong and may influence whom a YP dates, as well as how a YP behaves.

In the affection and bonding stages, adolescents become more focused on the

partner and are gradually less influenced by peers.

While each of the theoretical approaches offers valuable perspectives on IPV, it has
been argued that that none captures adequately the complexity of IPV Bell &
Naugle, 2008).

In an attempt to accommodate this complexity, some researchers have adopted an
OAAERIAC OUOOAI 66 ADPPOIT AAE j " AT UAOA AO Al
406 EO OEAxAA AO A OAOGOI O T £#/ OEA ET Oi 1 OA
Oi AEAOAT AT A ET AEOEAOAIT AEOAOI OOAT AAOO i -
suggested that' OT T £AT AOAT T A0O6 O AAT 11T CEAAIT AEOAI Ax
1998) is helpful in conceptualising the multiple influences that may contribute to

TPV (Connolly et al., 2010).

Ecological Systems Theory

Bronfenbrenner (1977) acknowledged the reciprocitybetween the individual and
the social context in development, and his ecological model of development (1998)

illustrates the complex layers of factors that influence individual behaviour.

According to Bronfenbrenner (1979), at the most proximal level tolte individual,

OEAOA AOA Oi EAOT OUOOAI 66 OEAO OAEAO O1 E]
relationships that exist within a given social setting, such as family, school, peer

COi O6p AT A 1T AECEAT OOEiI T A8 -EAOI OUOOAI O ET «
may be conceptualized as being the interrelations between the various

microsystems within which an individual develops. These systems are nested

xEOEET OEA OA@i OUOOAi 6h xEEAE Ai1 OEOOO 1.

family is embedded. Elements in the esystem indirectly affect, or are affected by,
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which encompasses societal and cultural factors such as norms, expectations and

values, socioeconomic status and ethnicity (Bnfenbrenner, 1979).

It is important to understand that the influence of factors in the different systems
is not uni-directional; there is a reciprocal influence between the different systems

and between the individual and the other systems.

In1986,Bi T £ZAT AOATT AO ET OOT AGAAA OEA EAAA T E
ecological model. The chronosystem refers to continuity and change in the social

context and individual characteristics across the life course and emphasized the
relevance of studying the effe of prior life events on subsequent development
(Bronfenbrenner, 1988).

Connolly et al. (2010) claim that, according to this model, development is viewed

AO A AUl AT EA DPOIT AAOGO ET xEEAE Al AAT 1 AOA.
between individual dispositions and the social environment. As Henrich (2006)

Al AET AAh O#EEI AOAT AT A AAT 1 AOGAAT OO AAOAIT
Al 1T OAgbbo6 j P8pmmyuQs

Differences between TPV and adult IPV

YT +O01 EAOTESO jecnmeQ OdkperedcesMdintifate@drtnet) T O1 C
violence, it was found that whilst many of the experiences of young mothers

resembled those of adult women, there were also distinct differences. A major

difference was that many young mothers experienced abuse, including ysical

AAOOAR 110 EOOO &#01T i OEAEO PAOOT AO AOGO &
YT O1T1 GAT AT O T £# OEA PAOOT AOBO E£AT EI U ET O]
AT A 3EAPEAOAGO jqmppq OOOAU ETOT )06 Ail]

relationship, even when the family was aware of the abuse that was taking place.
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The authors of the study suggest that these pressures are largely absent in studies
of older women subject to IP\and that adolescents expressed a need for adult

affirmation that they had often not received in their own families.

It has been claimed that adolescents are likely to experience extreme pressure to
conform to social norms of intimate heterosexual relabnships and to conform to
gender-role expectations in order to be accepted by their peers (Wolfe et al.,
2003).

The Influence of modern technology

I OECI EZEAAT O PAOO 1T £ A OUPEAAI AAT 1T AOAAT
technology, such as mobile ppnes and the Internet, to communicate with others

(Madden et al, 2013b). However, in their study into the role of technology in

adolescent dating relationships and dating violence, Baker and Careno (2015)

Al OT A OEAO OEOI OCET 00 Udcthology ubedifcbdind 8 O OAT ,
texting and social network sites, was associated with causing jealousy between

partners and facilitating controlling behaviours.

Similarly, in a study into teen dating violence and seliarm (Baker et al., 2014),
participantsinA AT UO8 &I AOO CcOiI O0bp AAOAOEAAA ET x
created distrust in relationships that led to controlling and anxietyfuelled

behaviours.

Further, for those young people who are in a violent relationship, technology may
provide an extra way in which partners can exert control (Barter, 2009), enabling
partners to abuse each other even when they are not together (Baker & Carreno,
2015). Zweig et al. (2013) found that one in four adolescents has reported being a
victim of cyber dating vidence and it is becoming evident that adolescents use
technology, especially mobile phones, to threaten, harass and stalk intimate

partners (Korchmaros et al., 2013).

29



A further impact of modern technology is the ease with which YP can access
pornography. Mobile phones now play a significant role in enabling YP to access
pornography anywhere, including in school (Rothman, Kaczmarsky, Burke, Jansen
& Baughman, 2015). Horvath et al. (2013) found that a significant number of YP
access online pornography, somef which is violent and sadistic, whether
deliberately, being shown by friends or by accidentally coming across it while

using the Internet.

)T AAAEOETTh xEEI A OOAQOET C8h AAEET AA
Ei ACAO8AOAAOQET Ch ding EcAudll $uggeshivie AudeBl rearhArde
Ei ACAOd OEOI OCE i TAEI A PETITAO AT A OEA
Harvey, 2012, p.6) is becoming increasingly common amongst YP, Ringrose et al.
(2012) found that although young people chose to partipate, they often felt that

they could not choose not to do so; it was found that sexting was often coercive.

Risk factors for TPV

Individual risk factors for TPV have been found to include low selsteem,
depression, poor body image, low school achiement and drug or alcohol use,
while contextual risk factors include lower family incomes, social isolation,
acceptance of violence in the wider social circle, partner using alcohol or drugs,
experiencing or witnessing violence and/or sexual abuse from pants and
endorsing traditional gender stereotypes (Arriaga & Foshee, 2004; Johnson ef, al
2005). High risk factors have also been found to include family violence (Barter et
al., 2009; Wood et al., 2011) and having aggressive peer networks, an older part

and a samesex partner (Barter et al., 2009).
Several such factors may interact to increase vulnerability and to make it more

difficult to access informal or professional support to leave an abusive partner
(Reynolds & Shepherd, 2011)
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It has been found that a common risk factor for experiencing TPV is a lack of
awareness or knowledge of what a healthy relationship is like and of what
constitutes abuse. Amongst disadvantaged teenagers, Wood et al. (2011) found
that many young people hadad little experience of how positive, committed
relationships were built, how to show love and commitment without jealousy or

mistrust and how to resolve conflict.

In their study into IPV in adolescence, Reynolds and Shepherd (2011) found that
when women tried, retrospectively, to explain why they felt they had become
trapped in an abusive relationship, they had great difficulty. However, they
identified three recurring themes. Firstly, participants suggested that in
adolescence they felt disconnected ém positive relationships and experienced a
lack of selfesteem. Secondly, they struggled to understand relationship
experiences during early adolescence. Absent parental figures and/or negative
relationship experiences with parental figures seemed to begsticularly
problematic. They suggested that it would not have been helpful to talk to friends
as the friends were also inexperienced and would not have been able to
understand. Participants described themselves as being confused about their own
andotherss O AEAT AAEA@®GADONO AN AOTA AEANIAG CHIEUA
behaviour as abusive when it first happened through having limited previous
exposure to healthy relationships between men and women. Thirdly, the
participants referred to feelings ofpowerlessness and not feeling good enough as

increasing their vulnerability to IPV.

Protective factors for TPV

Sutton et al. (2014) argue that it is important to foster healthy attitudes toward,
and beliefs about, relationships as a protective fact@gainst dating aggression,

beliefs regarding emotional regulation, how to disagree with a partner in healthy

ways and positive conflict resolution strategies.
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It has also been suggested that a protective factor for experiencing TPV might be
having an altenative source of selfesteem so that the relative importance and

status of obtaining and keeping a boyfriend is minimized (Barter, 2009).

Help seeking

Many studies have shown that YP typically do not seek help for TPV. For example,

Barter et al. (2009 found that 43% of girls and 64% of boys told no one. If they did

seek help, it was almost exclusively from friends (53% of girls and 37% of boys).

Only 8% of girls and 7% of boys told a parent, carer or sibling and only 3% of girls

and 5% of boys told aradult who was not a parent or carer.

YT 2AUT 11 A80 AT A 3EADPEAOAGO jqmppq OOOAU]
through, the participants described how they maintained, with considerable effort,

competent facades at school or college.

While friends maysometimes lend emotional support, it has been suggested that

their advice may not always be helpful. For example, Barter et al. (2009) found that
AOEAT AGG ET APPOT POEAOA OEAxO 1T AU 11 Ol Al EI
example, suggesting that violenc&d A CEOI 60 Z£AOI O &I O £l EO(

Several reasons for young people not seeking help for TPV have been highlighted.
It has been suggested that violence is normalized in the lives of some YP, to the
extent that they do not recognize their experience as abusiviBarter et al., 2009;
Wood et al., 2011). Helm et al (2015) found that although monitoring and
controlling behaviours by one or both partners led to relationships becoming
unhealthy, often no attempts were made to end the relationship as adolescents
often viewed these behaviours as irritating but not abusive. Similarly, Williams
(2012) found that jealousy and controlling behaviours may not be viewed as
abusive by adolescents who reportedly often believed that such behaviours show

that their partners love them.
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Other reasons that deter YP from seeking help include fears of not being taken
OAOET 001 uh AAET ¢ AEOAEA 1T £ OEAEO DPAOOIT A0
the perceived stigma of being a victim of TPV, or not thinking there was anyone

they cauld talk to. In addition, there was a reluctance to go to the police for fear of

increasing the problem and nothing being done to help (Barter et al., 2009).

Wood et al. (2011) found that some young people viewed helgeeking as a
weakness and thus a futter blow to their self-esteem, while others mentioned
cultural difficulties such as not being able to tell anyone of problems in a
relationship as they were not supposed to have an intimate relationship before

marriage.

In addition, Gallopin and Leigh (B09) found that many YP would not tell an adult

in school as they believed that teachers and other school staff gossiped about

pupils and could not be trusted to keep confidentiality. Further, Rees et al. (2011)

AT T Al OAAA OEAO OI AETPPV werd iadeduatd® GheyfduaBhiatl O A O
young people felt they could not rely on social workers because of a lack of interest

in their problems and concerns about confidentiality.

Al 1T PET AT A , AECESO jcnnmwq OOOAU Al 61 E
lack of awareness of adults of the seriousness of teenage dating violence, the lack

of knowledge about the issue on the part of adults and about the lack of any school

policy addressing the issue.

Leaving an abusive relationship

According to Enander and Holmberg (2008), leaving an abusive relationship is

better understood as a process rather than a single event. In a qualitative study of

the processes undergone by adult woen who have left abusive male partners,

OEAU EAAT OEZEAA OEOAA 1 OAOI APPETI ¢ 1 AAOET

OEA OOOT EIC PIETO AT A AAOOAT AOAAE Obph O
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including the often strong emotional bond to the partn®h AT A 051 AAOOOAI

which talks about understanding and interpreting the experience.

It is unclear whether adolescents share similar barriers to leaving abusive partners
as adolescent intimate relationships tend to have a much shorter duration than
those experienced by adult women (Reynolds and Shepherd, 2011). However,
Chung (2007) found that some young women seem to experience great

commitment even to quite shortterm relationships.

In their study into IPV in adolescence, Reynolds and Shepherd (201fbund that

All DPAOOGEAEDPAT OO EAA A@PAOEAT AAA OPEOI OA
their recovery process. These were described as sudden moments of realization

that the abuse and the relationship could not continue. This realization did not lead

to a sudden and complete end to the relationship for any of the participants, but, as

with adult women, marked the beginning of the process of leaving. However, it has

been found that adolescents may be at increased risk for mental health

consequences dung the breakup of a relationship (Baker, 2014; Baker et al

2015).

Prevention/intervention measures

DV prevention programmes

In the USA, despite TPV having been recognized for at least two decades and high
levels of TPV being highlighted, it has been claimed that there is still significant
uncertainty about effective intervention methods (CutterWilson & Richmond,

2011) and in the UK, Fox, Corr, Gadd & Sim (2014) noted that although a number
of schootbased domestic abuse prevention programmes have been developed and
some have shown promise, there is limited evidence regarding the effectiveness of

these programmes.
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A major difficulty in the development and implementation of prevention

programmes concerns the issue of gender. In the case of many DV prevention
programmes that are delivered in mainstream schools, the initiative for such

programmes has often originated in external @CAT EOAQOET 1 O OOAE AO
or crime partnerships (Stanley, Ellis & Bell, 2011) and a gendered approach to IPV
underpins many existing prevention education programmes (Langhinrichsen

Rohling and Capaldi, 2012). For example, in their study carried outith YP in the

UK to evaluate a DV prevention education programme, Fox, Hale and Gadd (2014)
OADPT OOAA OEAOh O&AAEI EOAOI OO EECEI ECEOAA
iTOA TEEAIT U OF AA 1T AT A OEAT EAI Al Ahs AT A
Ei T OOAT O 01 OAEOA AEEI AOAT 60 AxAOAT AOGO |
(p.37).

However, given the research previously presented in the current paper that

guestions the gendered approach to TPV, it could be suggested that this approach

to prevention education requires reappraisal. Indeed, in their study, Fox, Hale and

"AAA j¢mptq &£ OTA OEAO OEA DPOI COAI T A xAO
DOPEI O AT A OEAO AO A OAOGOI Oh AT UO APBPAAO.

become disengaged wh the lessons.

Whitaker et al. (2006) found that the majority of programmes aimed at preventing
dating violence did not discuss the theoretical orientation guiding the development
and implementation of the programme and suggested that more work was needle

on the theoretical basis for interventions.

Lundgren and Amin (2015) carried out a review aimed at identifying effective
approaches to preventing violence among adolescents in heterosexual
relationships. Whilst the approaches they surveyed were also gdar based, and
whilst they lament a lack of robust evaluation amongst studies, they highlight
three promising approaches. These included school based dating violence
interventions targeting younger adolescents and addressing factors such as
healthy relationships, nonviolent conflict resolution, communication skills and

help-seeking; community based interventions to form gendeequitable attitudes
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among boys and girls; and parenting interventions aimed at addressing child

maltreatment which is a risk factorfor later perpetration or experience of IPV.

Lundgren and Amin (2015) suggest that overall, programmes with longer term
investments and repeated exposure to ideas delivered in different settings over

time appear to have better results than single awaresssraising sessions.

UK government/school approaches the prevention of TPV

A recent Ofsted report (Gov.UK, 2013) found that sex and relationships education
(SRE) was inadequate in over a third of schools and in half of secondary schools. It
was reported that in primary schools too much emphasis was placed on
friendships, leaving pupils ilkprepared for physical and emotional changes during

puberty, which many begin to experience before they reach secondary school. In

secondary schoolsitwasfouh OEAO OI T | OAE AIi PEAOEO xAC
i AAEATEAO8 1T & OApOi AGAGET T AT A O11 1EOOI .
I £ PT OTT COAPEU 11 OOOAAT 008 O1 AAOOOAT AET

with emotions and staying safe.

The report (Gov.UK, 2013) claimed that these findings were of great concern as,
O&AEI OOA Oi DOI Cafphofpriate gecdnd rildiidnshipOedutatidh C A

may leave young people vulnerable to inappropriate sexual behaviours and

Agbl T EOAOET 1 btedjcdntnent gnade By pupis ¢ EespbrEe to the

guestion of what would have made sex and relationships education more useful. A
UAAO pg¢ CEOI OOGCCAOOAAR O2APA AOI OOOA8 7|
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Currently, the only aspects of SRE that are compulsory for most schools are those

that are part of the national curriculum for science and include reproduction,

sexuality and sexual health (Gov.uk, 2014). Apart from these aspects, schools are
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encouraged to use PSHE lessons to teach about sex and relationships as they feel is

appropriate.

However, many barriers to the delivery of SRE have been identified. For example,
with time pressure on teachers to complete academic programmes of work and to
cover a number of different topics in PSHE sessions, schools can struggle to
allocate sufficient time to SRE (Maxwell et al., 2010). In addition, as PSHE is a-non
examination subject, it can be perceived by teachers and pupils as being a lower
status subject and consequently both parties invest less effort and interest

compared with other academic subjects (Formby et al., 2011).

A major difficulty that was identified (Gov.UK, 2013)as that too many teachers
lacked expertise in teaching sensitive and controversial issues, which resulted in
some topics such as sexuality, mental health and domestic violence being omitted

from the curriculum.

The UK government published a guide for sechers on TPV (Home Office, n.d.) that
outlines safeguarding policies and procedures that should be followed when a
young person discloses abuse. However, as research has found that young people
very rarely disclose abuse to adults (e.g. Barter et al., 29 it could be suggested

that such guidelines may be impractical.

Summary of the literature review

The picture that emerges from the literature review on TPV is that many YP are
entering and trying to navigate the complex world of intimate relationshig with

little awareness, understanding, guidance or support. The two studies by the
University of Bristol and the NSPCC (Barter et al., 2009; Wood et al., 2011)

provided an indication of the scale and gravity of the issue of TPV in the UK.
Various strategies to combat TPV have been promulgated, such as SRE being made
a compulsory part of the National Curriculum and prevention programmes being

delivered in schools. Most of the existing research has focused on prevalence,
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causes and impacts of IPV, or on ewadtion of intervention programmes. However,
to date, there has been little conclusive evidence on what might be effective with

regard to the prevention of TPV.

Gap in the research and the rationale for the present study

According to Robinson and Ryder (@14), DV prevention education programmes

have relied heavily on generalisations taken from research into adult DV. It might

therefore be suggested that such programmes may not always address the reality

£ 9060 1 EOAOR AODA A ErAddia and thentetmn& AvhienOA OO O 0.

play a major role in the lives of YP, may often not be understood by adults.

Barter (2009) found that YP did not feel that their views were taken seriously or

acted on by professionals. She suggested that reasons for thisymaclude a

CAT AOAT 1 AAE 1T £ AxAOATAOGO T £ 406 AT A 117 x
behaviour as experimental and holding the view that peer abuse amongst YP is less
harmful than abuse between adults. She claimed that as a consequence,

professional pPDAAOEAA T AU 110 AA OAmE AAOGEI C 10 O

fears or wishes with regard to TPV.

As stated in Article 12 of the United Nations Convention on the Rights of the Child,

children have the right to have their views considered on any mattethat affects

them (Unicef, 2012) and Wood et al. (2011) concluded that any intervention for

406 OET Ol A OA&EI AAO Ui Ol ¢c PATPIABO 1T x1 OE.

As it has been found that young people typically do not tell anyone if they are
experiencing @duse and if they do seek help, it is almost exclusively from friends
(Barter et al., 2009; Wood et al., 2011), it could be argued that before any strategy
for prevention or intervention is decided upon, it is necessary to gain an
understanding of what would be most helpful to young people, from their

perspective.
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their awareness and understanding of healthy and unhealthy relationships and

their ideas on what could be hegdful, with regard to TPV, in terms of prevention,

intervention and regaining a sense of wellbeing after an experience of TPV. A

thorough search of the literature did not reveal any research in which YP were

asked directly what they thought could be helpfulvith regard to TPV. Therefore,

the current study aimed to address this gap in the research by asking young people
directly for their views. Based on recent research findings (Hines, 2007; McCarrick,

2015), a neutral approach to gender was adopted in theigly.

Research questions

The research questions included both multiplechoice and open questions.

The multiple-AET EAA NOAOOET T O OI OGCEO O1 £ZEETA 1 OC

71 levels of confidence in their understanding of what makes a
healthy/unhealthy relationship;

1 levels of confidence in knowing how to help a friend suspected of being in
an unhealthy relationship;

1 perceptions of how often they had received information at school on
healthy relationships;

1 thoughts on why someone might get into an unhealthy relatiship;

1 thoughts on why someone might be abusive towards his/her partner;
thoughts on who he/she would be most likely to tell if concerned about
his/her relationship; and

1 thoughts on why someone might not tell anyone/seek help if he/she felt

his/her relatio nship were unhealthy.

AEA T PAT NOAOGOEITO OI OCEO O1 CAET DPAOOEA
be helpful with regard to TPV, without the restriction of predetermined ideas and

limited responses. The questions asked what participants thought migh
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1 help someone to understand and recognize the signs of abuse in a
relationship;
be helpful in preventing abuse;

1 be helpful for someone who was being abusive towards his/her partner and
wanted to change;

1 be helpful for someone who was experiencing abusand

1 be helpful for someone to feel better about himself/herself following the

experience of an unhealthy relationship.

9942 words
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Part Two - Empirical Study

Abstract

Teenage partner violence (TPV), that is violence and abuse betyeetmers in

teenage intimate relationships, is prevalent and impacts negatively on wellbeing and

future life chances. While research to date has largely focused on the prevalence and
impact of TPV, and the evaluation of prevention education programmes,dtrrent

study gains the views of 310 school pupils aged 18 and four women who had

sought help from a domestic violengeeventionorganization on what they think

could be helpful with regard to awareness, prevention, intervention and regaining
ITABO0 OATOA T &£ xATTAARET C A 11T xETC Al Ag|

Summary of the literature

TPVis increasingly recognized as a hidden but majohdd welfare issue that

impacts negativelyonallA OPAA OO 1T £ Alifetahdbhs@eeplihik@dd 1 8 O
depression, self harm and suicide (Baker, Helm, Bifulco & Chubg, 2014;
Nahapetyan, Orpina, Song & Holland, 2014).

While TPV has been recognized fahe past two decades in the U& it was only in

cnnw OEAO OEA EOOOBA xAO EECEI| ECdnpakder ET O
exploitation and violence in teenage intimate relationshipsevealed the

prevalence of TPMn the UK suggesting that emtional, physical and sexual

violence was common in the intimate relationships of teenagers.

In 2013, the U.K. government widened the definition of domestic violence (DV) and
AAOOA O1 ET A1 OAA OAT AOCAEOGA AT 1 de@driigd AT A
that lowering the age made research into preventative education even more

urgent. The current definition of domestic violence and abuse is:

O!'TU ETAEAAT O 10 PAOOGAOT 1T &£ ET AEAAT OO
behaviour, violence or abudsetween those aged 16 or over who are, or have

been, intimate partners or family members regardless of gender or sexuality.
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The abuse can encompass, but is not limited to: psychological, physical, sexual,
AET AT AEAT (Hondk iOffic®,201B, ). 6
While several theoretical perspectives have been drawn upon in attempts to
explain TPV, incluling genderbased theories (e.g., Johnson, 1995, 200&oaal
Learning Theory (Bandura,1977) and Attachment Theory (Bowlby, 198§, none
has been able to account fathe complexity of TPV; rather, it has been claimethat

TPV may be viewed more accurately abe result of the combination and

interaction of a number of factors (Connolly et al., 2010).

I T AET O AT 1 001 OAOOU ET OEA OOnmel whelheE 406 |
males should be viewed predominantly as perpetrators and females as victims.

While proponents of this approach acknowledge thatvomen can be aggressive

towards their intimate partners and mencan also experience IPV, they argue that

the impactof violence is greater on women thanonmeAT A OEAO xi1 1 A1 80
violence is mainlycarried out in selfdefence Barter et al., 2009) However, it has

been found that the impact of IPV on men can be physically and psychologically
damaging(Hines & Douglas, 2@0) and that selfdefence is not ofteroffered as an

Aogbl AT AGET T A&l O arddthkir iGidatelparindrsiHingsd& OT x
Malley-Morrison, 2001). Further, McCarrick (2015) has suggested that the true

extent of male victimization may be hidden as boyand men may not tell anyone

about their problems due to gender stereotyping and stigma in society.

Whilst TPV may not be a new phenomenon, it has been suggested that modern
technology such as mobile phones, social media and the Internet have introduced
new issues for YP to negotiate, including pressures and expectations related to the

easy availability of pornography (Baker & Carreno, 2015).

Despite such findings, ltere appears to be a lack of awarenesa schools and in
society ingeneral of the prevalenceof TPV and of the seriousness of the issue i
the lives of many YPOne of the reasons for this may be becausdas been found
that YPtypically do not tell anyone about their problems andf they do, they

confide almost exclusively in friends (Barter gal., 2009).

An Ofsted report (Gov.UK, 2013) found that sex and relationship education (SRE)

in schools required improvement in almost half of secondary schools and that,
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may leave young people vulnerable to inappropriate sexual behaviours and
Agbpl 1 EOAOET T 6 jpP8tqQ8 (I xAOAOh OEAOA ADPDPA,
should look like.

DV prevention education programmes have been implementad schools both in

the USand in the UK, but these have either not been evaluated robustly or they

have encountered serious problems. A major issue has been that while most of the
programmes have been based on the traditional genddrased view of DV
(Langhinrichsen-Rohling & Capadi, 2012), where males are usually perpetrators

and females are usually victimgthis approach has been rejected byoys, who have

Al T OEAAOAA OEA POI COAITAO Oi AA OOABEOOS
While most DV prevention education programmes are based dhA O1 008
conceptualisations of the needs of Y,R thorough literature search did not reveal

any research on what YP themselves felt would be helpful with regard to TPV.

However, according to Articlel2 of the UN Convention on the Rights of the Child

(Unicef, 2012, children and YP have the right to give their opinion on matters that

affect them.

s A A~ e N

| CAET OO0 OEEO AAAEAOI ph OEA DPOAOGAT O OOO0OAU
awareness of TPV and on what #y thought might be helpful with regard to

prevention, intervention and regaining a sense of wellbeing after an experience of

TPV.

Research questions

The final research questions included both multiplechoice and open questions.

The full questions can bdound on the questionnaire (Appendix 1).
The multiple-AET EAA NOAOOEIT T O O1 OCEO O &£EET A 1 0O«

1 levels of confidence in their understanding of what makes a

healthy/unhealthy relationship;
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levels of confidence in knowing how to help a friend susgzted of being in
an unhealthy relationship;

perceptions of how often they had received information at school on
healthy relationships;

thoughts on why someone might get into an unhealthy relationship;
thoughts on why someone might be abusive towards hisr partner;
thoughts on who he/she would be most likely to tell if concerned about
his/her relationship; and

thoughts on why someone might not tell anyone/seek help if he/she felt

his/her relationship were unhealthy.

s xooA o~ - s A

The open questions soughtto gai® AOOEAEDPAT 006 OEAxO 11

be helpful with regard to TPV, without the restriction of predetermined ideas and

limited responses. The questions asked what participants thought might:

T

help someone to understand and recognize the signs abuse in a
relationship;

be helpful in preventing abuse;

be helpful for someone who was being abusive towards his/her partner and
wanted to change;

be helpful for someone who was experiencing abuse; and

be helpful for someone to feel better about himself/Brself following the

experience of an unhealthy relationship.

Epistemology and the research paradigm

6/1 01T cud EO A OEATOU 1T &£# OEA 1T AOOGOA
AARAT EAOA OEAO OAAI EOU AQ@E O0«crited &nd OEAOAS
Ol AAOOOI T An OAOEOEAAJE A | BecniGpourdhal@dai 6 A AT |

person interprets this through his or her own influences and constructions

x E /

I A

4

ET AEOEAOAI 06 1O ¢eRODADAADABEAOOAOET DOBI ¢
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his/her epistemological position regarding the acquisition of knowledge.
ONWPEOOAITITcUus EO Ai1T AAOT AA xEOE OEA OEA]
considers the questionO( T xh AT A xEAOh AAT ,pdR ET 1 xe b

/I TA APEOOAITI1T1CEAAT bPiI OEOGEIT EO ObPiI OEOEO
relationship between events, objects and phenomena in the world and our

perception and understanding of them. Positivistdelieve that it is possible to
AAOAOEAA AAAOOAOAI U xEAO EO OI OO OEAOAS8 .
objective knowledge that is impartial, unbiased and free from personal

involvement by the researcher. An opposing epistemological position extreme

OOAl AGEOGEOIi hé xEEAE EI 1T AO OEAO 1T AEAAOEOA
constructed by each individual thraiugh a unique personal framework (Willig,

2013).

Between these two positions liesODOT AEAT AT 1 OOOOAOQET T EOI 6 j
epistemological approach that acknowledges the influence of observers, including

their beliefs and biases, on what they are observing, as well as the influence of

historical, social, cultural and linguistic factors. Therefore, what we perceive is not

a directreflection of our environment but should be understood as one

interpretation of this environment.

A characteristicof social constructionismas an epistemological approach is that
OAOOI 6O T AU AA 11T OA AAOGEI U ET £ OAT AAA AU
idiosyncrasies. Whilst it is not possible to completely prevent this, it is helpful for

the researcher to be aware of it (Willig, 2013).

As social constructionism assumes that eagderson constructs his/her own

version of reality and that the ways in which the world is understood are

historically, culturally and socially relative, it seems an appropriate paradigm in

xEEAE O1T OOU O O1 AAOOOAT A ET AEOEAOGAI 06
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Identification and selection of the sample

As previous research by Barter et al. (2009) had highlighted TPV as a problem in
the lives of teenagers aged 138, the current study attempted to survey a similar
age group.

In addition, young women who had sought help from, and were still involved with,
a DV prevention organization were also identified as being able to contribute
valuable insights based on personal experience of TPV.

Young men with experience of TPV were not representecud to logistical issues.
Year 10 and 12 pupils were asked to take part in the survey. These groups were

chosen due to issues of timing related to public examinations and the wish to not

adversely affect the groups taking examinations.

Participants

Sclool

Participants were year 10 pupils in two schools and year 12 pupils ia different

two schools.Pupils were aged betveen14 and 18 A total of 310pupils took part,

161 girls and 149 boys.

DV preventionorganization

Four women took part in thestudy. Threeof the women were in their twenties but

their exact ages are not provided in order to protect their anonymityPseudonyms

are used throughout this study.
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Methodology

Preparation for contact with schools

Before approaching the schools, # principal educational psychologist (PEP) of
the service in which the research was completed was given a copy of the proposed

research and asked for his consent.

Contact with schools

A gatekeeper letter (Appendix 2) was sent by email to the heddachers of the four
schools. This was followed by phone calls, further email exchangesdaiace to face
meetings with relevant members of staffin order to make arrangements. As opin
consent was required for year 10 pupils, a parental consent letter (A@ndix 3)

was sent to the relevant schools.

Schoolbased gestionnaire surveys and interviews

Suveys

Schools were asked in advance to provide rooms where there would be enough
space for pupils to sit individually and have some privacy while writing. This

varied between schools.

In the case of year 10, a parental consent form had been sent home one week

beforehand.

Class teachers or pastoral workers stayed in the room while pupils completed the
guestionnaires. They were asked to note if anyone left the hall or appeared
distressed and if so, to offer assistanc®@upils were informed that this would

happen.
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A short powerpoint presentationwas made by the researcher, based on the
information contained in the information sheet (Appendix 4). Pupils were

informed at several points throughout the presentation that they were not obliged
to take part and that they were free to leave at any time without asking and
without giving any reason. They were also given the names of staff members they
could go to speak to if they felt upset/unsettled. At the endf the presentation, the
year 12 pupilswere invited to take part in the second part of the research, namely
the individual interviews, referred to as ©onversationsd Schools did not consider

it appropriate for year 10 pupils to be interviewed.

Information sheets weregiven outand pupils were invitedto ask quesions. Pupils

were then given consent formgAppendix 5) and the questionnaires to complete.

After completing their questionnaire, they put the questionnaire in a sealed box
and the consent form in a separate box. They were handla debrief sheet

(Appendix 6) with names and numbers of helplines and organisations.

Interviews

The same afternoon, the individual interviews were held in a private room. Space
and time was limited and pupils had been offered time slotsf 10-15 minutes. In

total, three pupilsvolunteered to take part, two male and one female.

Before each interview, the researcher reminded the participant of the conditions
and limits of confidentiality. Each conversation was recorded with a digital voice
recorder. The rationale for its use, asxplained in the information sheet and
presentation, was again explained to the participant and his/her consent for its use
was obtained. The participant was asked tsign a consent form (Appendix Y

before beginning.
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Interviews with participants from the DV prevention organization

Although all the women had been offered the opportunityto meet somewhere
ATTTUiT Obh OEAU All AET OA OF 1 AAO AO OEA

felt safe and/or comfortable there.

Each interview lasted forapproximately 45-60 minutes and took place in a private
counselling room. The research and the interview procedure was explained and
participants were given an information sheet (Appendix §. Participants were
informed of the conditions of anonymity and Imits of confidentiality, as well as
issues relating to the transcription and disposal of data and their right to withdraw
information they had provided. They were then givera consent form (Appendix 9.
Interviews were recorded (after agreement by partici@nts) on a small digital
voice recorder. Thesemi-structured interviews were based on the questions from

the school questionnaires.

Questionnaires

Questionnaires wereused in order to reach a large sample.

Questionnaire construction

An initial draft of the questionnaire was constructed to address the questions

arrived at from the literature review. The questions were crosgeferenced with

points highlighted as being of major concern in the government document created

Al O OAETT1 O0h OcolitBod Aldessng Tebrnade @elatidnship Abuse

ET +AU 30ACAO oh 1t AT A uvd j'1085+h c¢mpmnq:
OEA OAOAAOAEAOGO OOPAOOEOI 08

A brief description of what constitutes a healthy relationship and an unhealthy

relationship was included on the front of the questionnaire which included
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Ethics approval

Ethicsapproval was sought and agreed by Cardiff University.

Pilot study

A pilot survey was carried out with year 12 pupilsjncluding 3 girls and 3 boys, in

one of the schools.

The six pupils sat around a table with the researcher, who explained the nature
and aims of the project. It was explained to the pupils that they were not required
to complete the questionnaire but to think about how they would complete it and
identify any possible issues with the questions. A very full and informative

discussion took place.

After the pilot survey, the pupils were given a debrief sheet and the name of a
pastoral tutor they could go and talk to if needed.

It was decided not to do anothepilot survey with year 10 pupils as it was felt
necessary to ask the same questions to all pupils in order to make comparisons

between the different ages.

As a result of the pilot survey further amendments to the questionnaire were

made. For example, itvas suggested that a rating scale would be more familiar to

Cmp"

90 AT A xT OI A AA 11T O0A AAAOOAOA OEAT OOET C
OOCCAOOAA OEAO OOEI ¢ OEA x1 OA OET OAOOEAx.

OEAO OAT 1T OAOOA O buita®léword] OT A AA A |
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Validity and reliability of instruments

Crossreferencing information from previous research findings with information
AOT 1 OEA ci OGAOT T AT O AT AOI AT Oh Ow@PAAOD
in order to increase the validity d the questionnaire, while piloting it with the year

12 pupils tested its reliability.

Ethical issues and procedures for dealing with confidentiality, anonymity

and informed consent.

The PEP advised that it was a requirement of the LEA to gain consemtthe
research from the Chief Education Officer. An outline of the proposed research was

sent to him and consent was received.

As recommended by the PEP, the head of the local school counselling service was
also contacted and advised of a potential incese in the number of referrals from

the schools where the surveys would take place.

The Ethics Committee had refused permission for group interviews or focus
groups; only individual interviews were allowed. However, the contact individuals
for both year 10 groups did not allow individual interviews because of the
sensitive nature of the subject matter. Consequently, no interviews were held with

year 10 pupils and only three year 12 pupils volunteered.
Issues of confidentiality, anonymity and informed cosent were given careful

attention at each stage of the research, as detailed on the information sheets and

consent forms.
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Qualitative design
Transfer/transcription of data

The questionnaire responses were systematically transferred onto the computer
and collated(Appendix 11). Every response to the open questions was copied
verbatim. Each interview was transcribed manually onto the computefAppendix
12).

Thematic Analysis (TA)

Thematic analysis (TA) (Braun and Clarke, 2006) wassed across the ente data

set,that is the open questions on the questionnaires and the interview transcripts.

Whilst TA is not tied to a particular theoretical approach and has been described as
OAOOAT OEAT T U ET AAPAT AAT O 1T £ OEAT OwstAT A A/
still choose and make explicit his/her theoretical and epistemological position

(Willig, 2013). The present study is based on social constructionisntaking a

critical realist position.

Willig (2013) suggests that TA is particularly well suited to resarch questions

AAT 0O OPAIT PI A6O Ai 1 AAPOOAI EOAQGEITO 1T 0O xAl
PDEATTIT AT A6 jP8uvwgs8 )OO xAO Al 01 AT 1T OEAAOA,
can be carried out across a variety of data, including questionnaire and inteew

data.

41 AAT £ AOGO 11 AEAEZAOAT O OUDAO T &£ 1T AATE
OAEI AAOO OEA Agbi EAEO AT T OAT O 1T £ xEAO A
where the researcher attempts to interpret what the participant means by what

he/she has said (Willig, 2013).

Inadditon,4! 1 AU ET O1 1 OA Al -upBppdseld oHe@hd h 1 O Al
researcher approaches the data without a preonceived coding frame and the

OEAI AO AOA EEOIT U cOi 01 AAA ET OEApdAOAN
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determined template to code the data. It is also possible to use a combination of
both approaches, whereby a preconceived template is used as a starting point in
coding the data, but identification of new themes may be integrated to generate a
comprehensive TA of the data (Willig, 2013). A combination of the two approaches

was used in the present study.

"OAOT AT A #1 AOEA j¢nmmeq OOCCAOO OEAO A O
about the data in relation to the research question, and represents somevel of

DAOOAOT AA OAOGPITOA T O T AATET C xEOEET OEA
OEAI AOG AT 1106 OEIipPI U OAI AOCA mEOI 18 OEA A

researcher.

47" xAO Al 1T AOAOAA OOET ¢ " OAOT Antheds#td AOEAG |
set was read several times and key points and potential themes were noted. Each
guestionnaire and transcript was then worked through systematically, coding each
segment of the data. The researcher began to identify and label themes, then

cluster themes and eventually came up with ovearching themes that appeared to

capture the main ideas from across the data.
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RESULTS

Descriptive statistics

Fig.1
How confident do you feel about your
understanding of what makes a healthy/unhealthy
relationship?
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Fig. 2
If you suspected that your friend was in an abusive
relationship, how confident do you think you
would feel about knowing the best way to help?
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Fig. 3

Why do you think someone might get into

an unhealthy relationship?
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Fig. 4
How often have you received information at school about
healthy relationships?
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Fig. 5

Why do you think someone might be abusive
towards their partner?
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Fig. 6

If you felt you were in an unhealthy relationship,
who would you be most likely to tell?
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Fig. 7

If someone felt they were in an unhealthy
relationship, why do you think they might not tell
anyone/seek help?
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Qualitative Results
As the qualitative results comprised hundreds of individual responses, it was
considered impractical to include them in this sectionthey can be found in

Appendix 10 and 11

Over-arching and subthemes were identified as a result of a TA of the entire data

set. To avoid repetition, these are combined with the discussion.
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Themes and discussion

Introduction

Across the data, it was found that the same ovearching themes appeared
important in relation to all the research questions. Therefore, to avoid repetition,
the research questions are not answered individually; rather, where a theme is
particularly relevant to a specific research question, this is highlighted. In addition,
themes werenot split by boys/girls in the questionnaire answers as there was no

apparent major difference in the types or frequency of responses.

AEA AEi111TxETC OEAI AO APPAAOCAA O1 AA AAT O
and of what might be helpful with regardto prevention, intervention and regaining
ITAGO0 OAT OA T &£ xAI 1 ARET ¢ xEAT AT O1 EAAI O
deal of similarity between the responses of the school pupils and the women from

the DVprevention organization. Four overarching themes were identified,

incorporating several sub themes.

Pseudonyms are useavhen referring to the participants from the DV prevention

organization.
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Thematic Map
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1. Increased awarene ss and understanding of TPV by YP and adults.

A major theme across the data was that there was a lack of awareness and
understanding amongst adults and YP themselves of many aspects of TPV and that

awareness and understanding of these issues needs to Inereased.

1.1 Uncertainty and confusion over what may be considered healthy and unhealthy.

Whilst many YP rated their understanding of what makes a healthy relationship

highly (fig.1), this finding should be taken cautiously as it appeared from

subsequent questionnaire responses that participants may have interpreted this

question as meaning their understanding after reading the introductory

information to the survey. Indeed, in the responses to the open questions and in

the interviews, many YP mdicated that they felt confused and uncertain as to what

xAO EAAI OEUh T O O1TT1TOIAléh AT A xEAO xAO 1]
(2009) findings.

0916 ETT x EIx DPATPIA CAO EAAI T OO8AT A E
DI ET O xBEOAT ER@&EG®G 1j1UO ve CEOI g8

O) £ OEAuU EEO Ui Oh 1 AOGEiI 601U OEAGGO 110
AOEAAT AABxEAOAAO OEA 1 AT OAl OOOAEA8TIT I
ET OEAA Ul 608Ul 6 EOCOO OEETEOh Al ) EOOO
OEEOh bngm&EIAATAD |1 EEA ) x AQtaingBbo@ frsh OA U U ¢
relationship aged fifteen168-178).

This was particularly difficult for YP who had grown up without seeing examples

of healthy relationships. Amywas in an unhealthy relationship fromthe age of

twelve for four and a half years:
O) AEAT 60 OAAI T U EAOGA ATU AxAOAT AOOS8)
EOC xAO OEA T710i8iU 101 xAO EI Al Ol EAA
brought up around knowing whawas a healthy relatid O E E D 613-24). | Uh
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Some YP viewed certain behaviours as an expression of love, rather than as

controlling behaviour.

OI

(A xAO OAOU Obi1 OAT AT OO AO AEOOOBAT A
I EEAh OCAO AOAOOA Atrelajiodship, GgdEfifderg (Lawferd T OO
32).

W —

1-

N

1.2 Adults are often ill equipped to help.

It was apparent that although many YP would like the support of parents and

teachers, they felt that adults were often not equipped to help as they lacked

awareness and understanding of TPV.
O 0680 A EOCA EOOOA xEEAE EO 110 EECEI EC
mediadd } 90 p¢ CEOI Q8

EAOA § 01 OPAAE O1 OAAAEAOQ

O 3EAGA ci OE
60 TEHAOEEA 1TMADIAERGD EA O A/

AT U EAI P8) O
talking about a friend).

1.3 Awareness of the prevalence and impact of TPV

Participants felt thatthere was a lack of awareness dhe prevalenceof TPV and

the debilitating and potentially devastatingimpaA 00 11 9060 | EOAOS
O3AEIT1 O i AEA 100 OEAO OOOCAZ 1 EEA OEEO
OET O1 A 00T B AOOOI ET ¢ EO Al Ao10gid). EADDAI
O(A AiT100iI11AA AOGAOUOEET ¢ ) AEAh AOAI
i ABAOOAGIABO ET Al AOOAO xEOE 1 A8ADOO EA
xET Al x0801T EZ£ ) OAEA TTA xTOA ) xAO £O
waswatchingme&d A 1 EOOAT ET ¢ Oi25426tbDAO ) 6 A OAUG
O! £OAO OEAO EADDAT Adtner vileghQailll), shehdti@A  AEO|
OAAT1 U AAA AAOA T £ AT @EAOU AT A AAPOAOO

I 00 AO Ai16 j UAAO ve DPOPEI OAI EET ¢ AAI

O ) AOi pPAA 1060 i £ Ail11ACA8B8AT O EA xAO
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1.4 Awareness of the complexity of TPV

Participants also suggested that there is little understanding amongst adults, or YP,
of the complexity of TPV, inclding confusing emotions hat may make it difficult

for individual s to judge whether or not their relationship is healthy andd1 OE OO0
leaOAS6 AT O1T EAAI OEU OAI AOEI 1 OEEDS

In the present study, participants in the questionnaire survey indicated that they

thought there were many reasons why someone might not seek help iétshe felt

the relationship was unhealthy, including@bvesfor the partner (fig.7).
O "AET C O 1T AOAOGOAA xEOE Ui OO0 PAOOT AO
FAE] OOAOGBEALA UT 66 0A O1 EET Amirid Bm Bel@d OA A A
AOI 1 Ua2bpyl AAO

1.5 Awareness that leaving an unhealthy relationship is a process.

According to Enander and Holmberg (2008), leaving an unhealthy relationship
should be understood as a process rather than as a single event and this was

apparent in the present study:

O7TEAT Ui 660A AT T EIC 1060 T &£ 1 EEA A OOO0OA
EAOA AEDPO AT A Ulé i ECEO OEETEh T E | AUA
EO Obp ET 1T U EAAA O AA x1 O6A OEAT EO E
no,youhi T 60 AAOAOOA OEAO8OIT \#EIAGO TA A GORAA CGEdl
(Zoe,336-342).

@OiI i Oii AGEET C O PixAOEDBI h EOGBO OAOU
AT 1T OEAO OEAT AT i1 £ 00 OEAIi 8 )& OEAU AO

will haunt them foralongtimé j 90 pc¢ AT UQS8

Further, it has been found that adolescentmay be at increased risk of mental
health consequences during the breakip of a relationship(Baker et al., 2015)and
it could be suggested thait would be beneficial ifschools and @rents were aware

of the need for support at this time.
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It was interesting to note that throughout the current study, both in the surveys

and the interviews, very few participants alluded to a gendered nature to TPV. It

i Au EAOA AAAT OEAO OEAU xAOA OAOPITAET C |
there seemed to be an acknowledgement by most participants that both boys and

girls were affectedby TPV. This was the case even with the four female

participants from the DVprevention organization.

O) OEETE UIhARAEACODEAT PAOPAOOAOTI O AT A
OAil AT AAO OEEO OAI AOCGET 1 OEEP8AT A OEA CEO
AAAAST PATT U ET AO0T1TO0 1T £ OO8BEABS Ahel AGAO
xAO TEEA TE ) xAO EOwederdabogtQuonfiftkdnA ) EOO
OE AT §38¢-399).A

O3EADAR@ AOSO i1 OEAOQ xMdA OOE AIOAIOQ @GEHAOA

EAZA EA xAOA O1 06001 O1T 01T A O EAO AT A AA
AT A OAuh Oi h OAOAAHBureA200828). AT A xEAOAOGAO
Taking these findings into account, it could be suggested that educational
approaches to TPV should avoid approaches that portray males as the main
perpetrators of TPV and focus instead on mutual respect, positive methods of
conflict resolution and working onunder AT AET ¢ 11 AOGAT £ AT A AQI

confidence.

1.7 Friends or family members can raise awareness

Many participants said it would be helpful for close friends or family members to
make them aware of unhealthy behaviour if they were concerned about their

relationship as it was not always easy to recognize by themselves.

~

O) AIOTA 1060 OEAD BEOX OCEx ODIOEADL DPAT bl A
AOEAT AG ET OAEI T 181 OEAO AAIEIU 1AI AAOO
waswrongandwhyk AO AAET ¢ OOAAGA4). 1 EEA OEAODSG
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It was also suggestedhat an individual may not realise that his/her behaviouris

unhealthy and that friends or family should try to make him/her aware.

O(AOA A NOEAO AT A OOAOI A xi OA AAT OO0 xE

DAOOT AO6 j UAAO ve AT UQS8

O- AEA OEAI OAA xEAO OEAU AOA AT EIC EO

cansedA AT OO AT CAO | AT ACAi AT 06 j UAAO ve AI
However, it is cautioned that judgement be applied to the individual situation as

although suggested by many participants, this may not be appreciated by all.

2. Earlier, more regular, more relevant and more inter  active education and

information on TPV.

11 OET OCE A OOEAI A8 ET A 41 AT AO 110 1T AAA
occurrence of an item (Braun &Clarke, 2006), the number of participants who

expressed the desire for more education and information was striking. Across the

data, there was a strong impression that YP feel they are inadequately prepared for
intimate relationships and that the little education they felt they had received

j ZFEC81q AEA 110 1 AAO OEAEO T AAAO ET OF AA
recent Ofsted report (Gov.UK, 2013).

2.1 Education and information on TPV from a much younger age.

It was felt that SRE starting 816 was too late as many YP are in relationships at a
much younger age and some of the most vulnerable may have already left school

by the age of 16.

iscuss this topic at a younger age as at 16/17 many people have already
experienced an abusive relatishipd § 90 p¢ Al UQS8
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2.2 More regular e ducation and information on TPV

Whilst DV prevention education is often delivered in schools as a single
awarenessraising session, or as a single block of lessgnt was felt by many that
this approach may notbe effective in dealirg with TPV as itmay raise awareness
temporarily but may not increase understanding. Participants felt thategular

exposure to education and information was important.

O%ODAAEAI T U xEOE OOI T AOAAiséhaneay 08 OEAU
ACABOEAEO Al T AZEAAT AABAAET ¢ AAOEI U 1 AA
ITAA A UAAOB8T O xEAT OEAUBOAKEOE@AARAIOC Al
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2.3 Education on TPV should be interactive

Many participants suggested that it was equally important to have regular
opportunities to discuss issues surrounding TPV, in addition to receiving

information.

It was suggested that discussions on the issue might be particularly helpful in

helping individuals to recognize unhealthy aspects of their own behaviour.

O 11060 T £ pPATPITA TECEO 110 AOGAT OAAI EU
issues but if they could relate to something that someone says to them they

i ECEO AA 1 EEAR T E EATC i180EAGB0 Ei x )
and then they might atally realize that OEA UG OA Ci1 O OFHAO ET C
279).

Qu

24%A0AA0ETT 11 406 OEI OIA AA OAI AGAT O O 90
Participants felt that education should cover issues such as early warning signs,

consent,peer pressure, gender steeotypes portrayed in the media andhe

pressures ofsocial media and the InternetFor example,YP do not always realize

76



that coercion is a form of abuse and it might be helpful if this were made more

explicit.
0) 0 xAOI 860 Oi i OAEOI EFOACGAAEOOBAAXAA E
i A EAAl COEIOU E£ ) AEAT S0 xAlI O O1 Ai
OEAOBEA xAO OOE(Laureni128@). C | A AT EOo

Peer pressure was felt to play a major part in why some YP get into, or stayan,

unhealthy relationship.
O7AT 6 O1 ZE£AAT A PAOO 1T £ AOEAT AGEED COI
(year 12 girl).
O7AT O 01 AA ET A OAI AGEiTI 1 OEEDP AAAAOOA
(year 12 male).

Increasingly, it appears that thee are pressures on YP regarding sexting and

expectations that arise as a result of easy access to pornography.

0) 0 jPiolicOAPEUQ DOAOAT 606 OEA xOiil ¢ O
AA EAOET ¢ xEOE AAAE | OEAOS8IOERAA xAA AISIEGE 1(
i AEEI AOAT Q OEETE OEAO OEAOGO0 A 11 Oi Al
A 116 T/&E£ EG60 EAOA AT OABATA 110 OAOPAA
OEAOGBO 11 Of Al 8OEAITC G A G\GAOEA AXDD EJ EFBD 1 xA UC 1L
213).

It has been argued that due to the normalization of pornography and ease of access

O0i EO OEA ITAEI A PEITAO AT A OEA )1 OAO1T AOD
access to it are likely to have limited effectiveness (Bryant, 2009). Instead, Steyl

et al. (2016) suggest that educational approacheshould attempt to promote a

critical understanding of pornography that acknowledges its lack of congruence

with real life experience.

2.5 Where and how to access help for TPV should be made clear

It was also felt that awareness should be raised on where and how YP could get
help. In the questionnaire survey, over 40% of all pupils responded that a possible
reason for why YP might not seek help was that they may not know where to get

help (Fig 7).
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ggp given a lot more education and help in schpaot just helpful Childline
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It could be suggestedhat it would be helpful for the profile of TPV to be raised in
OAETT1 0 ATA £ O A OxEIT A OAEITT1 APPOI AAE;
promoting other aspects of social and emotional welbeing in schools, so that YP
are clear about the avenuesfdelp available to them. In addition, information
could be made more accessible through leaflets available to pick up anonymously

in schools, with details of helplines and helpful websites.

3. Opportunities to talk
3.1 A desire for someone to talk to for support/advice

Many participants suggested that they would like to be able to talk to adults who
are able to provide them with support and advice. Asked what he felt was
particularly relevant for young people, a year 12 boy said:

O(iT x | OAEAOBAOE®RODI | Al 1
openOi OAI E OI xEAOEAO EO
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3.2 Confidentiality

Despite the desire to talk to someone, very few participants in the questionnaire
survey said they would tell or £ek help from a teacher or other member of school
staff (fig.6).
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A major barrier to YP seeking help was found to be concerns around

confidentiality, with survey participants choosing this as one of the main reasons

for not telling anyone or seeking help for TPV {@.7). This resonates with Gallopin

AT A |, AE C Hr@ifg thagmember§ of school staff were not truged to

maintain confidentiality and® AOOAO AO A1 860 j ¢nmug AET AE

and 5% of boys told an adult who was not a parent or carer about relationship

difficulties.

3.3 Counselling

Many participants suggested counselling as being helpful, especially for someone
experiencing TPV or trying to regain a sense of wellbeing following a negative
experience. In response to the survey question of what might be helpful for

someone who was being abusive to his/her partner, the response was almost

exclusively supportive, with many participants suggesting counselling to help the

person understand his/her own issues. However, it was felt that counselling

sessions should be more easily and regularly accessible in school.

-1 E AOAOU OAEI T 1 OEIiyfhbtdomeoAczdn A Al

O0) OEE
AT A OAPRIB20®) 6 ! 1 U
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3.4 Regular reassurance that the abuse was/is not his/her fault.

In particular, YP felt that regular reassurance that the abuse was not his/her fault

was important.
Q AOOET ¢ OEAI EI BOSBSAERAA AEAOEEAQAKOIT ¢
OEAE OV EAG). O 6

OAET ¢ OEi xI OEAO EO OEI Ol AT860 AA 1 EEA
wantto getoutofid § 90 p¢ Al UQS8
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247-248).

3.5 Friends are not always equipped to help.

10O xEOE "AOOAO AO A1 860 j¢nnmnwq AET AET ¢Oh
tell anyone about relationship problems, or that they tell only friends (fig.6).

However, it was clearthat whilst YP value their friendships, they felt that friends

were often not equipped to help them.
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(Amy,325-326).
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3.6 Parents, with support, may be a valuable source of help

) O xAO ET OAOAOOET ¢ OI 11 049 bndidgGhatodyi T OOAO
8% of girls and 7% of boysvould tell a parent/carer if they felt they were in an

unhealthy relationship, in the present study, at least 40% of the girls and an even

greater number of boys suggested in the questionnaire survey that they would

seek help from a parent/carer (fig.6). This may suggest that, while YP feel that

parents lack avareness and understanding of TPV, if information regarding TPV

were shared between school and home, this might help parents/carers to support

their children.

4. Help to build self -esteem

Many participants feltthat a lack of sefesteem was a risk fator for both
OEAOEI EUAOETT AT A PAODPAOOAOEIT xEOE OACA
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self esteem would be helpful in relation to prevention, intervention and regaining
I'TA80O OAIbénd following & Aelydtive experience.

4.1 Low self-esteem as a risk factor for victimization
O7EAT ) ¢ci O 160 i1 £ OEA AEOOO OAI AOQETT O
x AO OAAI 1 U I-dsteetnandiydelli OBE AAT A AAT EAE E
) OEETE EA )8A EAA EAI D x EoQraybéricthy@ 8 OEAT
into anotherOAT AOET 1 OEED | EIEQMI4DEAO ACAET 6 ! |

4.2 Low self-esteem as a risk factor for perpetration

(Dften people who are abusive have internal issues (control issues, trust issues,
deepinsecurites) § 90 pm CEOI g8

& ) 177TeE AO EEI 1ix AlTA EASO OOEI1 ET
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4.3 The importance of self -esteem

Self esteem was a major theme anglas mentioned frequently in relation to

avoiding TPV and especially in relation to being able to leave an unhealthy

OA1 AGET T OEED AT A OACAETETC 1T1TA80 OAT OA 1.
031 EO xAO8BOEOI OCE8 OOAOOEI ¢ O AAIEAO
AAAESIwasAl® O 1 AAOA OEAG63BAI AOETI 1 OEEDO

Barter et al. (2009) suggested that a protective factor against experiencing TPV

might be having an alternative source of sekésteem so that the relative

importance and status of having a partner is nmimized. Indeed, when asked what

i ECEO AA EAI DAOI xEOE OACAOA O OACAET ET

guestionnaire respondents suggested finding new interests and hobbies.

With regard to education, t could be suggested that #ocus on mutual respect

conflict resolution and emotional literacy, combined with opportunities to discuss
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issues openly and to talk to someone confidentially when necessary, could be

helpful in building self confidenceand selftesteemwith regard to TPV.

Summary of the findi ngs

The views of YRjained in this studyindicate a strong desire forraised awareness

and understanding of TPV; fomore regular, more relevant and more interactive
educationand information; for regular opportunities to discussissues with others

and totalk about private issueswith someone in confidence and for opportunities

and support to help build selfesteem. It has been claimed that as PSHE is a non
examination subject in schools, it may be perceived by teachers and pupils as being

less important than mainstream subjects and is often afforded less effort and

interest (Formby et al., 2011). However, based on the findings of the present study

as well as on previous research, it could be suggested that a focus on relationships

is a vitally important DAOO | £ 9080 AAOAAOEIT AT A OET O

It could alsobe suggested that as educational responses to the rapidly moving
challenges of the Internet and social media need to be dynamic, it would be helpful
if YP were involved in the constructionand delivery ofsex and relationship

education programmes.

Strengths and limitations of the research

Strengths

It is felt that one of the strengths of the research is the combination of participants,

which added a richness to the data. The schoplipils were able to give their views

on current concerns, especially with regard to technology and current awareness

of TPV in schools, while the women were able to provide perspectives based on
experience. Even though they spoke retrospectively of theixperiences, there

xAOA T ATU OEIi EI AOEOEAO xEOE OEA DPOPEI 08
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Another strength is the number of participants involved, which may lend a degree

of ecological validity to the findings.

Limitations

One of the limitations is the lack of male participantsvith experience of TPV; the
original aim was to have an equal number of men as women, in order to gain a
more balanced picture. However, this was not possible as men did not come

forward to take part.

Another limitation is that the school samples were adlfrom the same area and
there was little cultural or ethnic diversity; findings may have differed if carried

out with a more culturally and ethnically diverse group.

Unigue contribution

A thorough literature search revealed no studies in which the viesvand
suggestions of YP had been sought in this way. It is felt that these findings provide

a valuable addition to the existing literature.

Further research

In the light of the results, it is felt that the male experience of and perspective on
TPV is mieh needed and would help to inform prevention and intervention
approaches. In addition, it would be useful, if difficult, to speak to YP who had been
abusive in a relationship, to try to understand their behaviour and what they feel

could be helpful for them.
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Practical implications for educational psycholo gy, psychology, education and

the practice of educational psychology.

The findings of this research suggest that TPV may beaderstood as a result of
many interacting factors and that the situation withregard to gender is not clear

cut. As the majority of DV preventioneducation programmes delivered in schools
have been based on the gender approach, this may have major implications for the
way TPV is approached in schools; for example, it could be sugtgsl that

education on the topic mightbe more appropriately positioned within an

emotional literacy/wellbeing framework.

The findings also suggest thatlthough TPV appears to be prevalerdnd can have
a serious inpact on the lives of YPit has also leen found that there is a lack of
awarenessand understandingof the isste amongst teachers and parents, as well
as amongst YP themselve&ducational psychologists (EPs) may bi an ideal
position to share information regarding TPWvith schoolsand with parents,

through written information, training, talks or discussions.

5965 words
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Part Three z Critical Appraisal

Introduction

This critical appraisal is presented in two sections, the first containing reflections
iIT OEA POT AAOO OEAO 1 AA OF OEA OAOAAOAEA
second being araccount of the development of the research practitioner, including

some of the challenges encountered during the process.

Section 1 z Contribution to knowledge

Inception of the research topic

The area of domestic violence (DV) was of interest as a tdtsof previous work
experience at an organization that offered support for female victims of DV. The
conceptualisation of DV promulgated by the organization was based exclusively on
the traditional gender stereotype approach (e.g., Dobash & Dobash, 2004}ich

positions females as victims and males as perpetrators.

Many of the female clients who sought help from the organization were young
women who reported experiences of abuse and violence in their intimate
relationships dating back to their early teens. A frequently reported experience
was that if they succeeded in extricating themselves from one violent relationship,
they often entered another relationship that became violent. The question of why
some women became involved in, and remained in, sucdlationships was

intriguing.
In addition to offering support for female victims of DV, the organization also

offered courses for male perpetrators, some of whom were teenagers. Most had

been obliged to attend a course as a result of a court order. Whilst they often did
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accounts was their personal histories, which often included neglect, abuse, loss,
absent parents or parents who had experienced mental health issues or drug and
alcohol dependency. The steotypical image of the perpetrator of DV as
aggressive and controlling appeared incongruent with the accounts of many of the
men. It was interesting to note that some of the more recent studies of intimate
partner violence (IPV) drew on attachment theory Bowlby, 1988) as a possible
contributory factor in IPV (Sutton et al., 2014), rather than on traditional gender
based theories. This resonated with the experiences shared by the men at the DV

organization. These perceptions contributed to my interest in th area.

Initial exploration of the literature relating to DV revealed two recent UK based
studies (Barter et al., 2009; Wood et al., 2011) that suggested that although it was a
new area of research in the UK, intimate partner violence in teenage relatidmnps

was a highly prevalent but hidden phenomenon that could have a damaging impact
on mental and physical health. Further reading revealed that most of the existing
literature on teenage partner violence had been conducted in the USA and focused
on prevalence andimpact (Nahapetyan, Orpina, Song & Holland, 20149r the
evaluation of existing domestic violence prevention education programmes
(Langhinrichsen-Rohling & Capaldi, 2019. However, there remains significant

uncertainty about the effectiveness osuch programmes.

In the studies by Barter et al. (2009) and Wood et al. (2011), it was found that
young people typically did not tell anyone about their experiences of abuse in their
relationships and that if they did tell anyone, it was usually restriatd to friends. It
was also found that there was a general lack of awareness and understanding of

the issues surrounding TPV amongst adults.

It therefore seemed likely that CYP held knowledge and understanding of TPV that

adults did not have access to. Igpite of this, a further search of the literature

OAOAAT AA 11T OOOAEAO E1T xEEAE #9080 1 x1

intervention with regard to TPV. This situation, in addition to the information
contained in Article 12 of the United Nations Qovention on the Rights of the Child
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(Unicef, 2012), that states that children have the right to express their views on
matters that involve them, contributed to the inception of the research topic for

the present study.

Selection of participants

As Barter et al. (2009) suggested that TPV was most prevalent amongst CYP
between the ages of 14 and 18, this was the age range targeted for the present
study. Due to anticipated difficulties in gaining parental consent for pupils under
the age of 16, the originhintention was to limit the study to pupils aged 16 and
above, in years 12 and 13. However, it was considered that some of the most
vulnerable pupils might leave school at 16 and that they would therefore not be
afforded the opportunity of contributing their views. Also, as Barter et al. (2009)
had found that CYP aged 14 were as likely as those aged 18 to experience TPV, it

was considered appropriate to include the full age range.

Pupils were not asked to disclose on the questionnaire, or in the intervies,

whether or not they had experienced an unhealthy relationship. Whilst this might
have been interesting, in terms of being able to compare the views of those who
had, and those who had not, experienced an unhealthy relationship, it was
considered inappropriate to ask potentially vulnerable CYP to disclose their
personal experiences of TPV. Rather, the questionnaire focused on perceptions of

healthy and unhealthy relationships.

In addition to surveying school pupils, it was decided that valuable informeon

might be obtained by interviewing some of the young women who had sought help

from the DV organization. These women had firshand experience of TPV and it

was considered that it would be useful to compare their views with those of the
schoolpupils.4 EA AT | AET AGET 1T 1T &£ POPEI 06 OEAxO A
DV organization was very valuable, as there was a great number of similarities in

their responses. It is felt that this combination added a richness to the thematic

analysis and an originaliy to the study as a whole.
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Literature review z inclusion and exclusion criteria

A literature search was conducted using PsychINFO, ERIC, Scopus, the Web of
Science and Google Scholar. The terms searched for included: teenage, adolescent,
gender, intimate partner violence/abuse, teenage partner violence/abuse, teenage
dating violence/abuse, adolescent dating violence/abuse. Google was also used to
search for UK government and school policy information and to access the

websites of charity and helping orgaisations, as these often contain the most up

to date information on issues relating to TPV.

The first literature trawl included only the most up to date papers, from the past
five years and from English speaking countries, mainly the UK and the USA.
However, the search was widened as a result of following up further papers

sighted that appeared to be of interest.

There was an emphasis on finding UK based research as this was considered most
appropriate with respect to the potential for generalization. Hevever, as the

majority of the existing research appears to have been carried out in the USA, some
of these papers were included. Whilst it would appear that many aspects of society
and culture are similar within the UK and the USA, it is important to notihat
generalisations should be adopted with caution due to the possibly diverse and

different research groups/basis.

Although it is clear from the literature that violence and abuse are prevalent in
intimate relationships across a wide spectrum of groupsncluding lesbian, gay,
bisexual and transgender (LGBT) relationships (Halpern et al, 2004), this research
sought to look in detail at typically developing teenagers. This was because in the
case of each of the other groups, there are additional or diffemt issues involved
and it was decided that it was beyond the scope of the present study to be able to
describe adequately the various issues faced by these groups. Similarly, the

relationships of YP with mental health difficulties, learning difficultiesphysical
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disabilities and those with specific conditions such as autism spectrum disorders

were also considered to be beyond the scope of the current study.

Epistemology and methodology

Epistemology Social constructionism

Social constructionism (SC) assumes that each person constructs his/her own
version of reality and that the ways in which the world is understood are
historically, culturally and socially relative (Burr, 1995). An important assumption

of SC as a researchapadigm is that the prior life experiences and preconceived
ideas of the researcher will inevitably influence the research in various ways
(Willig, 2013). This may include the initial focus of research topic, as the
researcher will usually choose a topithat is of interest to him/her and in which
he/she may already have experience (and preonceptions); it may include what
evidence the researcher takes to be relevant to the chosen research question(s); in
semi-structured interviews, the prior experiencesof the researcher may influence
xEEAE AOPAAOO 1T &£ OEA ET OAOOGEAxAAOGS OAODI
further; while conducting a thematic analysis, these prior experiences may
influence the choice of responses the researcher selects as constitutimganingful
chunks of information (Braun & Clarke, 2006); and in drawing conclusions, the
researcher may still focus, often unconsciously, on results that resonate

fundamentally with him/her.

Participants will be influenced by their own life experiencesand pre-conceptions,

as well as by social and cultural factors. It was interesting to see, for example, how
many pupils suggested that counselling might be helpful for someone who was
experiencing TPV, even though most of them had probably never experiemt
counselling or possibly did not really understand what it involves; counselling has
become a socially and culturally accepted way to deal with problems, especially
psychological and mental health problems. Similarly, | have been more convinced

by the research supporting the gendemeutral approach to TPV than that
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supporting the gender based approach (in cultures that have more gender

equality) and | have questioned the extent to which my personal life experiences
have influenced this conclusion. For exaple, except for the experience of working

in a counselling role with victims of DV, | have never been exposed to DV and
throughout my university and adult life, my personal experience has been of

gender equality.

YT OEA ET OAOOEAXOWMOOEAEODADDDOOADBAOEE O AIEAEA]
conceptions and expectations, as well as the dynamics of the interaction between
interviewer and interviewees, will impact on the information that is exchanged. It

is important to understand that the resulting transcript of the interview is one
possible version of events; if the same two people discussed the same questions on
another day, a different version of events may have been constructed between

them.

Because of the subjective and intesubjective nature of the information gathered,

it is difficult to generalize findings. However, by conducting a TA across the whole
of the data set, more ecological validity may be given to the resulting themes, in
that similar issues of concern, such as uncertainty over what ngdbe considered
healthy, or normal, in a relationship, a desire for more information, opportunities

to talk and help with self esteem, seemed important to so many participants.

Methodologyz Thematic Analysis

Thematic analysis (Braun & Clarke, 2006) as chosen as the approach most suited
to this study as analysis can be carried out across a variety of data, including
guestionnaire and interview data. In addition, Willig (2013) suggested that TA is
particularly suited to exploring ways in which people onceptualise social

phenomena.

417 Al OI Allix0 OEA OAOAAOAEAO OEA A& AgEA

up, approach, where the researcher approaches the data without a pcenceived
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coding frame and the themes are firmly grounded in the datalaA A OAAAOA OE (

approach that uses a praletermined template to code the data. A combination of
the two approaches allows the researcher to generate a comprehensive TA of the

data (Willig, 2013), and this was attempted in this study.

Consideration was gven to various approaches to qualitative research before
deciding on TA. For example, grounded theory was considered because of the
flexibility of being able to gather more data in order to answer questions that arise
about themes and theory during the aalysis of the data already collected. This
approach requires that a model or theory be produced that fits all the data.
Grounded theory is particularly pertinent in emergent areas of research in which
there is little theory already developed. However, inhie area of TPV, there are
competing theoretical bases that are already well developed and therefore

thematic analysis was considered a more appropriate approach.

Interpretative phenomenological analysis (IPA) was also considered. This
approach attempts b understand and present an account of how an individual
AT T OO0OOA0O AT A AgGPAOEAT AAOG AOGAT 60 EI
perspective. Whilst this approach would have been interesting to gain an insight
into how the women from the DV organizaton experienced events in their lives,
this was not the aim of the present research; rather, the study aimed to have

relevance for CYP in schools and ultimately, to be of practical value.

Discourse Analysis (DA) was also considered to be unsuitable as tlisoncerned
more with the wayspeople use talk in social situations, rather than the content of
what they talk about. In addition, this approach could not accommodate written

guestionnaire responses, even in the case of open questions.
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Ethical concerns

Parental consent

Opt-out consent was considered as it was felt that this approach might be
beneficial in terms of sample size. However, oph consent was required for pupils

in year 10, aged 14 and 15, by the ethics committee, due to the seiv&@tnature of

the present study. This may have led to a reduction in the number of year 10 pupils
who participated in the research, since many of the parental consent forms that
were sent out were not returned. However, an alternative explanation is that

either the parents of this age group, or the YP themselves, did not wish to take part

in the study.

It may be considered important that the voice of CYP is sought, since it has been
found that girls as young as thirteen have experienced IPV and that manyung
people have had intimate relationships by the age of 14 and 15 (Barter et al., 2009;
Wood et al., 2011). In addition, as Article 12 of the United Nations Convention on
the Rights of the Child states that children should have the right to give their
opinion on matters that affect them (Unicef, 2012), in order to be able to gain the
voice of this younger age group, it may be important for further research to be able

to adopt an optout approach to participation.

Pupil consent

Informed consent was oltained through a whole class approach with year 12
pupils. However, at the end of the session, an ethical dilemma was raised by one
pupil in particular, who stated that although the option to leave the room was
clearly articulated by the researcher, peer gssure would mitigate against
individuals who did not want to take part in the research actually leaving at that
point. This highlights a serious ethical issue, which should be addressed in any
further research. In hindsight, it would have been more appnariate to have

offered clear information on the research topic at an individual level prior to the
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group session, which might have better allowed individuals to assert their right to

non-participation.

Section 2 z Critical account of the research practi tioner

4EA Ei DAAO 1 £ 1 OEAO DPAI PIi A0 OAEAADI AO 1

A significant difficulty encountered that was not anticipated was the extent to

which the research process would be affected by other people. For example, many
individuals did not reply to emails or return phone calls, while others promised to

help with certain aspects such as recruitment, but later withdrew their offers.

Regarding the year 10 surveys, both schools requested that the surveys be carried

out during the final two weeks ofthe summer term, claiming that there would be

AFAxAO AAI ATAO 11 OEA DPOPEI 08 OEI A AT A 171
parental consent. However, shortly before the final two weeks, both schools asked

to postpone until the autumn term. Consequentlytiwas not possible to analyse

the results of the surveys during the summer break.

The importance of fostering positive working relationships

In addition to being flexible and planning ahead, an important aspect of learning
gained from conducting thisresearch is the value of building and maintaining

positive working relationships. For example, although the head teachers of the four
schools were initially contacted by letter, not one replied. In all four cases, it was
eventually through introductions made by individuals with whom | had previously
worked, mainly the SENCos, that it was possible to gain access to someone with the

authority to grant permission to carry out the research.
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The value of previous positive working relationships was particularlysignificant
when attempting to recruit participants from the DV organization. The director of
the organization was very enthusiastic about the research and offered assistance
willingly, encouraging other members of her team to do so also. Of particular v
was the relationship with a support worker with whom | had worked regularly and
who worked directly with the women who sought help from the organization. As
trust had been engendered through previous encounters, she was instrumental in
enabling the interviews to take place, by explaining the research to the women and

allaying any concerns they had.

In contrast, | had no contact with anyone who worked with men involved with DV.
Frequent attempts were made over an extended period of time to recruit male

participants, but ultimately without success.

Difficulties in recruiting male participants

In addition to the lack of a working relationship with someone who may have been
able to offer assistance in recruiting male participants, a major difficulty wathat,
in contrast to the provision for women, there appear to be very few organisations

that offer support to men affected by DV.

| eventually managed to secure, via a support worker in an organization that
offered support to men, the agreement of two yang men to be interviewed.

However, both men cancelled on the morning of the arranged interviews and
despite email and telephone communication with the support worker since, it

appears that they have not returned to the service.

Potential unforeseen consequences

While this situation was frustrating from the practical perspective of a researcher,

it also raised an important ethical consideration, namely whether or not the drive
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towards involving the men in the research in itself affected their involvemetwith
the organization. It transpired that the two men had only recently become
involved with the organization and it could be suggested that arriving at the point
of being able to approach such an organization may have been extremely difficult
for them (McCarrick, 2015). To have been asked at such an early stage in their
involvement with the organization to take part in research may have been
inappropriate. In any future research, it may be more ethical to ensure that
potential participants have establisted relationships within the organization and
that they feel able to decline a request to take part in research if they so wish,
certain in the knowledge that their support at the organization would not be

adversely affected.

Re-framing setbacks

The failure to recruit male participants, despite extensive endeavour, has

reinforced the notion that conducting research is rarely straightforward and that

obstacles and setbacks are encountered frequently. Whilst not being able to carry

out the research as aginally planned, namely by interviewing an equal number of

male and female participants who had had experience of DV, has been frustrating,

it has been helpful to reframe this setback in terms of using the information to

ET &£ Of OEA Ol EAICE GH GE 14060 ORI OADBRMOAES OAA

The personal discovery that there appear to be so few organisations offering
support to men in relation to DV is interesting, particularly in light of the research
surrounding male victims of IPV (Hines, 201p0McCarrick, 2015), that suggests that
many male victims of IPV do not seek help because of the paucity of support

available for men.
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Difficulties with questionnaires

On glancing through the responses to the questionnaires at the end of the survey
with the first group of pupils, it was noticeable that in response to the question,
O(T x ATTAEEAAT O AT ui &6 &#AAT AAIT 66 Ui 60O
healthy/unhealthy relatET T OEEDPe &6 [ AT U 90 EAA OAOAA
highly. However, many also wrote that they had not been aware of the issues
beforehand but had learnt a lot from taking part in the survey. It was impossible to
determine whether individual participants had rated their understanding of what
makes a healthy/unhealthy relationshipbeforetaking part in the survey, as had
been intended, orafter having read the information provided. This concern also
appeared to apply, possibly to a more limited extent, tdie second part of the
guestion, with regard to knowing how to help a friend.

AEEO OEOOAOEIT OAOAAI O OEA AEAZAZZEAQOI OU
and reaction to questions. Despite carrying out a thorough pilot survey, this issue
was notraised. It also highlights the fact that although pilot surveys are valuable,
they may not expose all potential difficulties with a questionnaire. With future
research, it may be beneficial to carry out pilot surveys with more than one group

of participants in order to increase the number of critical perspectives.

On examination of the questionnaire responses following the year 12 surveys,
another potential issue became apparent. Question 2 on the questionnaire asked
respondents how often they had receivedhformation on healthy relationships at
school and many of the answers to subsequent questions suggested that more
education and information on relationships should be provided by schools. This

raised the concern that question 2 may have influenced thesaswers.

Following a discussion of this issue in supervision, the positioning of the question
regarding the frequency of information received at school was changed for the
year 10 surveys; the question was moved to the end of the questionnaire. Although
there may be no certainty due to the smaller sample size, the positioning of the

guestion did not appear to have a major impact on the types of responses. For
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always mentioned, the desire for more information on relationships appeared to

be of equal importance for the year 10 pupils as for those in year 12.

O- AEET ¢ OOOA OEAU ET TACHOERAIOGEGHIA 0 BE AR G

O0' EOA OEAI EAIT P AT A AAOGEAA i1 EAOEITC A E.

Transcribing the data

Transcription of the data from the interviews and the open questions on the
guestionnaires was timeconsuming and often fustrating. However, as suggested
by Braun and Clarke (2006), the process of transcription is a valuable opportunity
to familiarize oneself with the data and allows the researcher to begin to identify

patterns of meaning, while developing a thorough undetanding of the data.

Writing up the research project

One of the difficulties in writing up this study concerns the nature of TPV as a fast

moving area of research. At the time of the conception of the study, TPV was still a

OAl AGEOAIT U OthefUK fArhedOffice 0B, b.4)EHowever, in the past

three years, data on TPV has evolved rapidly. €@oing reading of the emerging

literature has led to an increasingly complex picture of TPV and it has been

necessary to rewrite significant parts of the study in an attempt to present the

relevance of the results more appropriately in light of recent research findings. For

AgAi bl Ah - A#AOOEAESO j¢mpuq AZAETAET O OAC.

increased support for the gendemeutral approach to TPV.
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Development as a researcher

One aspect of learning gained from undertaking this research project, which would
be given careful consideration if conducting research in the future, is the amount of
reading that is necessary prior to submitting theethics proposal. Despite extensive
reading and a belief that | had a solid overview and understanding of the issues,
further reading following submission of the ethics proposal revealed additional
research that would have been beneficial to explore in morgetail before

submitting the proposal. In particular, | felt | had not grasped the significance of
the gender debate adequately and this had affected the questions asked on the
guestionnaire. Due to tight timescales, it seemed impractical to +&ork the
guestionnaire in order to accommodate questions regarding male victimization,

but such questions may have enhanced the relevance of the results of the study to
OEA AOOOAT O ETT x1I AACA AAOGA 11 406h AOPAA

findings on malevictimization.

Another area of learning has been in relation to the importance of carrying out a
pilot survey. In previous research projects, pilot surveys | have carried out have
not had a major impact on the questionnaire being tested. However, in réian to

the present study, the pilot survey was invaluable and had a major impact, with
several changes being made to the questionnaire as a result of it. Nevertheless, as
previously mentioned, pilot surveys are not infallible and cannot guarantee the

absence of any further issues.

A particular area of personal development as a researcher has been in
understanding the importance of careful examination of the details of studies, in
order to understand exactly what has taken place, the circumstances in whidme
research has taken place and the implications this may have for the findings, rather
than accepting the reported results at face value. An example of this is the NSPCC
and Bristol University research into TPV (Barter et al., 2009). The authors
concluded that although boys could also experience TPV, the impact on girls was
much greater. However, close examination of the research revealed that the

interviews, in which girls had described the harmful effects of violence on them
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and boys had reportedthatC E O1 086 OET 1 AT AA O xAOAO OEAI
them, had been carried out in singlesex group interviews. Whilst it may indeed be

the case that for the boys in the sample, the violence had little or no impact on

them, in the light of research on per pressure to conform to gender stereotypes

(Brown, 1999), a possible alternative explanation may be that these boys were too

embarrassed to admit to being hurt by a girl in front of their peers.

Similarly, whilst studies supporting the genderbased agproach to TPV quote

official statistics on partner violence and typically find that, overwhelmingly, men

are perpetrators and women are victims, these studies typically do not include
OAOAAOCAE 11 1 AT80 AoPDAOEAT AAO 1 Mmt) 06h xE|
prevent men from reporting their experiences, such as the attitudes of the officials

who collect the statistics (McCarrick, 2015).

Potential application of findings and relevance for service users.

This study contains the views, gained from open asgell as multiple choice

guestions in a questionnaire, of 310 secondary school pupils from four mainstream
comprehensive schools. It also contains the views of four women who had sought
help from a DV organisation, three of whom were in their twenties at #gntime of

the interviews and all of whom had attended mainstream comprehensive schools.
While the views of the women from the DV organization were informed by
personal experience of TPV, their accounts were retrospective and may not reflect
the current situation in schools. In contrast, while the school pupils had current
experience of the school system, it was not possible to determine whether or not
ET AEOEAOAI 06 OEAxO xAOA AAOGAA 11 PDPAOOITTA]
that there was a very hidp level of similarity between the themes that appeared

important to the two groups lends ecological validity to the results of the study.
' EOAT OEA bpi OAT OEAI 1T U AAI ACET ¢ EI PAAO 1 £

(Nahapetyan et al., 201} as well as the apparent lack of awareness of the issue in

schools, it is suggested that the results of this study could usefully be shared with
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head teachers, teachers and other members of school staff, possibly through INSET
training sessions. In addition, parents and carers could also be involved, with talks

and discussions offered in school.

Future directions

A logical and very important extension to this study would be an attempt to gain
the views of young men who have experienced unhealthy relatiships, as was the
original intention of this research. Despite the barriers to achieving this, such as
the lack of DV organisations offering support to men, such research would be
valuable in terms of increasing awareness of the issues affecting boys andn,

and informing prevention and intervention approaches more accurately.

In addition, it would be very informative to be able to interview YP, girls or boys,
who have been abusive towards a partner in an intimate relationship, in order to
gain their perspectives on their own behaviour and their views on what they feel

could/could have been helpful for them.

Personal feelings about the research

Carrying out this research has been an intense experience and at times
overwhelming, but | feel | have learnta great deal, not only about the subject

matter but about the whole research process. On the whole, despite the limitations
already mentioned, | am pleased with the study. Although | was not able to gain the
views of young men who had experienced TPV, wdfi | feel would have enhanced
the research, | feel that the findings are of value. In light of the limits of
generalization, | feel that the findings of the study could be usefully shared with
schools and parents. In addition, | feel that the insights aneghderstanding of the
issues surrounding TPV that | have acquired through the process of carrying out

this research, will inform my practice postqualification.
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Appendix 17 Questionnaire

HEALTHY RELATIONSHIPS

Relationship = an intimate relationship with a partner of the same or
opposite sex (boyfriend/girlfriend) for any length of time.

Many young people find themselves in rel:
comfortable with. Some donoét tynermalisur e al
a relationship and often dondét know what
unhealthy relationship.

Are you: Female @ Male d How old are you?

Healthy relationships include: mutual respect, trust, honesty, support,
compromise, fairness, equality, privacy and good communication.

Unhealthy relationships often involve issues of power and control and
can include different kinds of abuse & emotional, physical and sexual. Some
common signs of abuse are when a partner:

is very jealous and possessive

gets angry when you want to spend time with your friends

checks your phone, email, Facebook and twitter accounts

is always calling, texting or BBMing you to check where you are and

who youdore with

1 calls you names, laughs at you or puts you down in front of other
people

1 gets aggressive - hits, shoves, slaps you

thr eatens to harm you 0 or self

1 pressures you to do things you are not comfortable with sexually

= =4 4 =4

]

Someti mes people feel unsure whether thei
acceptable/normal or not. For example, if a partner:

1 tells you they want you to spend all you r time with them because
they love you

T says itds your fault they hit you bec:
Omaded them do it
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T insists itdés normal to go further sex:
together for a long time
(It is important to note that these behaviours are not normally found in
a healthy relationship).

1. a) How confident do you feel about your understanding of what makes a
healthy/unhealthy relationship?

Very confident 2 Quite confident 9 Not very confident 9 Not at all
confident o

b) If you suspected that your friend was in an abusive relationship, how
confident do you think you would feel about knowing the best way to help?

Very confident 3 Quite confident o Not very confident & Not at all
confident o

c) What do you think could help someone to understand and recognize the
signs of abuse in a relationship?

2. How often have you received information at school about healthy
relationships (including sexuality and consent, the influence of pornography
and social media, dealing with emotions and staying safe)?

Once aweekd Once amonth ® Onceayear ® Once everyfew years
5 Once in secondary school @ Never 9
3. a) Why do you think someone might get into an unhealthy relationship?

(Tick any/all that are r  elevant)

Dondt recogni ze & hTehiwnakr npianrgt nseirgbnss bd% havi o
Think jealousy and poss®%®ssiveness are Or

Other o
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b) What do you think might be helpful in  preventing abuse in teenage
relationships ?

4. a) Why do you think someone might be abusive towards their partner?
(Tick any/all that are relevant)

Jealous® Candt control?d Tlwinnlk mott & gacksself-ma |
confidence 3 Makes someone feel in control @ Think they will lose respect
if they are attentive and supportive 2

b) What do you think might be helpful for someone who  is being abusive
towards their partner and wants to change?

5. a) If you felt you were in an unhealthy relationship, who would you be
most likely to tell? (Tick any/all that are relevant)

Parent/carer 3 Teacher/other member of school staff 3 Friend 3 Other
family member 3 Helping organisation 3 No one 9

Other o
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b) If someone felt they were in an unhealthy relationship, why do you think
they might not tell anyone/seek help? (Tick any/all that are relevant)

Feel afraid 9 Feel embarrassed 9 Feelguityd Dondét trust anyone
information confidential > Don &t know whedrNotstr@wif get hel p
partner &8s behavi oduThii sk niotr dralovefyaltyfn@ou | t
partner & Worry about being judged/thought badly of o

Other &

c) What do you think might be helpful for someone who is already
experiencing abuse in a relationship

6. When an unhealthy relationship ends, what do you think might be helpful
for someone to move on from the experience and feel better about
themselves?

Thank you for taking the time to help with this study!

If you are concerned about the issues raise d in this questionnaire, you will
find some useful contacts for support in the debrief sheet that you will be
given when you hand this in .
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Appendix 27 Gatekeeper Letter

School of Psychology
Cardiff University

Tower Building

Park Place
Cardiff
CF10 3YG
Date
Head teacher
School
Dear
| am a trainee educational psychologist studying at Cardiff University, currently
on placement in , and am planning to conduct a research project

on teenage healthy relationships.

Recent research has shown that many teenagers lack awareness of healthy v

unhealthy relationships and that abuse (emotional, physical and sexual) is very
common in teenager s § ofiemimpactiregneyativelybnat i ons h |
wellbeing and academic achievement.

It has also been shown that if young people do realise that they are in an
unhealthy relationship, they often do not know what to do about it and typically
they do not tell anyone or ask for help. In addition, it has been found that
awareness and understanding of this issue is also very limited amongst
parents/guardians and schools.

In this study, lam hopingt o f i nd out teenagersodé own Vi
they think could be helpful, in terms of prevention and intervention.

On an agreed day, | would carry out a questionnaire survey and pupils would be
invited to take part in individual semi-structured interviews to explore the ideas
in more depth.

Issues of anonymity and confidentiality would be treated with great care and
parental consent would be required.

It is hoped that the information obtained from this study will contribute to an

understanding of what might be helpful for young people experiencing abuse in
their intimate relationships. At the end of the project, | would be very happy to
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share the findings with you, which would hopefully be helpful in understanding
the best way to support pupils in your school.

| would be very grateful for your support with this project and would welcome
the opportunity to come and discuss it in more detail with you. If you are
interested, please contact me on GriffithsAD4@cardiff.ac.uk

Yours sincerely
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Appendix 31 Parental Consent Form

Dear Parent / Guardian

Re: Research projecti 6 Heal t hy Rel ati onshipsé

| am a mature student at Cardiff University, studying for a doctorate in
educational psychology, and am doing a research project about teenagers and
healthy relationships.

Recent research has shown that many young people lack awareness of healthy

v unhealthy relationships and that abuse (emotional, physical and sexual) is

very common in teenagersod6 intimate relat|
that if young people do realise that they are in an unhealthy relationship, they

often do not know what to do about it and typically they do not tell anyone or

ask for help.

Awareness and understanding of this issue amongst young people,

parents/guardians and teachers is still very limited. In this study, | would like to

find out teenagersd own views and ideas
terms of prevention and intervention. It is hoped that the information gathered

will contribute to a better understanding of what could be done to help

teenagers and the findings of the project will be shared with the school (all

information will be anonymous).

Questionnaire survey

Pupils will be given an information sheet about the project and if they would like

to take part in the questionnaire survey, they will be asked to sign a consent

form. They will not be asked to give any information about their personal
experiences. They wil/| be told that they
do, they can still change their mind and leave at any time.
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